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Attestation

Weber State University attests to its compliance with all NWCCU eligibility requirements.

INSTITUTIONAL OVERVIEW

Weber State University (WSU) is a comprehensive public university that provides
undergraduate and graduate certificates and degrees focused on the educational needs of more
than 685,000 people within a service area centered in Ogden, Utah. WSU began as \Weber
Academy, founded by community religious leaders in 1889, and served primarily as a high
school/normal school until 1923, when it became a junior college. Ownership and management
functions of the school were transferred from the Church of Jesus Christ of Latter-day Saints to
the state of Utah in 1933. Weber College served as the public junior college in northern Utah for
the next three decades. In 1964, Weber State College awarded its first baccalaureate degree; in
1979, its first master's degree (Master of Education); and in 2021, its first doctoral degree
(Doctor of Nursing Practice). In 1991, the institution's name was changed from Weber State
College to Weber State University.

WSU serves as a community college and regional comprehensive university (described as its
"dual mission™), offering 293 degree programs and certificates through more than 50 academic
departments in seven academic colleges and the library. WSU employs 1,045 full-time (58%)
and part-time (42%) instructors, providing education in face-to-face, online asynchronous,
virtual synchronous, and hybrid (combinations of the three) classes.
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WSU's policies and programs reflect its dual community college and regional university
missions. It is an open-enrollment institution with some competitive admission undergraduate
programs. WSU awards many associate's degrees, ranking either 2" or 3 in Utah each year. The
number of certificate programs is growing, most allowing students to stack credentials to
associate, bachelor. or graduate degree programs, creating efficiencies for students that are a
hallmark of dual mission institutions. The number of graduate degrees offered is also growing, as

is program enrollment. At the spring 2024 convocation, WSU conferred 2,014 associate's
degrees, 1,494 bachelor's degrees, 271 master's degrees, 7 Doctor of Nursing Practice degrees,
and 496 certificates to 3,784 unique students.

WSU's student demographics also reflect its open enrollment and dual mission. Over 80% of
WSU students are employed; 33% full-time. A total of 29% are Pell-eligible, 27% are first-
generation, and 25% are minority, with Hispanic/Latino (14%) being the largest minority group.
Almost 34% of students are 25 or older, with more of our students considered non-traditional
because they have children and/or are married. Finally, a majority of students entering Weber
State are placed in Developmental English or Math (or both) or lack placement data.

WSU faculty and staff see it as their responsibility to help all students achieve by offering
high-quality and personalized educational opportunities. WSU embraces an engaged learning
model that includes opportunities for undergraduate research, community-based and service
learning, internships, capstone courses, and other forms of experiential learning. As a Carnegie
Community Engaged institution, WSU students contributed 55,624 service hours to the
community, and 167 instructors taught 406 community-engaged learning (CEL-designated)
classes during the 2023/24 academic year.

WSU serves more than 30,000 students, with 13,462 concurrent enroliment (high school
students completing WSU courses at their high school) or early college students (see Al.1a).
Matriculated and early college students attend classes on two major campuses. About 45% of
WSU's total course enrollment is online. The Ogden campus typically serves over 10,000
students each fall, and the WSU Davis campus, located next to Hill Air Force Base, provides
instruction to about 2,000 students. The Ogden campus has on-campus housing for
approximately 1,000 students. In addition to its Ogden and Davis campuses, WSU offers courses
at small centers within the region and throughout the country through distance-mediated
instruction. The institution has beautiful campuses, and we invite you to take a virtual tour of the
Ogden campus.

PREFACE

Changes since the last Seven-Year Review
Since the EIE report in the fall of 2021, there have been organizational and leadership changes at
the institution.

e Organizational Changes
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0 2020-2021: The university engaged in a strategic planning process, which resulted in
the 5-year Amplified Strategic Plan and revised institutional guiding documents
(Mission, Visions, Values). The plan calls for two new enrollment goals and five
strategic goals. Amplified was approved by the WSU Board of Trustees (March 2021)
and the Utah Board of Higher Education (June 2021), and we currently just
completed Year 3 of the plan.

o0 January 2022: With the approval of the Weber State University Board of Trustees, the
new division of Equity, Diversity & Inclusion was established. The division was
created so that strategies and operations could be focused on achieving the equity,
diversity, and inclusion goals of the newly created strategic plan, Amplified.

o0 July 1, 2023: Informed by the new strategic plan, there was an organizational
realignment to better position the institution to achieve the new Amplified strategic
plan enrollment and strategic goals (see the President’s February 8, 2023 memo to
campus) and position the institution for the future. Notably, the realignment merged
Enrollment Services, under the Provost, and multiple offices of Student Affairs, under
the Vice President of Student Affairs, into a new division of Student Access &
Success.

Additionally, supplemental instruction and other academic support services were
moved to areas under the Provost’s Office to ensure better integration and services.
The revision also involved the creation of the Office of Student Success Analytics,
which combined divisional data centers in Academic and Student Affairs to enable a
more integrated and data-informed approach to retention and completion. The
organizational change was implemented on July 1st, 2023. Additional changes are in
the works in response to recent legislation (see HB261), which are more fully
discussed in this report.

o0 July 2024: In response to the passage of Utah’s HB261, the Division of Equity,
Diversity & Inclusion was eliminated. The position of vice president for EDI has
become the associate vice president for Student Success, reporting to the vice
president for Student Success. Positions in centers in the former EDI Division were
reimagined within the Student Success Center, focusing on navigational advising and
student engagement. Services for basic needs, including hourly childcare, financial
literacy, and the food pantry, were also consolidated under the new Student Support
and Resource Center within this area.

e | eadership Changes

0 June 2022: Stephanie Hollist, J.D., was named General Counsel in June 2022,
replacing Richard Hill, who retired. Stephanie has been an attorney with the office
since 2007. She provides counsel to the board of trustees, president, and other
university leadership and constituents across all areas of law related to the university.
In addition, she oversees several offices and functions.

0 May 2023: Dr. Jessica Oyler was approved as the inaugural Vice President of
Student Access &

0 Success at Weber State University. She has been employed at WSU since 2008 and
has previously served as Associate Provost, Assistant Vice President for Human
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Resources, and Executive Director for Student Affairs Strategic Initiatives.

0 November 2023: Mark Halverson was appointed Interim Vice President of
Information Technology, replacing Dr. Bret Ellis, who stepped down on August 31,
2023. Halverson has been with Weber State University since 2007. He has served as
the director of Campus Planning and construction and as associate vice president for
Facilities and Campus Planning. Halverson has more than 20 years of experience in
strategic management and leading specialized teams.

0 May 2024: Lais Martinez stepped down as WSU’s Interim Vice President of
Equity, Diversity & Inclusion after replacing Adrienne Andrews, who stepped down
in October 2023. Lais served in a dual capacity as Interim Vice President of Equity,
Diversity & Inclusion at Weber State University and Assistant Commissioner for
Belonging and Opportunity at the Utah System of Higher Education (USHE). Her
replacement will serve as Associate Vice President of Student Success in Student
Access & Success?.

e Recommendations
Although there were no recommendations from the Year 7 EIE review in October 2021, there
was a request for follow-up based on a recommendation raised in the PRFR.?

The team considers this recommendation resolved. However, the institution should provide
another update on progress towards policy updates and the state of advising and coordination of
the multiple tools (e.g., Starfish, Cat Tracks, etc.) in their mid-cycle review.

With regard to the policy updates, Weber State University continued its review and revision
of the communication policies found here until a necessary pause occurred in light of state
legislation impacting those policies. The Utah State Legislature passed, and the governor signed
legislation now indexed as 53B-1-118, which prohibits and regulates certain communication.
This also required a review of all the communication in consideration of the new law, which has
slowed down the revision process. The university will soon resume revising the communication
policies, aligning them with the PRFR concerns with the new law.

The concern raised about advising and the coordination of tools has been a focus of the
recent university organizational realignment, resulting in changes in how academic advising
operates and is assessed. We have documented the changes in advising as part of the Program
Review (see Section I11C), which includes details of the coordination of tools.

! The change in title is in response to passing HB 261 (see Section 1V).
2 See the Evaluation of Institutional Effectiveness (Y7) Peer-Evaluation Report, Section V: Topics Addressed as an
Addendum to the Self-Evaluation Report.
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PART I. MISSION FULFILLMENT

In this section, we describe the institution’s approach to mission fulfillment. We begin by
presenting the institution’s mission statement and core themes, explaining how they are used to
measure mission fulfillment. We then outline mission fulfillment objectives, indicators,
thresholds, their relations to past versions and the institution’s new strategic plan, and how they
are evaluated. In the appendix, we present a preliminary assessment of mission fulfillment as we
expect to have them for the comprehensive EIE review in 2027.

A. LINKING MISSION TO MISSION FULFILLMENT Weber State University
A1 MISSION Mission Statement

Utah Board of Higher Education policy R312 Weber State University provides
governs the mission and roles of Weber State transformative educational
University. However, the unique characteristics of how experiences for students of all
we fulfill our place in the Utah System of Higher identities and backgrounds through
Education are embodied in our mission statement and meaningful personal connections
related guiding documents. The University Planning with faculty and staff in and out of
Council (UPC) revised the institutional mission the classroom. The university
statement in 2021, resulting from a year-long strategic promotes student achievement,
planning process. UPC is composed of representatives equity and inclusion, and vibrant
of students, staff, faculty, administrators, alumni/ae, community relationships through
and trustees who meet three times yearly to plan and multiple credentials and degree
assess divisional and overall university mission and pathways, experiential learning,
goals. The WSU Board of Trustees gave final approval research, civic engagement, and
in March 2021 and the Utah Board of Higher Education stewardship.
in July 2021.

A.2 VisIoN, CORE THEMES, AND MISSION FULFILLMENT
During this time frame, UPC also proposed, and trustees approved, a new vision for the
institution: Weber State University will be a leader in transforming lives by meeting all
students where they are, challenging and guiding them to achieve their goals academically
and in life. Finally, UPC affirmed three core themes that did not change from those used in the
last two accreditation cycles (2011-2014 and 2014-2021). The definitions of the core themes
were tweaked slightly to better align them with the new mission statement. Like the mission
statement and vision, the core themes were approved by WSU’s Board of Trustees and are
widely shared with all constituents.
e Access: The access core theme reflects WSU’s commitment to providing an affordable,
quality education to communities with significant socioeconomic and cultural differences
e Learning: The learning core theme is central to WSU’s mission to provide transformative
educational experiences and its commitment to supporting student success at every stage
of the student life cycle
e Community: The community core theme reflects WSU’s role as the region's educational,
cultural, and economic steward.
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UPC approved 16 core theme objectives, assessed by 35 indicators and 55 thresholds. Each
indicator is associated with at least one threshold it must meet (see Appendix 1). This is an
expansion of the 14 objectives and 28 indicators and thresholds used to assess mission
fulfillment in the previous accreditation cycle. This expansion provides a more comprehensive
and nuanced evaluation of the goals and values expressed in the mission statement and core
themes. Moreover, the expansion allows for a more multi-faceted assessment of outcomes at the
intersections of the core themes.

Mission fulfillment metrics were defined for each core theme and its intersections in a new
wrinkle for this accreditation cycle. This innovation allowed for fewer and more focused
objectives and indicators for each core theme and intersection. For example, instead of the six
objectives and 11 indicators for the Community core theme in the previous accreditation cycle,
we now employ three objectives and nine indicators. Figure 1.1 depicts the core themes and
intersections to which objectives, indicators, and thresholds are aligned.

e Access & Learning: To meet students where they
are, WSU provides all students access to T S
financial, academic, and career assistance to /
ensure their success no matter their background.

e Learning & Community: Student learning occurs

[
. : . |
in ways that impact the students and community \ i

Access Learning

and enhances the institution’s stewardship role. ac/
e Access & Community: WSU reflects the region's e . Community
economic and cultural diversity by recruiting and ~ N
retaining faculty, staff, and administrators and

recruiting and enrolling students who reflect that Community
diversity.
e Access, Learning, & Community: At the -

|
intersection of all three core themes, WSU offers Figure 1.1:
responsive and quality degrees and certificate WSU Core Themes and Intersections
programs that lead to impactful outcomes for
students and the community.

Core theme intersections allow the capture of outcomes belonging to multiple core themes,
enabling a more comprehensive assessment of mission fulfillment. For example, to meet the
access core theme means more than merely being open enrollment. The institution must ensure
academic, financial, and career support are available to all students (Learning & Access) and that
the faculty, staff, administration, and students reflect the makeup of the catchment area (Access
& Community). Similarly, the institution’s commitment to community-engaged learning is
reflected in objectives and metrics at the intersection of Learning & Community, which
highlights the impact of the activity on students and the community.
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A.3 ASSESSING MISSION FULFILLMENT

Per NWCCU Standard 1.B.2 and consistent with the previous accreditation cycle, the
institution defines mission fulfillment success as having 80% of thresholds being met,
substantially met (a preponderance of the threshold having been met), or partially met (for
thresholds where a preponderance of the threshold having been met by partially available data).

B. INSTITUTIONAL REVIEW AND EVALUATION OF MISSION FULFILLMENT

B.1 REVISED OBJECTIVES, INDICATORS, AND THRESHOLDS

Revising the guiding documents resulted in important shifts in emphasis on how this cycle's
objectives, indicators, and thresholds were defined. First, as discussed above, our focus on the
core theme intersections expanded our thinking about addressing and assessing important aspects
of mission fulfillment impossible in previous cycles.

Second, where possible, objectives, indicators, and thresholds have been revised to focus
more directly on measures of impact rather than counts. For example, the Community core theme
indicators focused on counting attendance at university events, enrollments in precollege
programs and non-credit offerings, and hours devoted to community service. Although we
continue to include counts, we document qualitatively and quantitatively the impact various
university citizenship, economic, and social/cultural initiatives have on the community.

Third, indicators for the core theme objectives now captured more complete indicators and
thresholds of objectives than in the last cycle. For example, the Access objective of affordability
now includes indicators of tuition and fees and costs associated with course and other related
fees, with thresholds including comparisons with peers and change over time.

Fourth, we remain focused on disaggregating student achievement and academic success as
part of mission fulfillment by assessing key outcomes by institutional cohorts of interest (see
Part Il Student Achievement). We have revised the cohorts to better monitor and address
additional groups of students who have become a source of institutional attention.

Fifth, we have created a new set of peer institutions that are better aligned to WSU’s
Carnegie status as an open-enrollment, regional comprehensive institution that offers a range of
credentials — from certificates to a doctoral degree. The rationale for the peer selection and a
description of the selection process were included with WSU’s request to USHE for a revised set
of peer comparison institutions. The new set of peer comparison institutions was approved by the
WSU Board of Trustees (September 2023) and the Utah Board of Higher Education (June 2024)

B.2 MISSION FULFILLMENT AND STRATEGIC PLAN

Weber State retains its focus on assessing mission fulfillment based on core themes,
objectives, indicators, and thresholds, although the mission fulfillment process was informed by
and aligned with the strategic goals of WSU’s 2021 Amplified Strategic Plan. The strategic plan
organizes and consolidates earlier student success initiatives and commits the institution to new
initiatives to address challenges, build on strengths, take advantage of opportunities, and prepare
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for the future. Notably, strategic plan metrics address specific short-term goals for these
initiatives and are aligned with metrics established by the Utah System of Higher Education,
such as access, timely completion, and high-yield awards. In contrast, mission fulfillment metrics
assess the institutional DNA, reflected by achieving its broad and long-term core mission. The
alignment of the strategic plan with mission fulfillment ensures that new strategic initiatives
undergird several mission fulfillment objectives, so there is more intention in their achievement.
This intentionality is commented on throughout this mid-cycle report as we point to strategic
initiatives believed to have or will impact mission fulfillment outcomes.

B.3 INSTITUTIONAL RESPONSE TO MISSION FULFILLMENT

Mission fulfillment data are regularly reported at UPC as part of a budget and planning
process during its spring meeting. While UPC monitors, discusses and advises on planning and
budgeting, the President's Council (PC) is responsible for reviewing, prioritizing, and budgeting
as part of the planning and budgeting process. PC addresses institutional concerns in their
monthly meeting, including those emerging from UPC and other sources. Based on those
discussions, the divisional VPs, who are PC members, also present their plans and new initiatives
each year to UPC (see Divisional Plans) during its fall meeting. For example, Academic Affairs
has prioritized and supported several recruitment, retention, engagement, and completion
initiatives. Finally, to provide the appropriate content, the UPC January meeting is the
environmental scan, including national, state, regional, and local issues affecting the institution.
This summary of the planning and budgeting process shows its cyclical and dynamic nature with
input from all constituencies, which aligns well with NWCCU standard 1B.3.

PC was also instrumental in designing the organizational realignment described in the
preface. They were informed in this process by recommendations from the National Institute of
Student Success, which was contracted soon after its executive director, Tim Renick, visited and
shared the Georgia State vision for Student Success with the campus (August 23, 2021). The
recommendations targeted organizational realignment to achieve strategic plan outcomes. These
alignments reflect a post-COVID recognition that the institution needs to be more intentional in
addressing systemic challenges at WSU and remain responsive to students, the community, and
governmental expectations of higher education.

PART Il. STUDENT ACHIEVEMENT

This section reviews data addressing student retention, persistence, completion, and next-step
success. These data are based on mission fulfillment metrics and include comparisons over time
and to peer institutions, and the disaggregation of the data by cohorts of interest. The data are
summarized, but links to specific mission fulfillment metrics provide more details of the analyses
and outcomes.

As noted, Weber State revised the institutions used for mission fulfillment peer comparisons.
The list primarily includes new institutions, with the justification for selecting them documented
in @ memo proposing the slate. Cohorts of interest monitor the achievements of groups of
students of particular concern to the institution. Most of these cohorts are from underserved
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communities for whom national, regional, and institutional data show their opportunity gaps with
the broader cohort. In addition, there are also cohorts of particular interest to the institution.

Minority: Students who identify as American Indian or Alaskan Native, Asian, Black or
African American, Hispanic or Latino, Native Hawaiian or Pacific Islander, or “Two or more
races” through their FAFSA record.

Well-Prepared: Students with AP, IB, or CLEP credit on their record when applying.
Institutional interest in these groups is primarily in their retention and completion to assess
whether WSU meets the expectations of students who could enroll at any university. The
cohort is included only in the regression analysis of retention and completion.

Dev-Dev Placed: Students with initial placements in developmental Math and English. These
students were particularly vulnerable to low retention and completion rates in the previous
accreditation cycles. This student cohort is over-represented by low-income, ethnic minority,
and first-generation students.

First-Gen: Students who identify as first-generation college students because their parent or
parents did not earn a bachelor's degree through their FAFSA record.

Low-Income: Students identified as eligible for a PELL grant through their FAFSA record.
25 +: Students who are 25 years or older when they begin Weber State. Typically, this means
when they begin as first-year students. This new cohort was added due to institutional
interest in their retention, persistence, completion, and next-step success, which the
institution has targeted for increase.

The mission fulfillment disaggregation metrics include descriptive analyses of cohorts of

interest achievement rates over time and in relation to the overall mean for all students. These
data allow for an assessment of improvements in achievement and decreases in gaps in
achievement over time. The metrics also include select regression analyses of the impact of each
cohort of interest on retention and completion. These data, which have the statistical power to
reliably detect the impact of each cohort independently of other cohorts, allow us to examine
whether there are institutional barriers to achievement independent of the influence of students
belonging to multiple cohorts. Together, the descriptive and regression analyses provide a richer,
more in-depth picture of the institution’s success and remaining challenges in addressing the
achievement of all students.

A. RETENTION

Mission fulfillment metrics address the fall-to-fall first-year student retention rate, focusing

on peer comparisons and disaggregated analyses by cohorts of interest. A retention rate of 60%
overall for all students is a strategic goal and a closely watched key performance indicator.

A.1 PEER COMPARISON

Mission fulfillment metric L2.1c compares WSU’s retention rate for the IPEDs cohort with

peers. WSU’s rate (66%) is statistically no different from the average of peers (68%) over six
years (AY 2017-2022). However, its below-average status shows room for improvement.
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A.2 DISAGGREGATED RETENTION DATA

The retention rate (Figure 2) shows a positive trend line for all students (Overall) and each
cohort of interest, with all but the 25+ cohort having statistically significant positive trend lines.
Also, there was a considerable decrease in the gap between both Dev-Dev Placed and Minority
students compared to overall retention rates over seven years. This was evidenced by a
statistically significant negative correlation in difference scores between each cohort average and
the overall average over time. Low-Income and First-Generation students maintained a small
statistically insignificant gap with the overall average over time. Only those students in the 25+
category widened their retention gap over time with the overall retention rate.

70%

—=Overall

Dev-Dev
60% Placed

First Gen

50% Minority

— | OW-
Income
40%

—) 5

30%
2015 2016 2017 2018 2019 2020 2021 2022
Figure 2. WSU Fall-to-fall retention rate overall and by cohorts of interest

A regression model was run to provide a deeper analysis of the impact of being in a
particular cohort of interest on student retention as part of assessing mission fulfillment metric
L2.1d. The data compared the retention likelihood of students in each cohort to all other students
independently of the impact of students belonging to other cohorts. The data revealed the
continuing retention challenge experienced by Dev-Dev Placed, 25+, and Low-Income students
compared to others not in the cohort.

A.3 ACTIONS TO IMPROVE RETENTION

The WSU retention rates remain at the average of our peers and notably lower compared to
the overall average for select cohorts of interest. Nonetheless, the overall retention rate and the
rates for the cohorts of interest have improved over the past several years. As Figure 3 depicts,
the timing of these improvements can be tied to a university-wide focus on student success and
several student success initiatives that resulted.
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Figure 3: Timing of Select Student Success Initiatives and Corresponding Retention

Improvements

These initiatives target all students but are particularly focused on first-year students. For
example, the institution adopted Starfish as an early alert system to improve retention and
persistence. Curricular changes were made in developmental math and English programs,
including new math and English co-requisite classes as part of the Title IV SIP grant (Wildcat
Scholars). The New Student Orientation (NSO) has become mandatory for all first-year students.
Learning Communities that offer first-year students opportunities to receive additional support,
explore majors, or follow their interests are part of a growing first-year program initiative (see
AL3.1a). New advisors were hired, some targeting first-year exploratory students who
matriculate without identifying a program of study (see AL3.3a and Section 3C). New four-year
scholarships and financial aid models were offered to students. Finally, faculty were offered
opportunities to enroll in ACUE pedagogical training through the university’s Center for
Teaching Excellence (CETL). To date, 239 faculty have completed one or more ACUE
microcredential courses, and 32 have earned the Certificate of Effective College Instruction,
which means they have completed all four of the microcredential courses.

To monitor the impact of these initiatives on first-year students, we have included two
Mission Fulfillment metrics. L2.1a addresses first-semester GPA and its relation to retention, and
L2.1b focuses on first-semester GPA for cohorts of interests. The GPA metric assesses the
percentage of students earning a GPA of 2.2 or above in their first semester as a measure of their
satisfactory academic progress. There were increases in the percentage of students achieving a
GPA of 2.2 or higher, paralleling increases in retention over the same timeframe. Moreover,
students in each cohort of interest participated in the increase of students with a 2.2 GPA or
higher in their first semester, with each cohort reducing their gap with the overall rate.
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We suspect that students' improvement in making satisfactory progress in their first semester
is a leading indicator that bodes well for future improvements in other achievement rates. As a
strategic goal for the university, new retention initiatives are being prepared (see Section 1V).

B. PERSISTENCE

The commitment to student achievement includes mission fulfillment metrics focusing on
first-year students' continuing enrollment into Years 3 and 4. These metrics provide insight into
whether students pursuing a bachelor's degree as their initial goal when matriculating to college
continue to pursue it.

B.1 RELEVANT DATA

Student persistence from their first-year cohort was examined for bachelor-seeking students
(IPEDS cohort) in Years 3 and 4 (see L2.2a). The average persistence of bachelor degree-seeking
students from Year 1 to Year 3 was 56.3%, and to Year 4 was 45.5%, with both trend lines
significantly improving over the timeframe (AY 2015-2021).

Disaggregating the persistence data by cohorts of interest revealed that most participated in
the persistence increase over time (see L2.2b) in Years 3 and 4. The only exception is 25+
students, who have a negative trend line. For all cohorts except the 25+ in year three and 25+ and
Low-Income in Year 4, there is a diminishing gap between the overall persistence rates and each
cohort of interest.

B.2 ACTIONS TO IMPROVE PERSISTENCE

Generally, the university is committed to continually designing bachelor's degrees that allow
students to “upskill” as they earn degrees, supporting their persistence. This is accomplished by
students earning stackable credentials in the form of certificates and associate degrees as they
progress to the bachelor's degree. For example, students interested in Computer Science can be
gainfully employed as they earn a certificate in Programming Essentials and an AAS in
Computer Science as they progress to a Bachelor of Science in Computer Science (see Section
3A). Similarly, English majors can “upskill” as they complete an associate's degree (AS or AA)
in Workplace Communication and Writing as they pursue a bachelor's degree in English (see
Section 3B). The ability to stack credentials is a feature of “Dual Mission” institutions pioneered
by Weber State University.® To further support students navigating their unique educational
journeys, advising structures have been modified (differentiated and coordinated) to ensure
students understand and continue to follow an optimal pathway (see Section I11C for more
information).

Also, several initiatives are designed to support persistence by promoting greater student
access to support services. These initiatives are assessed by mission fulfillment metrics at the

3 carruth, B. (2019). Expanding educational opportunities: Utah's “dual-mission” model, Change: The Magazine of
Higher Learning, 51(2), 8-13, DOI: 10.1080/00091383.2019.1569966
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intersection of Access & Learning, described as where WSU “meets students where they are” by
providing access to financial, academic, and career assistance to ensure their success regardless
of their background. Metrics assessing matriculated degree-seeking student use of these services
over the past three fall semesters have shown an increase in Career Services (AL2.2a), Academic
Support (AL3.2b), and Advising (AL3.3a). A higher percentage of Minority students showed use
of these services compared to students overall, but a lower percentage of 25+ students did. There
was also an increase in scholarships and financial aid recipients (AL1.1b) with higher rates for
most cohorts of interest except 25+ (AL1.1c).

As further noted, 25+ students used these resources at a lower rate than others, perhaps
impacting their lower retention and persistence rates. The new Student Support & Resource
Center in the Division of Student Access & Success will provide support to all students including
those returning with some college and no credential and 25+ students, by integrating the non-
traditional student office with academic advising and other services. Also, to accommodate the
needs of non-traditional students, wholly online degree pathways are being created to meet these
students where they are.

Increases in student use of support services and the results of related initiatives are leading
indicators that bode well for future improvements in student achievement. Future improvements
to the Student Engagement dashboard to assess the access of all cohorts of interest to these
services will provide better assessments of their impact. Although not a strategic goal per se,
improving persistence rates is as much a priority as improving retention and completion rates,
with new initiatives outlined in Section IV.

C. COMPLETION

Mission fulfillment completion metrics focus on the 8-year rate for both our IPEDs cohort,
used for peer comparisons, and the rate for all students (including transfer students), used for
disaggregation. The 8-year rate is used to align with the timeframe adopted for assessing
strategic completion goals. We further disaggregate the overall rate by cohorts of interest.

C. 1 PEER COMPARISON

Mission Fulfillment metric L3.3a compares WSU’s 8-year completion rate for the IPEDs
cohort (first-time, full-time bachelor seeking) with peer institutions. The WSU’s rate (44.3%) is
slightly above but statistically no different from the average of peers (42.8%) over a 6-year
period (AY 2017-2022), suggesting room for improvement.

C.2 DISAGGREGATED COMPLETION DATA

The 8-year completion rate for any credential (certificate, associate's degree, or bachelor's
degree) is presented in Figure 4 for students overall and cohort of interests. Unlike previous
analyses of retention and persistence, this analysis examines all student entry points, including
transfer students, to get a full picture of those completing a WSU credential in eight years. The
descriptive data shows a positive trend line for all students (overall) and each cohort of interest,
except Minority students who showed a negative trend line. Also, completion gaps were reduced
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over time for all cohorts except for the First-Gen and Minority. Minority students’ gap widened
over time compared to the overall average, and First-Gen students’ gap stayed relatively flat.
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Figure 4: Eight-year Completion Rate for Students Earning Any Credential for all
Students (Overall) and Cohorts of Interest

A regression analysis was run to assess mission fulfillment metric L3.3b, examining
institutional barriers to completion. The regression analysis, like the descriptive one, compared
students in each cohort of interest who started at WSU at any entry point earning any credential
in eight years. The data showed that First-Gen, Low-Income, Dev-Dev Placed, and Minority
students are less likely to complete a credential than students not in these cohorts, controlling for
other influences. In contrast, Well-Prepared and 25+ students were more likely to complete a
credential in eight years than those not in the cohort, controlling for other influences.

C.3 ACTIONS TO IMPROVE COMPLETION

The results show that WSU’s 8-year bachelor's degree completion rate remains no different
from the average of peers and that underserved students continue to face challenges in
completing any credential in eight years. Nonetheless, most underserved students' completion
rates are improving, perhaps reflecting increased retention and persistence rates.

Two results from the completion data are particularly noteworthy.
e Minority students' 8-year completion rates decreased over time, resulting in an increased
gap with the overall completion rate for all students, despite no concerns about their
retention and persistence rates.
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e 25+ students showed a positive 8-year completion rate and a decrease in their gap with
the overall completion rate for all students, despite concerns about their retention and
persistence rates

These findings may be related to the impact of adding transfer students to the analysis. Based
on an analysis from AY 2016 to 2021, approximately 1,200 transfer students begin each fall, a
majority of whom are 25+ and transfer as juniors and seniors, ready to complete bachelor's
degree programs of study. Transfer students have an average 8-year completion rate of 51%,
which likely improved the completion rate for 25+ students. However, about 20% of the transfer
students are Minority students, with a completion rate of 43%, which may result in the lower
overall completion performance of minority students. The success of transfer students remains a
focus of concern for the institution with the new Student Support & Resource Center designed to
provide more comprehensive support.

The increase in the 8-year completion rate overall and for many cohorts of interest may be
related to completion initiatives to support students after they complete 90 credit hours. These
initiatives may include college advisors reaching out in case of non-enroliment and making
additional “completion” scholarships available through the Catapult program. There are also
initiatives to simplify the curriculum complexity designed to lower students' time to completion
and credit hour count at completion. The impact of these initiatives is monitored by mission
fulfillment “learning efficiencies” metrics, which have shown improvements over the past three
years. There is an increase (1.1%) in 90-credit students completing a bachelor’s degree in two
years (L3.2a). Similarly, there is a decrease (by three credits) in the credit hours bachelor
students earn (L3.1a).

The completion data are encouraging, and we expect further improvements overall and for
cohorts of interest as existing initiatives to support student achievement further mature and new
ones come online. Increasing completion rates is a strategic goal for the university, and new
initiatives being prepared to improve them are outlined in Section IV.

D. NEXT-STEP SUCCESS

“Next-step success” includes students’ post-graduation outcomes, which are assessed using
mission fulfillment metrics focusing on the Community core theme. These outcomes address
objectives related to regional economic development and indicators targeting workforce
development. WSU has cultivated a meaningful relationship with its regional community,
working with community partners on not just regional economic development but also non-
credit-bearing community education and social and cultural development. WSU’s connection to
the community is a central feature of its mission as a steward of the regional community.

D.1 RELEVANT DATA
The next-step success of students is addressed in mission fulfillment metric C2.2b, which
assesses students' earnings after graduation. Each year, information from all our bachelor-degree
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graduates is submitted to the Utah Department of Workforce Services* (DWS) to collect their
first- and fifth-year post-graduation median salaries. The present analysis of the next-step
success assessed first-year median salaries overall and for each cohort of interest over time (AY
2017-2021). The median salaries were compared to 80% of Utah’s median bachelor’s degree
workforce earnings based on census data for that degree level. The findings were clear, with
increases in wages over time one year after graduation for all students and all cohorts of interest,
with diminishing gaps for each Cohort compared to the overall salary. Also, by 2021, students in
each cohort earned above 80% of Utah’s median earnings for all those in the workforce with
bachelor’s degrees.

Another mission fulfillment objective used to assess students' next-step success is a return on
investment (ROI) ranking based on Georgetown’s methodology, which assessed the ROI status
of 4,500 institutions (ALC1.1a). The metric is at the intersection of the Access, Learning, and
Community core themes, reflecting the mission to provide students with a transformative
educational experience that provides meaningful access to all students, supports their success in
quality academic programs, and impacts the community. The analysis averaged WSU'’s ranking
against its peers on the net present value at 10, 15, 20, 30, and 40 years, finding it to have the
highest ROI ranking.

D.2 ACTIONS TO IMPROVE NEXT-STEP SUCCESS

Multiple initiatives are in place to further support students’ next-step success, monitored by
mission fulfillment metrics. Some metrics reflect the institution’s role as a community steward in
promoting regional economic development. For example, we now provide an extensive market
demand analysis for all new programs (C2.2c) to ensure the likelihood of students finding
employment in the region. Also, mission fulfillment metrics focus on whether most students
graduate in designated high-wage high-demand programs (C2.2a)

Other mission fulfillment metrics at the intersection between Community and Learning
promote community-based learning and related job skills. For example, students report a positive
impact of the CCEL experiences (LC1.1a) and enroll in over 400 designated course sections that
emphasize community engagement (CEL), internships (INT), and career development (CDEV),
which offer opportunities and promote skills for students’ next-step success. The institutional
commitment to promoting student next-step success has been a focus of numerous initiatives,
with new ones being prepared as outlined in Section IV.

Part 111: REPRESENTATIVE EXAMPLES

Academic program assessment at WSU uses a multifaceted approach that integrates yearly
strategic planning and biennial assessment of student learning outcomes and culminates in a five
to 7-year deep-dive program review. Each facet of the assessment process informs the other;
recommendations from a program review are addressed in subsequent strategic planning updates,

4 DWS data has limitations, as they do not include salaries of those employed outside the state, work for the federal
government, or are self-employed. So the first-year data reported are only for graduates who stay in Utah, not hold
federal jobs or are self-employed.
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and feedback from biennial assessment reports provides formative insight for pending program
reviews. Academic assessment is the responsibility of each program's faculty and is facilitated by
the Office of Institutional Effectiveness. Mission fulfillment metrics present an aggregated
analysis of student achievement of undergraduate and graduate program outcomes (L1.1a) and
General Education course (L1.2a) and program (L1.2b) outcomes. However, they do not capture
the nuance and uniqueness of the assessment of individual program outcomes.

The following three case studies demonstrate unique ways programs use assessment data to
inform curricular, pedagogical, and delivery practices throughout the assessment cycle. Two case
studies highlight academic programs—Computer Science® and English—and a third illustrates
how assessment and feedback loops have been used to improve Academic Advising practices.

Three key themes emerge from these cases. First, one of Weber State’s core ideas is
“meeting students where they are,” and assessment is a primary mechanism for determining
where students need support and where programs and services need to innovate. Students come
to WSU with varied backgrounds, experiences, and skills; some students bring AP experience
and credit along with considerable concurrent enroliment experience. Other students arrive
needing additional math and English support, and still others bring years of work experience and
credit from several institutions. Assessment helps place students in the appropriate courses and
direct them to appropriate service areas.

Second, initiatives informed by assessment data are then very intentionally developed to
address identified needs. For example, the Wildcat Scholars program was created to address the
needs of students unprepared for college-level math or college-level writing. The program
provides those students with a learning community and additional support and positively impacts
student retention.

Finally, the institution’s commitment to quality and continuous improvement requires that
the impact of these initiatives be monitored for effectiveness. The recent revitalization of General
Education through the addition of big questions and signature assignments is assessed every year
to ensure the initiative is meeting expectations overall and providing individual faculty with
feedback on how to improve their assignments.

Following are descriptions of three programs that exemplify practices of assessment and
action at Weber State University (WSU). While these examples demonstrate some of the positive
movements in the evaluation of outcomes, there is still a need to strengthen the culture of
assessment at WSU overall. Meaningful assessment is becoming more important as there is new
scrutiny of program costs and value by trustees, USHE, and the U.S. Department of Education.
Helping faculty, staff, and administrators see assessment as an opportunity for continuous
improvement instead of an obligatory review of the past will help with this effort.

5 NWCCU discourages reviews of programs in the mid-cycle that are accredited and recognized by CHEA.
Although ABET is a program accreditor, it is no longer recognized by CHEA. NWCCU affirmed our review of CS
for the mid-cycle, that highlights innovations they have initiated separately from their program accreditation
requirements.
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A. COMPUTER SCIENCE — SERVING A BROAD SPECTRUM OF STUDENTS

Weber State’s School of Computing is the home of the Computer Science program. The
program serves students from high school via concurrent enrollment offerings through graduate
school with several certificates and degrees. Computer Science (CS) is one of the largest
programs on campus in terms of both student enrollment and graduation. The program employs
both a micro and a macro approach to assessment. Course-level assessment of outcomes provides
a micro-level look at student learning, while a more holistic assessment of student achievement
gives faculty a macro view of student learning.

Computer Science has made use of a traditional form of outcome assessment for many years,
as requested by ABET, their accrediting agency. Presently, every course within the CS catalog is
assigned to a course committee, which operates under the oversight of the program’s curriculum
committee. As part of a three-year cycle, each course undergoes evaluation by its committee
members. During the first year, the committee assesses the existing course curriculum, offering
recommendations and updates. The evaluation includes a review of the program outcomes
addressed in each course and alignment to assignments that support those outcomes. In the
second year, faculty members teaching these courses put the recommendations into action.
Finally, in the third year, the implemented changes are evaluated. Faculty have established
thresholds for both formative assessments (generally homework assignments) as well as
summative assessments (quizzes, exams, or projects) and utilize these thresholds to monitor
improvement.

Course assessment plans are developed to identify assessment devices for each outcome and
the weight of each device. The program has determined that evidence of learning for a specific
student outcome is deemed successful if the associated assessment measure is 80% or above.
(This differs slightly from the goal of 90% of students achieving 80% or higher, stated in
Mission Fulfillment metric L1.1a; in reality, the last comprehensive view of Computer Science
in 2019-20 showed an overall achievement rate of 95%.) At the conclusion of the semester, the
plan is updated with student results, and the assessment committee meets to discuss the
outcomes. Together, the committee makes recommendations for course improvements, which are
then implemented in a subsequent semester.

The final step in the assessment process is an evaluation of the implementation of the
improvements or closing of the loop. The course-level assessment was previously augmented
with a test given at the end of the associate degree level and another at the end of the bachelor’s
degree level. Students were required to complete the assessment at 60% or higher and to retake
the zero-credit hour course until they were successful. The assessment provided faculty with
some insight into where students were struggling. Until spring 2024, students were also required
to pass the assessment given at the 4899 level and could take multiple attempts to do so. In a
review of the feedback gained from these assessments, the faculty determined that there was a
positive correlation between how students performed and how long ago the relevant courses
were taken. More relevant and actionable information is being gathered through the course-level
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assessment process augmented by a required end-of-program exit interview. The program
curriculum committee is looking to redesign the zero-credit hour course(s) to be more career-
oriented.

Direct assessment of program learning outcomes is one aspect of the program's assessment,
but it is not the only set of data points. Ongoing tracking of student retention and overall student
success helps the program see where students are experiencing difficulties that may contribute to
program stoppage or slowdown.

In 2019, faculty within the program noticed poor results in several gateway courses — CS
1400, 1410, and 2420, as measured by DFWI rates. This metric represents the percentage of
grades of D, F/E, W (students withdrawing from a course after week 3), or incomplete in any
given course. These courses showed high DFWI rates (31%, 24%, and 32%, respectively) and
even higher rates among Hispanic and Asian students, and students who report two or more
races. Discussions with students revealed the different experiences with which CS students came
to the program. Some students, generally older, non-traditional students, started the program with
industry experience. They expressed frustration with the slow pace of coursework and the need
to ‘stay with the class.” Other students were new to computer science and expressed frustration at
the quick pace of courses. These discussions provided the seed for the program’s innovative
approach — CS Flex — that allows students to work through courses at a pace better suited to their
circumstances. Students enrolled in Flex sections can begin their coursework just before the
official start of the term, and they can request up to three 1-week stop-outs (or conversely, one 3-
week stop-outs) if their personal or professional lives get in the way of course progress. Many
students enrolled in the Flex classes to accelerate their completion, which allowed them to enroll
in the next course in that same term.

Data were collected for fall terms of 2021, 2022, and 2023. DFWI rates were compared
between Flex courses and traditional courses for key gateway classes: CS 1400, CS 1410, CS
2140, and CS 2420. Overall, the Flex course sections underperformed the traditional course
sections in terms of DFWI. However, a discussion with the dedicated advisor for the CS Flex
program revealed some interesting findings. To accommodate students who chose to accelerate
their progress through a class, the department scheduled 2™ block sections of the next course in
the sequence. For example, a student could register for CS 1400 and complete it in 10 weeks.
The student could then register for CS 1410 and begin the course immediately. What happened,
however, is that Flex students who dropped a course after the 3"-week census and needed to find
a new course to meet financial aid credit requirements were finding these 2" block courses and
registering for them. These students were overwhelmingly unsuccessful in the 2" block Flex
course. When motivations for taking the course focused primarily on issues concerning financial
aid, student success took a hit. Since discovering this issue, the department “hides’ the 2" block
of Flex courses, and students can only register for them by contacting the advisor. Overall pass
rates have begun to improve and are generally very similar (sometimes higher, sometimes lower)
to pass rates of other, more traditional teaching modalities (face-to-face and traditional online).
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Overall participation in CS Flex has ranged from 33.2% of total CS students to 39.3%. This
is a clear example of providing programming based on assessment results while also ‘meeting
students where they are.’

In 2017, the Computer Science program began a focused effort on supporting concurrent
enrollment (CE) by offering a larger selection of WSU courses through approved instructors at
area high schools. The Computer Science CE program has grown from 50 sections at 10 area
high schools in 2017/18 to 149 sections at 21 high schools in 2023-24. Over 10% of concurrent
enrollment students complete at least one course in Computer Science. Over the past six years,
the percentage of concurrent students who complete at least one course in Computer Science and
subsequently matriculate to Weber State has fluctuated from 21% to 32%, with an average of
27%, representing 1034 students. Weber State’s overall strategic plan goal is 34% matriculation
of concurrent enrollment students, and Computer Science contributes positively to that goal.

Assessment of outcome achievement by concurrent enrollment students is in development.
The chair of the School of Computing is in the process of reaching out to the WSU faculty, who
are leads for each of the concurrent enrollment CS courses.

B. ENGLISH - Focus oN CONTINUOUS IMPROVEMENT

The Department of English Language & Literature at Weber State University offers
programming for students across the academic spectrum. From students still in high school or
students beginning WSU in need of reading and writing support, to students completing their
Gen Ed composition requirements, as well as students interested in a variety of English majors,
the English department understands and embraces students where they are in their learning
trajectory. Along the way, the program embraces assessment to identify successes and challenges
in their programming through deliberate data collection and analysis.

In the spring of 2021, the English Department participated in a 5-year Program Review
assessment during which the evaluation team suggested that the program’s assessment practices
were “perhaps too granular and complex, and might be streamlined to simplify faculty labor
without sacrificing actionable information.” The reviewers then suggested that emphases and
programs under the English department could benefit from some standardization of assessment
strategies. The department’s response to that recommendation suggests the department evolves
and refines its assessment processes continuously. For example, outcomes for some English
Department programs have been reduced from six to three. The department now assesses all
concurrent enrollment courses (courses taught in the high schools by high school teachers
approved to teach college-level content), which has helped the department identify some gaps in
the concurrent literature course.

Each program within the department designs its own assessment practices to fit the program's
unique needs. The English Department is among the most engaged departments in assessment,
particularly in implementing change to close assessment loops. In the words of the former
department chair, Hal Crimmel, “There is an increased departmental awareness of the
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[assessment] process and of an embracing of it in a holistic way. Assessment has led us to think
more creatively and in a forward-oriented manner about overall program design, syllabus design,
course content, learning outcomes, and, of course, the assessment process itself.” Following are
some of the informed and intentional actions department faculty took in response to assessment.

B.1 DEVELOPMENTAL ENGLISH:

The developmental English program serves students who cannot be placed into the
introductory composition course, ENGL1010. The developmental, six-credit hour 0955 course
was recently replaced by the co-requisite ENGL1005. This allows students to begin earning
credit towards their degree. A new alternative to ENGL 1005 is now available that is comprised
of two three-credit hour courses, ENGL 1006 and 1007 (College Reading and Introductory
Writing, Parts A and B). These were developed based on faculty assessment of student
performance. Already, the department has seen a decrease in the number of students earning
grades of D, F, W, or I. Additionally, new reading courses have been developed based on
declining reading scores to support domestic and international multi-language learners and others
in need. These curricular changes were implemented to address the above issues and improve
retention and completion.

Determining the most appropriate English placement, i.e., one that promotes student success
from both the faculty and the student perspective, can be challenging. The process for placing
students in the appropriate English course is undergoing a data-informed review beginning with
the fall 2024 semester. Data analysts from the Office of Student Success Analytics analyzed
placement data and success in each student’s placed course and determined that an index
comprised of the ACT composite score times the student’s high school GPA is the most effective
and efficient placement calculation. A follow-up analysis of the pilot data will be completed after
both the fall and spring semesters to validate the new placement protocol.

B.2 CONCURRENT ENROLLMENT

Weber State University (WSU) supports students in area high schools who are interested in
completing college-level courses at their high schools while accruing college credit. A recent
assessment of concurrent enroliment students indicated that students completing ENGL 1010
(Introduction to Composition) and 2015 (Intermediate College Writing & Research) met learning
outcomes at a satisfactory level. However, revisions were made to the courses to add flexibility
to the curriculum while helping high school teachers align workload and expectations with the
on-campus sections of these courses. Assessment of ENGL 2200 (Introduction to Literature)
suggested that individual classes need better supervision. Artifacts that were assessed barely met
WSU on-campus standards. Humanities and Equity, Diversity, and Inclusion (EDI1)® outcomes
will be better explained, and formative assignments used on campus will be shared with
concurrent instructors.

B.3 COMPOSITION
With over 100 adjuncts each year, including 10-20 new teaching assistants, ensuring
consistency of experience for all students can be challenging. A review of syllabi indicated

% Due to recent legislation, the EDI Gen Ed attribute has been renamed cultural competence (CC) (see Section 1V).
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inconsistent learning outcomes between sections, which makes assessment messy, if not
impossible. The chair communicates with all faculty teaching the composition courses to ensure
syllabi are consistent with updated outcomes (see Composition Outcomes on the General
Education page). The composition program also participates in the university’s revitalized
General Education initiative of identifying a “big question’ and supporting students in
completing a ‘signature assignment.” Selected artifacts from Composition courses are assessed
against the institution’s General Education Learning Outcomes (GELOs), a set of overarching
outcomes that undergird all Gen Ed courses.

B.4 AREAS OF EMPHASIS IN THE BA OF ENGLISH DEGREE

Faculty teaching Creative Writing, Linguistics, English Education, and Literary and
Textual Studies emphases use assessment to keep abreast of both student achievement and
student learning. With the addition of online courses to the Creative Writing curriculum, the
faculty monitor student experience and performance to verify that students’ experiences reach
the engagement and success of face-to-face courses. Linguistics faculty utilize a teamed review
of student artifacts to improve consistency of grading and feedback between faculty. They keep
an eye on DFWI rates and together discuss strategies for supporting student success in classes
with a higher DFWI rate. Faculty within the English Education program monitor the licensure
rates of their candidates and make course revisions when concerns are raised. Recent findings
from assessment in the Literary and Textual Studies program revealed the need for clearer
articulation of program outcomes by faculty as well as the need for clearer guidelines for
acceptable assignments in 2000- and 3000-level courses.

B.5 A BROADER ASSESSMENT FOCUS

The English Department employs a 50,000-foot reconnaissance of its programs through
the five-to-seven-year program review process. This process allows faculty to critically evaluate
and reflect on where they are in terms of curriculum, pedagogy, and delivery. With the assistance
of both internal and external evaluators, the program faculty considers findings from various
sources, including outcomes assessment, industry/job market trends, and the needs of an
evolving student body to reconsider in order to innovate and make their programs both impactful
and sought after. The department’s adoption of digitality as a core value, the department’s
decision to offer more online options, and the its welcoming of diverse visiting artists are all
outcomes of reviews over the years.

As part of its standard operations, the English department regularly surveys current students
to better understand their scheduling and modality preferences. The department then uses that
feedback to adjust teaching schedules and delivery formats. This practice ensures students get the
classes they need when and where they need them. Once very reluctant to embrace online
teaching and learning, the department has recently seen data suggesting that the increase in
online course offerings is increasing retention in the program.

The English Department presents a great assessment story. From having little assessment
seven or eight years ago to engaging in assessment by all areas within the department, English

- Weber State University NWCCU Mid-Cycle Report, 2024


https://www.weber.edu/GenEd/default.html
https://www.weber.edu/GenEd/default.html
https://weber.edu/GenEd/gelo.html
https://www.weber.edu/ie/review-and-assessment/academic-assessments.html
https://www.weber.edu/WSUToday/032221_Digital_District.html

Part | Mission Fulfillment

demonstrates an intentional focus on change supported by evidence and their own motivation to
improve.

C. AcADEMIC ADVISING — DATA INFORMED, INTENTIONAL CHANGE

Like academic programs at WSU, Academic Advising utilizes assessment at both a micro
and a macro level. The micro level focuses on student acquisition of key outcomes relevant to
college success and key to the organization’s mission, while the macro level focuses on overall
efficacy and impact.

The University Academic Advising Council (UAAC) promotes advisors' role in empowering
and encouraging all students to take ownership of their education through the provision of
personalized, comprehensive academic advisement in a supportive, inclusive environment.
Advisors worked together in the summer of 2019 to develop a set of measurable student learning
outcomes supporting that mission. These outcomes are largely based on NACADA standards.

Informational Outcomes
e As aresult of academic advising, students learn how to use a degree plan.

e As aresult of academic advising, students learn how to use advising technologies
(registration builder, Starfish, eWeber, etc.).
e Students know how to contact their academic advisor.

Relational Outcomes
Students engage in the advising appointment (attend, take notes, etc.).

Students demonstrate self-advocacy with faculty and staff.

Students use campus resources that are specified during the advising appointment.
As a result of meeting with their academic advisor, students understand their
responsibilities within the professional relationship.

Conceptual Outcomes
e Students feel that the advisor creates a safe and inclusive space.

e Students can express how their current interests could develop into long-term goals.
e Students can articulate the value of general education.

In the fall of 2021, a survey was sent to 3,000 first-time WSU students. The 11% response
rate was divided between students who had met with an advisor (77.6% of the actual response)
and students who had not met with an advisor (22.4% of the actual response). The results
provided the advising team with affirmation of strategies and practices that worked well for
students, as well as areas of focus for improvement. Below is a summary of those results.

Key Takeaways
e Students have a clearer understanding of the program of study because of advising.

e There is no clear indication that advising impacts knowledge of the eWeber portal or
registration applications.
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Students who meet with an advisor understand the role of advising and the importance of
advising and communicate more frequently with their advisor.

Students who meet with an advisor recommend advising for all first-time students.
Students who self-advised or who did not meet with an advisor also recommend meeting
with an advisor.

Recommendations

Work to increase the percentage of first-time students who know who their academic
advisor is.

Promote the use of Grad Maps earlier in the student lifecycle.

Determine ways to improve student engagement and involvement with Starfish.
Academic advisors need to be more accessible.

Increase marketing, communication, and accessibility of advisor information.

Gather data that helps identify gaps in who get advised.

Since the 2021 survey, Academic Advising staff, under the direction of the University
Academic Advising Council (WAAC), have reviewed the recommendations and implemented the
following changes in advising practices:

Began promoting the use of Grad Maps earlier in the student life cycle; these were added
to the New Student Orientation online modules.

All advisors are required to use Starfish to track appointments; text messaging for
appointments was turned on, which decreased no-shows.

Several advising areas increased staffing in the evening during registration periods.
UAAC sent postcards to all incoming students for fall 2023, introducing advising at WSU
and providing information about how/when to contact an advisor.

A comprehensive marketing campaign titled “Meet with Your Advisor” began in 2023
and will continue annually.

Advising staff update and improve online new student orientation modules.

A follow-up survey is planned for the fall of 2024, again focusing on first-time students.

The opportunity for a macro-level assessment of academic advising was presented as part of
an institutional consultation with the National Institute of Student Success (NISS) in the fall of
2021. After a visit and keynote from Dr. Tim Renick, the Founding Executive Director of NISS,
for WSU’s Back to School Breakfast, WSU employed the services of NISS to help identify
barriers to student success the institution may have unknowingly put into place. The NISS
consultation coincided with WSU’s implementation of Starfish, an early-alert application that
leverages data to develop insights (see report). The consultation, which involved surveys and
interviews of key campus constituents, resulted in a diagnostic analysis, one piece of which

- Weber State University NWCCU Mid-Cycle Report, 2024


https://www.weber.edu/academicadvising/
https://niss.gsu.edu/what-we-do/
https://drive.google.com/file/d/1FpkVYwdGJvKC59rwNlWrVYp32E9P2RYE/view?usp=sharing

Part | Mission Fulfillment

addressed advising. The challenge identified suggested there existed an “under-coordinated...
advising that causes students to experience inconsistencies in the nature and quality of advising
due to a lack of coordination in providing these services.” The playbook specifically pointed out
that:

e Academic advisors across campus had different methods for tracking appointments,
documentation, and expectations for utilizing Starfish. Advisors also have different
professional development and training opportunities.

e \WSU’s advisor-to-student ratio stood at 618:1, much higher than the National Academic
Advising Association (NACADA) recommendation of 300:1.

The NISS recommended three key actions:
1. Standardize degree maps for all academic programs, job descriptions and training for all
advisors, and the systems used for academic advising.
2. Ensure all Weber students receive a standard of care that includes timely and proactive
outreach relative to academic map progression and early alerts.
3. Create intentional pathways for students to efficiently learn about, select, and progress
through their program of study.

By the fall of 2023, WSU had launched multiple initiatives to address the barriers identified by
the NISS:
e In the fall of 2022, Academic Advising developed common, required training for advisors

(inclusive of financial aid, basic needs, etc.).

Designated a lead advisor in each college.

Began developing faculty advisor training.

Increased college advisor use of Starfish for scheduling appointments.

Hired five exploratory advisors and three transition advisors.

Implemented a “still exploring” option for different meta-majors on the admissions
application to provide opportunities for intentional outreach by exploratory advisors.

By the end of fall 2023, the following additional initiatives were implemented:
e Updated and better utilized long-term academic planning/Grad Maps in advising
interactions.
e Explored options of experiential meta-major maps.
e Navigation advisors now verify the majors of incoming students.
e Hired five college advisors.

In process during fall 2023 and extending into 2024:
e Establishing common job descriptions for college advisors, with 75% of job

responsibilities allotted to advising.
e Exploring the potential for a common career ladder across all advisors.
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e Implementing mandatory first-year advising.
e Hired or will hire three additional college advisors.

As a result, the advisor-to-student ratio has been reduced significantly to 352:1 (Degree
Seeking Matriculated students) and 490:1 overall (which includes concurrent enrollment
students), see AL3.3a. New categories of advisors have been developed to address the needs of
all students, no matter where they are in the student life cycle. The advisor list includes high
school dual enrollment advisors, first-year exploratory advisors, academic transition advisors,
college advisors, and faculty advisors. Additionally, the role of program support advisor has been
established; these staff will work closely with academic advisors to support students with
specific program requirements (i.e., international students, athletes, veterans, Wildcat Scholars,
and OEHS). This is a great example of the theme of “meeting students where they are.” Instead
of assuming that one kind of advising would meet the needs of all students, the advising team
recognized the need to diversify the specializations available to students.

First-year retention and the percentage of students earning a first-term GPA of 2.2 or higher
have increased over the past five years. While it is difficult to identify the impacts of individual
initiatives on these rates, improvements in advising processes are likely major contributors to
these improvements. Improving accessibility and consistency of advising is key to student
success. It is very likely that the implementation of Starfish and the coordinated response played
a key role in the improvements.

These three programs demonstrate the broader university's commitment to quality through
assessment. All academic programs and many support services embrace assessment practices as
a means of informed, continuous improvement. These three case studies exemplify how
academic programs and service areas can be very deliberate about gathering data, analyzing that
data, and using the results to intentionally develop programming to improve student success. The
processes outlined in these case studies are part of the broader university focus on programmatic
assessment and commitment to quality. Academic reporting is an integrated process that supports
student success. The key to all of that, particularly at Weber State, is meeting students where
they are on their academic journey.

As an open-enrollment institution, Weber State has an obligation to continually assess the
success and needs of students and adjust as needed. While change is often slow in higher
education, Weber State has developed a level of agility that is both responsive and responsible.
We recognize the need to further strengthen the culture of assessment on campus, recognizing
the need to make assessment more meaningful by better engaging faculty and students in the
process and making the process more responsive. These are further discussed in the next section.

Part IV. MOVING FORWARD

This section addresses the institution's preparations for the Year Seven Evaluation of
Institutional Effectiveness report. Specifically, we present plans emerging from student
achievement and program assessment analysis. We also highlight our plans to realize the key
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strategic goal of becoming an emerging Hispanic-Serving Institution. In addition, we discuss the
institution’s responses to the changing landscape of higher education (Mowreader, 2024) and the
impact of the broader political and cultural environment on the university’s roles and
responsibilities. In particular, as we focus on fulfilling our mission, we are also responsive to
new federal guidelines, state legislation, and Board of Trustees’ policies designed to ensure the
institution offers quality programs and communicates, acts, and governs itself consistently with
its role and responsibilities.

A. STRATEGIC INITIATIVES

A.1 STUDENT ACHIEVEMENT AND PROGRAM EVALUATION

There are new and ongoing university-wide efforts to improve student achievement metrics
overall and for select cohorts of interest that are part of our preparation for the Year 7 EIE report.
New retention initiatives begin with first-year students completing online orientation, which now
requires mandatory advising at a Weber Welcome (see New Student Orientation). Once on-
boarded, new First-Year pathway initiatives are being reviewed, many of which were a topic of
table discussions held at the university-wide First-Year Summit, which focused on creating a
“culture of first-year.” To meet students where they are, we no longer require a major
declaration. Instead, we allow students to designate themselves as “exploratory” and support
them through a revised Major Exploration and Career Design program. Finally, and as
previously mentioned, the needs of students aged 25+ and other non-traditional students’ are
now addressed by the Student Transition and Navigation Center. Recruiting and retaining these
students also motivates an expanding number of online degree programs.

Addressing persistence and completion, ongoing university-wide discussions explore options
for new bachelor's degree programs for students who have accumulated credits that do not fit an
existing program of study. Also, the institution is exploring the potential for sub-120 Bachelor
degrees (Lederman, 2024), an idea that NWCCU is considering for approval. There are
continuing efforts to expand Wildcat Advantage, which funds opportunities for students to
engage in high-impact educational experiences throughout the curriculum. Finally, initiatives
focusing on student persistence and completion include conducting curricular analytics to
optimize student degree pathways and providing Lightcast market demand analyses for new and
existing programs to ensure programs evolve in preparing and promoting their students’ next-
step success.

New and ongoing university-wide efforts to improve program evaluation recognize the need
to strengthen the culture of assessment on campus. Steps in this direction include making
assessment more faculty driven. Gen Ed courses and program assessments, part of the Biennial
Assessment report (see Section I11), are now evaluated by faculty members trained to provide
feedback to departments and deans. These reviews are performed by members of faculty senate
committees, with Gen Ed course assessments completed by members of the Faculty Senate

’ Non-traditional students are defined as students aged 25 and over, but include many under 25, who are married
with or without children who also have same challenges.
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General Education Improvement and Assessment Committee (GEIAC) and program assessments
faculty serving on the newly formed Faculty Senate Assessment Committee (Assessment). The
Faculty Senate Executive Committee has always led Program Review in consultation with the
Provost.

Another initiative to strengthen the culture of assessment is making student voices more
relevant in the assessment process. The most significant effort has been a faculty senate initiative
to redesign the course evaluation tool. The tool is now better targeting the impact of the
instruction on student learning, with opportunities for students to provide more meaningful
narrative feedback based on questions about their learning, which clarifies barriers to students
achieving course and program learning outcomes. A newly updated policy (PPM 8-11) also
requires course evaluations for all courses and all instructors.

Finally, to strengthen the assessment culture, reporting processes are becoming more
responsive to the needs of faculty, departments, colleges, and the university. The new Integrated
Reporting document (discussed in Section 111) is designed to make the assessment reporting
responsive to all stakeholders. For example, we are now requesting that actions taken by
departments addressing Program Review recommendations be reported in yearly Strategic
Planning Reports (SPRs). This step ensures continuous improvement and connects those actions
to potential additional funding from the Deans and the Provost. Also, SPRs are more closely tied
to key strategic goals so that programs recognize the importance of their contribution to
achieving college and university strategic outcomes. This alignment includes reporting course-
based DFW!I rates to support awareness of student achievement. These data are reported by
aggregate on dashboards and presented individually to faculty. Finally, at the suggestion of the
new Faculty Senate Assessment Committee, the revised Biennial Assessment report encourages
more narrative analysis of the assessment outcomes. Creating a culture of assessment is a work
in progress but continues to be a focus of institutional attention.

A.2 EMERGING HISPANIC-SERVING INSTITUTION (EHSI) GoAL

A central goal of the strategic plan is for the institution to achieve the status of an emerging
Hispanic-Serving Institution by 2025. This will require increasing the percentage of students who
identify as Hispanic or Latino descent to 15%, a change that we believe will positively impact
several mission fulfillment metrics. Weber County, where the WSU main campus is situated, has
a Hispanic/Latino population of 19.2% (Census: Quick Facts, 2023). The local Ogden School
District has a majority-minority student body, with 50.2% Hispanic/Latino (US News & World
Report, 2024). As a steward of the community, the institution aspires to have the student body
reflect the makeup of our regional community. Ogden High School, blocks away from campus,
is also a majority-minority institution, with 43% identifying as Hispanic/Latino. Also motivating
this goal is that the population has a low college participation rate, with only 26% of
Hispanic/Latino adults 25 years or older in Utah earning an undergraduate degree (Excelencia in
Education, 2024). The institution is particularly interested in growing the enroliment of adult
students to better support the regional community.

- Weber State University NWCCU Mid-Cycle Report, 2024


https://www.weber.edu/wsuimages/ie/Evaluations/Evaluation%20Instrument%20for%20Web.pdf?_gl=1*88aq0r*_ga*MTU3MTIxNDc1NC4xNjg5NjIwOTIz*_ga_NBZY81HSZM*MTcxNjMwMTAyMi4xMTQ3LjEuMTcxNjMwMTA0OS4wLjAuMA
https://weber.edu/ppm/Policies/8-11_EvalFacultyMembers.html
https://drive.google.com/file/d/1NhFjBbuafldJ3KWFSffMYNADsaj85UW5/view
https://weberstate.app.box.com/file/1363350599512?s=w6ox9rj12mrys8mglirb6ezl9lculb7g
https://weberstate.box.com/s/sqarlrq2q9irptak9vq8a0zuvkloundm
https://www.usnews.com/education/k12/utah/districts/ogden-city-district-103914#:%7E:text=In%20Ogden%20City%20District%2C%2033,above%20that%20level%20for%20math.
https://www.usnews.com/education/k12/utah/districts/ogden-city-district-103914#:%7E:text=In%20Ogden%20City%20District%2C%2033,above%20that%20level%20for%20math.
https://www.edexcelencia.org/research/latino-college-completion/utah
https://www.edexcelencia.org/research/latino-college-completion/utah

Part | Mission Fulfillment

Over the next several years, we expect to reach the eHSI goal. The 2023 enrollment® of
Hispanic/Latino students is 13.0%, up from 11.7% in 2020. Several existing recruitment,
enrollment, retention, support, and persistence initiatives have contributed to this increase, with
metrics showing that they are impactful. Hispanic/Latino students’ university application rates
have increased (AC2.1a). As the largest group in the Minority cohort of interest, it is noteworthy
that the minority cohort of interest enrollment rate showed no difference from whites over the
past several years (A3.1a), and their retention rate is no different from whites. Their access to
financial aid and scholarships is higher than the overall average (AL1.1c), as is their access to
Career (AL2.2a) and Academic (AL3.1a) support. Notably, initiatives positively impacting
Minority student access, engagement with services, and achievement also positively impacted all
students.

Achieving the eHSI goal builds on these existing initiatives and includes new ones,
exemplified by the Building Puentes program. The program is a state-funded initiative that will
offer stackable credentials in Spanish and English to serve the educational needs of the Spanish-
speaking population in Utah while also addressing workforce needs by graduating career-ready,
bilingual graduates. The program's completion focus addresses the one area in which Minority
students showed a significant achievement gap: the 8-year completion goal for any credential. It
does so in several ways. The program provides opportunities for students to enroll in Spanish
language only courses leading to certificates in computer science and entrepreneurship, areas of
high market demand. Students will also enroll in co-requisite English as a Second Language
coursework, supporting their English language skills and ensuring workplace success. Students
can stack these certificates to earn associate's and bachelor's degrees. These degree programs
require General Education coursework, which will also be taught in Spanish.

The Building Puentes program is only now being designed, but its potential implications and
impact on other student achievement and success are becoming apparent. The program funds the
creation of new ESL courses, which will benefit international students and domestic multi-
language learners who may otherwise need additional language support that the English pathway
to composition does not presently offer. Funding includes a site license for writing software (e.g.,
Grammarly or Academic Writer), which will help all students become more proficient in writing
English for academic and workplace purposes. Similarly, funding for bilingual academic support
services (tutors, supplemental instructors, and learning assistants) will aid the Building Puentes
and other students who may find it helpful to be served by multilingual students like themselves.
Funding for more bilingual advisors and academic peer coaches will also make the institution
more responsive to the needs of all students, lowering the ratio of students to advisors. There is
an expectation that the program will grow, creating new, accessible degree certificate pathways
for many students but impacting all students.

B. THE CHANGING LANDSCAPE OF HIGHER EDUCATION

8 Enrollment numbers used to track the Hispanic or Latino percentage follow standards set by the Department of
Education for designating Hispanic-Serving Institutions.
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As the Gallup organization recently reported, national confidence in higher education has
decreased across various subgroups (e.g., political, educational, gender, and age), creating new
challenges. Calls for more accountability in higher education have led to new federal reporting
requirements (e.g., Gainful Employment, Financial VValue Transparency), state legislation that
addresses university operations, and Utah Board of Higher Education changes in the General
Education.® In Utah, several such laws and policies were passed in the 2024 legislative session,
and we expect additional bills in the future.

One such legislative action (HB 261) requires that Utah's Higher Educational institutions
manage policies, procedures, practices, programs, initiatives, and training to ensure they are not
discriminatory. The concern is that institutions should take no actions based on student’s
personal identity characteristics (e.g., race, color, ethnicity, sex, sexual orientation, national
origin, religion, or gender identity). The institution is accommodating to various elements of the
legislation, including removing equity, diversity, and inclusion language, which may reflect
practices based on students’ personal identity characteristics. For example, the law requires the
university to update its new mission, which includes “equity and inclusion” language.

The legislation affirms supporting students at higher risk of not completing a degree or
certificate. However, those actions cannot exclude individuals based on their personal identity
characteristics. There is also a legislative carveout for federal grants, which may target specific
groups. The university is responsive in complying with the law, while pursuing its strategic goals
of reducing performance gaps in student achievement and promoting academic success for all
students. As the President expressed it in a campus-wide memo on May 10:

As an open-enrollment university, we remain committed to serving our students and the
greater community, whatever their background. While some programs, departments, and
practices will be adjusted in light of HB 261, we’ll work together to ensure we continue to
meet students where they are, helping them access and find success in higher education. In
the coming weeks and months, we’ll further assess how the law impacts our WSU
community — always with an eye on the mission we’ve upheld for the last 135 years.

The adjustments referred to include changes in organizational structure,° job titles and
responsibilities,** program names, guiding documents (e.g., mission and strategic plan), and
other aspects of university functioning that are now being implemented. However, the eHSI
initiative will continue,? along with other initiatives that promote outcomes central to the
institution’s founding principles (see President Mortensen’s July 2 op-ed). We expect these
changes will keep Weber State University aligned with its long-term values, the Utah Board of
Education’s goals of promoting student access, affordability, completion, and workforce

% A revision to Board policy (R470) requires that all institutions have a General Education program of between 27-
30 credit hours by Fall 2025, requiring Weber State to reduce the size of its program from its present 37 credits.

10 This includes eliminating the EDI division and moving the staff to Student Access & Success under a new
Associate Vice President of Student Success.

1 Identity-based cultural centers (e.g., Black, Native, Hispanic, Asian, LGBTQ+, women and undocumented
students) will be retitled and report to the new AVP of Student Success.

12 1B 261 does not prohibit institutions from establishing or maintaining eligibility for federal programs such as
eHSI designation.
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alignment, and the performance funding priorities for the system, which emphasize access,
timely completion, and “high-yield” graduates.

C. CONCLUSION

The mid-cycle report comes at a time when the institution has begun a concerted effort to
realize its mission better and adapt to a changing landscape of higher education. The strategic
plan’s title, Amplified, reflects that it is built on and remains true to the institution’s history and
traditions with updated mission, vision, and values statements that position the institution for the
future. There are internal and external challenges to overcome as the institution navigates these
waters, but these challenges can be addressed collectively, doing as we have always done by
keeping student success as the priority. We are excited to see where we will be in four years.
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APPENDIX 1: CORE THEMES, OBJECTIVES, INDICATORS AND
THRESHOLDS

OBJECTIVES

INDICATORS

THRESHOLDS

Al. Weber State
will offer
programs that
address the needs
of the community

Al.1 Student enrollment headcount

Al.1a Fall 3 week headcount will increase

Al.2 WSU will foster strong
concurrent enrollment and early
college matriculation programs

Al.2a Headcount and rate of matriculation to WSU of
WSU Concurrent Enrollment and Early College high
school (HS) graduates will increase.

Al.3 Matriculated undergraduate
degree-seeking student enrollment

Al.3a Fall 3 week headcount will increase.

Al.4 Matriculated graduate degree-

Al.4a Fall 34 week headcount will increase.

be successful in
their courses and
persist in their

A seeking student enrollment
8 A2. Weber State A2.1 Full-year tuition and fees for full- | A2.1a Annual tuition and fees will match, or be lower than,
Q | will combine time undergraduate students will the average of the institutional peer group.
< | reasonable tuition | continue to be reasonable
and fees and keep | A2.2 Course and other related fees will | A2.2a The institution will have a 3% or less per year
other fees low to be kept to a minimum increase.
maintain A2.2b Increase in the number of course sections utilizing
affordability. open educational resources (OER)
A3. Weber State A3.1 Yield for enrollment for cohorts A3.1a Admit-to-enroll ratios for cohorts of interest will
will enroll cohorts | of interest will approach levels of the show no systematic difference from the broader cohort,
of interest broader cohort which could reflect potential institutional barriers.
] L1.1 Academic programs will provide | L1.1a A culminating measure (board exam, ePortfolio
L1. Students will | measures of student progress toward review, or other capstone experience) that demonstrates
be prepared for and mastery of program outcomes that 90% of students achieve program outcomes at a level
careers or of 80% or higher.
graduate school L1.1b 70% of students will identify meaningful learning
by achieving outcomes achieved through their program of study.
proficiency in L1.2 Students will demonstrate L1.2a Overall, 70% of students will achieve GE area
General proficiency in General Education learning outcomes at a level of 80% or higher.
Education and outcomes L1.2b Signature assignment assessments will demonstrate
identified . developing mastery of GELOs.
program learning L1.2¢ 70% of students will identify meaningful learning
outcomes . -
outcomes achieved through General Education.
L2.1 First year — Students will be L2.1a Increase in the percentage of all fall first-year
successful in their first year as studer_lts v_vith a first-term GPA of 2.2 or above and their
o reflected by first-term GPA and first- retention in the_ subseque_nt fall s_emester. _
z year retention. L2.1b There will be continuous improvement in cohorts of
5 interest first-term GPA, closing the gap with the broader
cohort.
é L2. Students will L2.1c First-time, full-time (FTFT) student retention will be

no different from the average of peer institutions.

L2.1d Retention rates of cohorts of interest will show no
systematic difference from the broader cohort, which could

programs reflect potential institutional barriers.
L2.2 Post-first year - Rates of student L2.2a Students will demonstrate improvements in 3 and
persistence will show continued 4th-year persistence rates.
improvement for all cohorts of interest [ [2.2b There will be continuous improvement in cohorts of
interest 3rd- and 4th-year persistence rates, closing the
gaps with the broader cohort.
L3, WSU will L3.1 Median credit hours at graduation | L3.1a A decrease in median credit hours at graduation for
derﬁonstrate for bachelor degree-seeking students. bachelor degree-seeking students.
. L3.2 WSU students will complete their | L3.2a An increased percentage of 90+ credit students will
increased , s . .
AN bachelor’s degrees within 1-2 years of | complete their programs within two years.
efficiencies to - -
. completion of 90 credit hours (trended
graduation

comparisons).
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L3.3 Students will complete their
degrees in a timely manner

L3.3a First-time, full-time bachelor-seeking students will
complete a bachelor’s degree within 200% of expected
completion compared to peers [average or above].

L3.3b The 200% bachelor degree completion rate will
show no systematic difference for cohorts of interest
compared to the broader cohort, which could reflect
potential institutional barriers.

L3.3c The completion rate of master’s degree-seeking
students will be consistently high [85%)].

AL1L. Multiple
forms of
financial aid will
be available and
distributed to
first-time and

AL1.1 Financial aid and scholarships
will be leveraged by more students.

AL1.1a Increase in FAFSA completion rate

AL1.1b Increase in financial aid and scholarship awardees

AL1.1c There will be continuous improvement in cohorts
of interest award of financial aid and scholarships, closing
the gaps with the broader cohort.

AL1.2 Evidence of the impact of
financial aid

AL1.2a Evidence of the significant impact of financial aid
and scholarships on persistence using a regression analysis.

Development:
WSU will impact
the regional
economy
through high-

% returning AL1.2b Evidence of a significant impact of financial aid
= students and scholarships on graduation using a regression analysis.
g:: AL1.2¢c Increased satisfaction of student experience with
5 financial aid and scholarships in qualitative analyses
A AL2. Career AL2.1 Firs't-year students utilizing AL2.1a Inc_reasing number of first-year students utilizing
<Zt suppbrt will be career services _ career services _ _ _
n available and AL2.2 Access of cohorts of interest to | AL2.2a There will be continuous improvement in cohorts
] used by students career services of interest access to career support, closing the gaps with
@) the broader cohort.
2 AL3.1 Enrollments in first-year AL3.1a Percentage of first-year students enrolled in first-
programs year programs will increase.
AL3. Academic | AL3.2 Student academic support AL3.2a Increase in the use of support programs
support will be | services are being utilized by all AL3.2b There will be continuous improvement in cohorts
leveraged by students and by COls of interest access to academic support, closing the gaps
students with the broader cohort.
AL3.3 Student/advisor ratios will align | AL3.3a The student-to-advisor ratio will improve over
with NACADA standards time to 300:1 to align with NACADA standards.
C1.1 Document opportunities C1.1a There are opportunities for community access for
C1. Literacy: measured quantitatively each of six literacies (such as delivery modality, location,
WSU will impact and marketing) that are informed by Partnership for 21st
citizens with Century Skills.
general non-
credit-bearing
offerings that
support their
- knowledge and
~ skills to
Z | meaningfully
D -
S | engagein the C1.2 Document impact measured C1.2a Qualitative analyses of stakeholders on the impact of
g community. qualitatively each literacy (assessed on a rotating cycle) are positive.
O
C2.1 Economic Development: WSU C2.1a Reports of impact/satisfaction from surveys and
C2. Regional offers various support for local focus groups of managers and stakeholders will be positive
Economic and entrepreneurs to innovate and grow the | and with a demonstrable impact.
Workforce entrepreneurial ecosystem.

C2.2 Workforce Development: WSU
offers programs of studies to fulfill
local and regional workforce needs.

C2.2a Most students overall and in cohorts of interest will
graduate in programs with CIP codes aligned with DWS-
defined high-wage, high-demand (HW-HD) jobs.

C2.2h. Graduating bachelor’s students, cohorts of interest,
and master’s students employed in the state in their first

- Weber State University NWCCU Mid-Cycle Report, 2024



https://weberstate.box.com/s/zsnvkhiscc24c283ajt0tv62yv0nd2fq
https://files.eric.ed.gov/fulltext/ED519462.pdf
https://files.eric.ed.gov/fulltext/ED519462.pdf

Part | Mission Fulfillment

demand
workforce
development
and research

year will earn 80% of the median Utah salary of students
with such credentials.

C2.2c All new academic programs will be developed based
on documented employer needs, informed by assessments
(e.g., Lightcast).

C2.3 Weber State will have a positive
financial impact on the local
community.

C2.3a Priorities identified as part of the community anchor
mission initiatives will be impactful.

C3. Cultural/
Social
Development:
WSU will impact
the community
by supporting
community
health,
education,
safety, and well-
being through
research,
volunteer, and
coordinated
social actions

C3.1 Community partners will value
the service and community-based
research work provided by WSU
students [whether volunteering or
earning credit], faculty, and staff.

C3.1a Surveys and interviews of community partners will
characterize the impact of the volunteer service and
research as positive, providing examples of the impact.

C3.2 OgdenCAN sponsors projects
[funds grants, offers training
programs] in support of the community

C3.2a Assessments of the impact of OgdenCAN will be
positive.

C3.3 Valuable non-credit educational
programs are offered

C3.3a Surveys of students in non-credit community and
professional education offerings will demonstrate the value
of the courses.

C3.4 WSU provides internal and
external sustainability opportunities

C3.4a Weber State continues to provide opportunities to
support community members’ sustainability practices.

C3.4h Weber State provides opportunities for faculty, staff,
and students to assist with carbon neutrality efforts with
Internal practices.

AC1. WSU will AC1.1 Recruit and retain diverse ACL.1a Increase of faculty candidate pool and hiring
recruit and faculty, staff, and administration as diversity compared to baseline and maintain or improve
ﬁ retain faculty, defined by HR retention of diverse faculty.
Z staff, and AC1.1b Increase of staff candidate pool and hiring
g administrators diversity compared to baseline and maintain or improve
s who increasingly retention of diverse staff.
O reflect the ACL.1c Increase of administration candidate pool and
8 diversity of the hiring diversity compared to baseline and maintain or
Z community improve retention of diverse administrators
f’ AC2. WSU will AC2.1 Recruit students AC2.1a Increase in the number of applications from
@ recruit students | Hispanic/Latino and other minority Hispanic/Latino and other minorities
O who increasingly | students
g reflect the AC2.2 Recruit 25+ students AC2.2a Increase in the number of applications from 25+
diversity of the students
community
LC1.WSU offers | LC1.1 WSU students will value and be | LC1.1a Surveys and interviews demonstrate the perceived
a opportunities for | impacted by learning opportunities value and impact on students for their community-based
zZ i community- gained in community settings. learning.
g = based
= D| experiential
= 2| learning for
x g students to gain
L_IIJ O| workforce-
related and
other skills.
ALC1.1 Compare ROI to peer ALC1.1a The average WSU ROI rank is better than or no
fa) institutions different from the average rank of peers.
_Z| ALCL. Students | https://cew.georgetown.edu/cew-
o L degrees | reports/r0i2022/
W =| at WSU will
8 Z| experience a
< Et: significant
L_IIJ positive impact.
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APPENDIX 2: MISSION FULFILLMENT RESULTS
CORE THEME: ACCESS

OBJECTIVE Al: Weber State will offer programs that address the needs of the
community

Weber State University (WSU) offers high school dual enrollment opportunities, undergraduate
certificates and degrees, and graduate certificates and degrees that are responsive to community
needs, as reflected by measures such as enroliment growth in institutional offerings.

RESPONSIVE PROGRAMS Indicator Al1.1: Student enrollment headcount

Rationale for Indicator Al1.1: We examine overall headcount as a measure of the
institution’s responsiveness to community needs reflecting the continuing growth of the
three primary counties served by WSU: Weber, Davis, and Morgan, and the community
recognition of the value of WSU programs. This is a new indicator of the non-duplicated
headcount of students enrolled in WSU.

RESPONSIVE PROGRAMS Threshold Al.1a: Fall third-week census headcount will
increase.

Analysis of Threshold Al.1a: Data from WSU?’s fall third-week total headcount for each of the
past 5 years (2019-2023) were collected for students enrolled in college-credit-bearing courses as
high school students (Dual Enrollment), WSU undergraduate degree or certificate program
(Undergraduate), and graduate degree or certificates programs (Graduate). There was a positive
relation over time in the total enrollment (r = .88, p <.05). As the trend line was positive, the
threshold was met.
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Figure Al.la: Total enrollments (2019-2023) of Students Enrolled in Concurrent,
Undergraduate, and Graduate Programs.
Although the threshold was met, the increase can be attributed to the growth of graduate and dual
enrollment students, as discussed in subsequent indicators and thresholds for this objective.
Nonetheless, the overall increase during the pandemic is a notable achievement.

RESPONSIVE PROGRAMS Indicator A1.2. WSU will foster strong concurrent enrollment
and early college matriculation programs.

Rationale for Indicator A1.2: The dual enrollment programs offer a unique opportunity
to demonstrate the value of a WSU education to high school students. So, we track the
rate at which high school seniors enrolled in WSU dual enrollment programs matriculate
as degree-seeking WSU students. These classes may be delivered to dual-enrolled
students in high school through the Concurrent Enroliment program or by high school
students enrolling in WSU courses through the Early College program. This is a new
indicator that aligns with the institution’s strategic goal for dual enrollment.

RESPONSIVE PROGRAMS Threshold Al.2a: The headcount and rate of matriculation to
WSU of WSU Concurrent Enrollment and Early College high school (HS) graduates will
increase.

Analysis of Threshold Al.2a: The number of high school students in dual enrollment programs
who matriculated to WSU was computed separately for concurrent enroliment and early college.
Figure Al.2a shows the headcounts of matriculated high school seniors enrolled in at least one
Early College or Concurrent Enrollment course. The change over time in the percentage of
students matriculating from both Early College (r (3) =-.90, p <.05) and Concurrent Enrollment
(r (3) = -.46, ns) was negative. As the trend line was negative, the threshold was not met.
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FIGURE Al.2a: Headcount (left) and Percent (right) of Early College (EC) and
Concurrent Enrollment High School Students Who Matriculate to Weber State.
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It is worth noting the downturn in both CE and EC in both headcount and percentage of students
who matriculated to WSU during the pandemic when college participation dropped nationally
and institutionally. These metrics are only now beginning to recover. We expect these
matriculation rates to increase, particularly to new initiatives designed to address them.

RESPONSIVE PROGRAMS Indicator A1.3: Matriculated undergraduate degree-seeking
student enrollment

Rationale for Indicator A1.3: The overall enrollment of undergraduate students was
measured to assess the institution’s responsiveness to community needs for
undergraduate credentials. This is a new indicator focused exclusively on undergraduate
students, which we have struggled to grow and is now a target for new recruitment and
enrollment initiatives.

RESPONSIVE PROGRAMS Threshold Al.3a: Fall third-week headcount will increase.

Analysis of Threshold Al.3a: Data from WSU’s fall third-week headcount for the past five
years (2019-2023) were collected for matriculated students enrolled in undergraduate programs.
The change over time in student enrollment was negative (r (3) =-.95, p <.01), which is below
the threshold.
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Figure Al.3a: Headcount of Matriculated Students Enrolled in Undergraduate
Programs

It is not surprising that WSU enrollment of matriculated undergraduate students has declined
throughout the pandemic, as it has nationally. New initiatives to recruit and enroll undergraduate
students are underway to reverse the decline.
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RESPONSIVE PROGRAMS Indicator Al.4: Matriculated graduate degree-seeking student
enroliment

Rationale for Indicator Al.4: We examine the overall enrollment of graduate students,
recognizing the growth in new graduate programs at the university and the significance of
these degrees for fulfilling labor market demand in several sectors, including engineering,
technology, business, and education. This is a new indicator focused exclusively on
graduate students.

RESPONSIVE PROGRAMS Threshold Al.4a: Fall third-week headcount will increase.

Analysis of Threshold Al.4a: Data from WSU’s fall third-week headcount for each of the past
five years (2019-2023) were collected for students who enrolled in graduate programs. The
change over time in the number of graduate students enrolled was positive (r (3) = .97, p<.01),
meeting the threshold. Part of the growth can be explained by the addition of five new graduate
programs and five new emphases to the existing graduate programs since 2019.
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Figure Al.4a: Headcount of Matriculated Students in Graduate programs

OBJECTIVE A2: Weber State will combine reasonable tuition and fees and keep other fees
low to maintain affordability.

WSU is committed to offering access to higher education by keeping costs as low as possible and
making it affordable to the population in its catchment area, which has significant socioeconomic
and cultural variances.

AFFORDABILITY Indicator A2.1: Full-year tuition and fees for full-time undergraduate
students will continue to be reasonable.
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Rationale for Indicator A2.1: This indicator has been used as a Mission Fulfillment
metric in the previous two accreditation cycles but uses a new, more appropriate peer
comparison group in this cycle (see Section I1).

AFFORDABILITY Threshold A2.1a Annual tuition and fees will match or be lower than the
average of the institutional peer group.

Analysis of Threshold A2.1a: 2022 IPEDS data reports that WSU charged $6,228 annual tuition

and fees for full-time undergraduate students. The 5-year tuition trend shows an increase over
time (see Figure A2.1a) that generally parallels increases in peer institutions.

To assess the threshold, each institution’s tuition costs were transferred to a Z score for each
year from 2019-2023 and then averaged. WSU's average Z score for tuition costs (Z = -0.95, ns)
is negative, meaning it was below the average tuition ($7,599, sd =$1,857) by almost a full
standard deviation compared to the other 12 peer institutions. WSU'’s tuition was the fourth
lowest, only slightly above peer institutions in Utah. WSU meets the threshold and replicates
data from previous accreditation cycles. The institution continues to monitor its tuition and fees.
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Figure A2.1a: Five-Year Trends in IPEDS Tuition and Fees for WSU and Peer
Institutions (2018-2022)

AFFORDABILITY Indicator A2.2: Course and other related fees will be kept to a minimum.
Rationale for Indicator A2.2: Course fees are carefully monitored by the institution
because they may contribute to financial challenges for many students. This indicator is

new and affirms the commitment of the institution to keep student costs low.

AFFORDABILITY Threshold A2.2a: The institution will have a 3% or less yearly increase.
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Analysis of Threshold A2.2a: Each year, a committee reviews course fee increases for all
courses in two colleges and any fee increase for any other course in the university. The proposed
course fees are then reviewed and approved by the President’s Council and Trustees. The change
in course was calculated for each year from 2019 to 2023 and then averaged. The average course
fee change was 2.79%, which meets the threshold.
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Figure A2.2a: Five-Year Tend of Average Course Fee Increases.

AFFORDABILITY Threshold A2.2b: Increase in the number of course sections utilizing open
educational resources (OER)

Analysis of Threshold A2.2b: WSU has embraced OER initiatives, which impact students by
replacing costly textbooks with free digital alternatives. The tracking of the OER initiative on
campus was only recently initiated and shared through a dashboard. For purposes of the analysis,
we identified the number of unique OER courses, total courses, and number of instructors using
OER materials. The two years of data show a substantial increase in sections, courses and
instructors using OER, lowering the costs for 6010 students in AY 2022, compared to 3854
students in AY 2021, meeting the threshold. We expect increased faculty participation in the
OER initiative and improved reporting over the next four years.
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Figure A2.2b: Two-Year Tend of Unique Courses, Total Courses, and Instructors
Using OER Instead of Textbooks.

OBJECTIVE A3: Weber State will enroll cohorts of interest.

The university explores the achievement of several key student outcomes by institutional cohorts
of interest (see Section Il for the list). This objective is to ensure that the key outcomes are
achieved by all students, not just those who are typical or average.

COHORTS OF INTEREST Indicator A3.1: Yield for enrollment for cohorts of interest will
approach levels of the broader cohort.

Rationale for Indicator A3.1: To ensure that the institution is enrolling all student
groups, we examine admit-to-enroll rates for cohorts of interest to assess whether the
yields are compatible with the overall yield rate. The analysis addresses whether
institutional barriers prevent certain student groups from enrolling and does so by
performing two analyses: A general analysis, guided by the 4/5ths rule used by Offices of
Equal Opportunity to test for adverse impact®?, and a deep dive into the data to assess
unique cohort-specific patterns of enrollment overall and over time.

COHORTS OF INTEREST Threshold A3.1a: Admit-to-enroll ratios for cohorts of interest
will show no systematic difference from the broader cohort, which could reflect potential
institutional barriers.

Analysis of Threshold A3.1a: The cohorts of interest identified by the institution are detailed in
Section Il. For this analysis, we included students identified as Underprepared among the cohorts
and removed those identified as Dev-Dev.* Overall, the enroliment rate of the 31,596 admitted

13 Federal Register, Vol. 44 (43) (March 2, 1979) https://www.eeoc.gov/policy/docs/qanda_clarify procedures.html.
14 The use of Dev-Dev students in the analysis produced a sizable number of applicants with missing placement
data, biasing the analysis. This was due to placement data being computed after students matriculate to WSU with
final HS grades, which was not required to identify underperforming students.
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students from 2018-2023 was 52.8%. For those in at least one cohort, the average enrollment rate
was 57.4%, substantially higher than the 40.3% average for those in no cohort of interest
(Control). As the enrollment rate of those in a cohort of interest was higher than the overall
enrollment rate and the rate for those in no cohort group, the threshold of no systematic
difference based on the 80% rate was met.

To analyze the data more deeply, a generalized linear model (GLM) was run using
membership in each cohort of interest as a variable predicting enrollment rate overall and over
time. Overall, each cohort was statistically significant in predicting enrollment rate at 95%,
except the First-Generation students, who did not differ in enroliment rate from students overall
or in any academic year from Continuing-Generation students. Figure A3.1a presents the
standardized beta weights of each covariate in the regression, which shows the strength of group
membership in predicting enrollment rate compared to others not in the groups. Standardized
beta weights above 0 reflect that cohort members are statistically more likely to enroll than those
not in the cohort.

Summarizing the results, the Control group was 26% less likely to enroll than those in a
cohort of interest. Minority students were significantly less likely to enroll than whites. However,
that difference was only significant in AY 2018-2020, with insignificant beta weights for AY
2021-2023. It is unclear if this is a temporary, pandemic-related trend or a more permanent one,
reflecting new initiatives to recruit and enroll students from school districts with higher minority
populations (see AC2.1a). All other cohorts of interest were more likely to enroll than those not
in the cohort, and those patterns were stable over time.

These statistical results confirm the more general finding that cohorts of interest have few
barriers to enrollment at WSU after being accepted, with most students in cohorts being more or
as likely to enroll as others not in the cohort. Minority Students in 2018-2020 are the only
exception, with evidence of improvement during the subsequent three years.
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Control Minority Well-Prepared Age 25+ Underprepared  Low-income

Figure A3.1a: Standardized beta weights for cohorts of interest and Control Groups
of admitted students who are more (positive) or less (negative) likely to enroll
compared to others not in the group
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SUMMARY OF ACCESS: OBJECTIVES, INDICATORS, THRESHOLDS AND

ACHIEVEMENTS
MISSION
OBJECTIVES INDICATORS THRESHOLDS FULEILLMENT
Al.1 Student enrollment headcount | Al.1la Fall third-week headcount will increase. Meets
Threshold
Al. Weber State | Al.2 WSU will foster strong Al.2a Headcount and rate of matriculation to
will offer concurrent enrollment and early WSU of WSU Concurrent Enrollment and Below
programs that college matriculation programs. Early College high school (HS) graduates will Threshold
address the increase.
needs of the Al.3 Matriculated undergraduate Al.3a Fall third-week headcount will increase. Below
community degree-seeking student enrollment Threshold
Al.4 Matriculated graduate degree- | Al.4a Fall third-week headcount will increase. Meets
7 seeking student enrollment Threshold
8 A2. Weber State | A2.1 Full-year tuition and fees for A2.1a Annual tuition and fees will match, or be Meets
O | will combine full-time undergraduate students lower than, the average of the institutional peer
< | reasonable will continue to be reasonable. group. Threshold
tuition and fees A2.2 Course and other related fees A2.2a The institution will have a 3% or less per Meets
and keep other will be kept to a minimum. year increase. Threshold
fees low to A2.2b Increase in the number of course sections Meets
maintain utilizing open educational resources (OER) Threshold
affordability.
A3. Weber State | A3.1 Yield for enrollment for A3.1a Admit-to-enroll ratios for cohorts of
will enroll cohorts of interest will approach interest will show no systematic difference Meets
cohorts of levels of the broader cohort. from the broader cohort, which could reflect Threshold
interest potential institutional barriers.

CORE THEME: LEARNING

OBJECTIVE L1. Students will be prepared for careers or graduate school by achieving
proficiency in General Education and identified program learning outcomes.
Central to its mission of providing students with a “transformative educational experience” is

evidence that students will be prepared for careers or graduate school by achieving proficiency in

General Education and program learning outcomes.

STUDENTS ACHIEVE PROFICIENCY Indicator L1.1: Academic programs will provide
measures of student progress toward and mastery of program outcomes.

Rationale for Indicator L1.1: Student proficiency in achieving program learning

outcomes was analyzed using both quantitative and qualitative assessments. The
quantitative assessment formalizes the rate at which students achieve program learning
outcomes, and the qualitative assessment addresses students’ spontaneous reference to
their programs when asked about meaningful learning they experienced at WSU on the

graduation survey. Thresholds for both types of data are set at aspirational levels.

STUDENTS ACHIEVE PROFICIENCY Threshold L1.1a: A culminating measure (key
courses, board exam, ePortfolio review, or other capstone experience) that demonstrates that
90% of students achieve program outcomes at a level of 80% or higher.
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Analysis of Threshold L1.1a: Data for this analysis are based on the state-mandated review that
each academic program must undergo every five to seven years, if not sooner. These reviews
include student achievement of learning outcomes that are presented in detail or summaries of
data presented as part of program accreditation or biennial program assessments (See Section

1).

Student learning outcome data from program reviews completed over the past year were
analyzed. Departments use a variety of program-level outcome assessments, including
standardized tests, juried performances, accreditation-based assessments, portfolios, capstone
projects, surveys/questionnaires/interviews, and summation of class-level outcomes. Moreover,
departments set their own thresholds for program review, just as they do for course assessments.
As a result, the threshold of this indicator (90% of the students achieving a score of 80% or
higher) is a compromise across programs. The 90% value is higher than the proportion most
programs use as a threshold. However, student performance typically exceeded these levels. The
80% performance standard corresponds to a grade of B-, which is slightly higher than the C
minimum required for the course to count towards undergraduate majors. A B- grade is the
minimum for graduate programs.

For each undergraduate and graduate program reviewed in 2023-2024, we calculated an
achievement rate® that is a measure of student performance on each indicator, averaging over
the forms of assessment and the ways they were reported. The achievement rate for 13
undergraduate programs averaged 89.3%, with a standard deviation of 7.70%. The student
achievement rate for the four graduate programs was 91.7%, with a standard deviation of 4.09%.
Combining the programs, the average was 89.9%. Given that the achievement rate was at the
threshold, we consider the threshold met. Future analysis will update the percentage of students
successfully achieving program-level outcomes for programs undergoing future reviews. In
addition, departments are encouraged to align program outcome assessments to assignments
graded in Canvas to allow a more consistent threshold analysis.

STUDENTS ACHIEVE PROFICIENCY Threshold L1.1b: 70% of students will identify
meaningful learning outcomes achieved through their program of study.

Analysis of Threshold L1.1b: To assess the threshold, two open-ended questions were included
in the graduation survey, completed by 416 bachelor and 49 graduate degree students earning
their degrees in the spring of 2022. The open-ended questions were: What was your most

15 The analysis required averaging student performance on each measure used to assess each program outcome.
Often, this meant averaging over data presented as a percentage of students achieving a threshold (e.g., 86% of
students achieved the threshold of 80%) and the overall student performance expressed as a percentage (e.g., student
average on a test was 90%). It is worth noting that a 90% average on a measure is consistent with 79% of the
students having a score of 80% or higher, assuming a normal distribution and a sd of 8. Because of the procedure of
averaging over the ways of reporting student performance, we designate the resulting statistic as the achievement
rate, which reflects an overall success rate in meeting the threshold, which we set at 90%. The overall achievement
rate means students must average at or above 90% on assessments or have at least 90% of them above the threshold
for a measure.
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meaningful experience at WSU? And, two things you learned at WSU that you will use in the
future? A total of 384 undergraduate students and 43 graduate students who gave two responses
to the questions were coded.

Students complete the survey just before graduation when they have much to identify as
“meaningful” as they celebrate a significant educational achievement. “Meaningful learning”
was determined by whether students referenced relevant academic experiences in their bachelor's
or master's degree programs as distinct from other meaningful experiences associated with
attending and graduating college. Specifically, we coded meaningful learning responses as any
reference to a) relevant academic experiences in the program, b) program outcomes, or c) the
specific courses or content related to the academic program or its outcomes. In contrast,
responses were not coded as meaningful learning that referenced experiences or outcomes about
completing the degree unrelated to their major program, its courses, content, or outcomes. The
coding scheme documents how the responses were coded.

A total of 78% of the bachelor students and 86% of the graduate students made at least one
response identifying meaningful learning in their program, which meets the threshold of 70% of
students or above in both cases. To assess the reliability of the coding scheme, two coders
assessed 34 of the 427 (8%) bachelor’s and graduate students for meaningful learning in their
programs of study. There was a 97% agreement.

STUDENTS ACHIEVE PROFICIENCY Indicator L1.2: Students will demonstrate
proficiency in General Education outcomes.

Rationale for Indicator L1.2: General Education is a required component of associate
and bachelor's degrees with outcomes designed to promote students' skills relevant to
academic, career, and civic life success. Three thresholds were used to assess proficiency
in General Education students, including more quantitative measures of student
achievement of Gen Ed program- and area-learning outcomes and a more qualitative
measure of identifying meaningful Gen Ed learning experiences. We have used the
thresholds previously.

STUDENTS ACHIEVE PROFICIENCY Threshold L1.2a: Overall, 70% of students will
achieve GE area learning outcomes at a level of 80% or higher.

Analysis of Threshold L1.2a: Area learning outcomes (ALOs) in General Education refer to
state-mandated topics that the Gen Ed program is required to cover. There are five Breadth
requirements (Social Science, Life, Science, Physical Science, Humanities, and Creative Arts),
four Core requirements (Information Literacy®, Quantitative Literacy, Composition, and
American Institutions), and an additional requirement for Equity, Diversity, and Inclusion.’

16 1L is not a state mandated Gen Ed requirement, but WSU has added it as a requirement, which was allowed by
policy at the time.

Y The EDI requirement is an attribute attached to a Gen Ed Breadth or Core course that addresses skills of cultural
competencies with outcomes preparing students to recognize a plurality of perspectives, including their own, to
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Each area has specific student learning outcomes to which courses must align (see the Gen Ed
website). Teams of faculty defined these outcomes based on the state-mandated definition.

To analyze this indicator, we examine data from General Education courses in which
instructors aligned Gen Ed area learning outcomes in Canvas.*® This allowed for an automatic
and consistent pull from Canvas of the percentage of students earning a proficiency level set at
80%. The 80% proficiency rate exceeds the minimum grade to pass all Gen Ed classes and
reflects an aspirational threshold. We expected 70% of the students to achieve that level of
proficiency.

Student proficiency in each of the 36 courses representing all five Breadth areas and three of
the four Core (COMP, IL, and Al) areas from AY 2020-2023 courses, totaling more than 10,000
assessments. Overall, 76.6% (sd = 10.8%) of students demonstrated 80% proficiency across all
the areas assessed. There was notable variation in performance across areas, with American
Institutions (Al) having substantially higher rates of proficiency and Humanities having
substantially lower (see Figure L1.2a)°. This variation may reflect a bias in the courses used to
assess these Gen Ed area-learning outcomes. Continued expansion of the courses with canvas
assessments aligned with Gen Ed area outcomes may result in more consistent data. Given that
the achievement rate was higher than 80% of the standard, we consider the threshold being met,
pending future data.

function successfully in a global society. The EDI Gen Ed attribute was renamed Cultural Competence in response
to recent legislation (see Section V).

18 This protocol has advantages over how student achievement of bachelor- and master-level program outcomes
were calculated. By using Canvas-aligned area learning outcome data, a common level of proficiency of 80% could
be identified across courses and departments with no additional calculations needed to equate performance.
However, the challenge is encouraging more departments to align ALOs in Canvas. At this point only three dozen
courses have been aligned out of several hundred courses.

19 our Gen Ed area learning outcome assessments require a biennial review of each department’s Gen Ed course by
a team of faculty and summarized in a regular Faculty Senate report. There were no major concerns raised about
students achieving HU area-learning outcomes.
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FIGURE L1.2a: The Percentage of Students Achieving Gen Ed Learning Outcomes
at a Level of 80% by Gen Ed Area (Including the Number of Courses Contributing
assessments)

STUDENT ACHIEVE PROFICIENCY Threshold L1.2b: Signature assignment assessments
will demonstrate developing mastery of GELOs.

Analysis of Threshold L1.2b: The institutional-identified Gen Ed program-level outcomes
aligned to state-mandated Gen Ed requirements. The Gen Ed Learning Outcomes (GELOs) are
based on AACU Essential Learning Outcomes and include Content Knowledge, Intellectual
Tools, Personal and Social Responsibility, and Integrated and Applied Knowledge. The program-
level outcomes are assessed through signature assignments (SAs), which have been piloted since
2018 and required in each Gen Ed class since 2019. SAs encourage students to integrate and
apply course content knowledge (GELO 4) to a significant issue bearing on self or others (GELO
3) by using select intellectual tools (GELO 2) (see SA instructions).

The annual SA assessments were analyzed to assess the growth of GELO mastery. This
assessment has been ongoing from 2018 through 2024 and performed by multiple volunteer
faculty pairs. They assess a sample of SAs under the direction of the Director of General
Education and the Office of Institutional Effectiveness. More than 3000 SAs were assessed for
the achievement of each GELO, informed by carefully prepared coding sheets (see SA Analysis).
Students' GELO achievement was analyzed by their status in the Gen Ed program, grouping
them by the number of Gen Ed credits completed.

e Students beginning their Gen Ed coursework who had earned nine or fewer Gen Ed

credits (N=1094 or 37% of the total sample, of which 70% are CE or freshmen)

e Students in the middle of their Gen Ed coursework who had earned 10-29 Gen Ed credits

(N=1256 or 43% of the total sample, of which 76% are freshmen and sophomores)
e Students completing the Gen Ed coursework who had earned 30 or more Gen Ed credits
(N=592 or 20% of the total sample, of which 64% are juniors and seniors)
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Figure L1.2b: The Percentage of Students Demonstrating Each GELO and the
Percentage of Achievement of all Three GELOs (Overall) by Gen Ed Credits Earned.

Students in the completing (78%) and middle group (75%) earned significantly higher
percentages of GELOs overall than students in the beginning group (71%) (see Figure L1.2b), a
finding generally replicated for each GELO. These differences between Gen Ed groups in terms
of overall GELO achievement are statistically significant independent of students' academic
status, which suggests that the differences are not due to completing more college credits.
Additionally, a significantly higher percentage of students beginning (12%) than completing
(8%) their Gen Ed program met none of the GELO standards. A lower percentage of students
beginning (55%) as compared to those in the middle (62%) or completing (62%) their Gen Ed
program met the threshold on each GELO.

Considered together, the data suggest that the threshold of developing mastery of GELOs is
met. Future assessments will examine individual student patterns of change over time.

STUDENTS ACHIEVE PROFICIENCY Threshold L1.2c: 70% of students will identify
meaningful learning outcomes achieved through General Education.

Analysis of Threshold L1.2c: To assess the threshold, two open-ended questions were posed on
the graduation survey, which was completed by 228 graduates earning an Associate of Arts or
Science degree in the spring of 2022. The open-ended questions included What was your most
meaningful experience at WSU and Two things you learned at WSU that you will use in the
future. A total of 218 associate degree students who gave two responses to the questions were
coded.

Students complete the survey just before graduation when they have much to identify as
“meaningful” as they celebrate a significant educational achievement. “Meaningful learning”
was determined by whether students referenced relevant academic experiences in their general
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education program as distinct from other meaningful experiences associated with attending and
graduating college. Specifically, we coded meaningful learning responses as a reference to a)
Gen Ed courses, b) Gen Ed program outcomes, or ¢) Gen Ed area outcomes. In contrast,
responses were not coded as meaningful learning that referenced experiences or outcomes about
completing the degree unrelated to the Gen Ed courses or their program or area outcomes. The
coding scheme documents how the responses were coded.

A total of 72% of the associate degree students made at least one response identifying
meaningful learning in their program, which meets the threshold of 70% of students. To assess
the reliability of the coding scheme, two coders assessed 28 of the 218 (13%) Associates of Arts
and Science students for meaningful learning in Gen Ed. There was a 100% agreement.

OBJECTIVE L2. Students will be successful in their courses and persist in their programs
The institution’'s strategic plan includes initiatives promoting retention and completion that are
expected to drive student success and persistence. Indicators and thresholds addressing the
objective include focusing on students' first college year, persistence in their third and fourth
years, graduation after completing 90 credit hours, and credential completion in eight years.

STUDENT SUCCESS AND PERSISTENCE - FIRST YEAR Indicator L2.1: First-year
students will be successful in their first year as reflected by first-term GPA and first-year
retention.

Rationale for Indicator L2.1: Success in the first year has been identified as an
institutional strategic priority. Strategic goals include improving students’ academic
achievement in their first semester and their subsequent retention. A growing number of
university resources and initiatives have been dedicated to addressing this strategic goal
(See Section 1IA and 111C). The four thresholds addressing the success of this work
include examining first-year students' a) first-semester GPA, b) fall-to-fall retention, c)
disaggregation by cohorts of interest, and d) comparison with those at peer institutions.

STUDENT SUCCESS AND PERSISTENCE - FIRST YEAR Threshold L2.1a: Increase the
percentage of all fall first-year students with a first-term GPA of 2.2 or above and their retention
in the subsequent fall semester.

Analysis of Threshold L2.1a: The percentage of students with a fall first semester GPA of 2.2 or
above from Fall 2017-2023 were analyzed and presented with the fall-to-fall retention rate for
the same years (see Figure L2.1a). Although the GPA standard of 2.2 is low, it is above the
requirements that would place first-semester students on academic probation (GPA under 2.0).
The data show a 6% increase in the percentage of students with 2.2 or higher GPA, from 68% to
74%, and a 5% increase in retention rate. The trend line for each is positive, meeting the
threshold. The work to improve first-year student success and retention will continue as the
strategic goal is to increase the percentage of students with first semester GPA to 80% and
retention to remain above 60%.
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Figure L2.1a: Percentage of Students with a GPA of 2.2 or Higher and Their
Retention Rates Overtime

STUDENT SUCCESS AND PERSISTENCE - FIRST-YEAR Threshold L2.1b: There will
be continuous improvement in the first-term GPA of cohorts of interest, closing the gap with the
broader cohort.

Analysis of Threshold L2.1b: As an open-enrollment university, we recognize that the institution
must meet all students “where they are” with academic and social supports that ensure their
success. To assess the institutional success in doing so, we examined the first-semester GPA of
cohorts of interest to ensure they also participate in the increase documented in L2.1a in the
percentage of students with first-semester GPA of 2.2 or higher. The percentage of students with
a first-semester GPA of 2.2 or higher in each of the five Cols was analyzed for changes over
time (see Figure L2.1b). To get a full perspective of the change, we examined the patterns for
each fall from Fall 2015 to Fall 2021.

There was a statistically significant positive correlation between the percentage of students in
each cohort of interest with a 2.2 or higher GPA rate and the year (r = .94 to .98, p’s < .01),
suggesting that each cohort improved over time. In addition, the analysis of the sum of the
differences between the overall percentage of students with a 2.2 GPA or higher and the
percentage in each cohort of interest was cut almost in half from 2015 (44%) to 2022 (23%),
suggesting a closing of the gap and affirming that the threshold was met.
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Figure L2.1b: Change in Average Percentage of Students Overall and for each
Cohort of Interest with a First-Semester GPA Higher than 2.2

To follow up on the analysis, a generalized linear model was run using cohorts of interest to
predict the percentage of students earning a first-semester GPA of 2.2 or higher. Summarizing
the results and confirming the previous analysis, students placed in Development English and
math students were 12% less likely to earn a GPA of 2.2 or more than non-Dev-Dev placed
students. Minority and Low-Income students were 6% less likely than students not in the cohort.
Finally, First-Generation students were 4% less likely than continuing-generation students. These
results show that there continues to be work to be done to improve the academic performance of
all students in the first semester, but the work that has been done has been impactful.

STUDENT SUCCESS AND PERSISTENCE - FIRST-YEAR Threshold L2.1c: First-time,
full-time (FTFT) student retention will be no different from the average of peer institutions.

STUDENT SUCCESS AND PERSISTENCE - FIRST-YEAR Analysis of Threshold L2.1c:
The WSU peer comparison institutions, reviewed in Section I, were examined for retention rates
of full-time, first-time students from AY 2017-2021. The retention rates are presented in Figure
L2.1c. The overall 5-year average of the 13 institutions was 68% (sd = 5%), which was 2%
higher than the WSU average (66%). Based on the 6-year retention average and standard
deviation, the WSU was no different from the average of the peer institutions (Z = -.43, ns).
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Although WSU is below the average retention rate of its peers, it is not statistically significant
from its peers, meeting the threshold.
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Figure L2.1c: The First-Time Full-Time Student Retention Rates for WSU and
Peer Institutions.

STUDENT SUCCESS AND PERSISTENCE - FIRST YEAR Threshold L2.1d: Retention
rates of cohorts of interest will show no systematic difference from the broader cohort, which
could reflect potential institutional barriers.

Analysis of threshold L2.1d: The cohorts of interest identified by the institution are detailed in
Section I1. Overall, the retention rate of the 12,927 students from 2018-2023 was 60.7%. For
those in at least one cohort, the average enrollment rate was 59.9%, 4.1% lower than the 64.0%
average for those in no cohort of interest (Control) and .8% lower than the overall average
retention rate. As the enrollment rate of those in a cohort was less than 20% of the broader
cohorts, the threshold of no systematic difference based on the 80% rate?° was met.

To analyze the data more deeply, a generalized linear model (GLM) was run using
membership in each cohort as a variable predicting enrollment rate overall. Figure L2.1d
presents the standardized beta weights of each covariate in the regression, which shows the
strength of group membership in predicting enrollment rate compared to others not in the groups.
Standardized beta weights above 0 reflect that cohort members are statistically more likely to be
retained than those not in the cohort.

20 5e6 footnote 5.
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Summarizing the results, Control and Well-Prepared students were 71% and 128% more
likely to be retained than those not in the cohort of interest. In contrast, Dev-Dev Placed, 25+,
and Low-Income students were 36%, 21%, and 18% less likely to be retained than those not in
the cohort. Although Minority and First-Generation students were not statistically different from
those not in the cohorts, Minority students were more likely to be retained in 2022, and First-
Generation Students were more likely to be retained in 2018 and less likely to be retained in
2022.
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Figure L2.1d: Standardized Beta Weights for cohorts of interest and Control
Groups who are more (positive) or less (negative) Likely to be Retained Compared
to Others not in the Group

The deeper dive shows that retention remains an institutional challenge for select cohorts of
interest. The institution continues to address the issue. Nonetheless, as described in Section
I1A.2, retention rates have improved for most cohorts; significant increase for the Dev-Dev
Placed and Minority cohorts is due to new initiatives addressing retention concerns.

Comparing the Retention and First Semester GPA (see L2.1a) results, it is interesting to note
that some cohorts (Dev-Dev Placed and Low Income) who show retention concerns also showed
First-Semester GPA concerns, some showed only First-Semester GPA concerns (Minority), and
some just Retention concerns (Aged 25+). It is clear that the retention challenge is more than just
addressing academic success in the first semester. Section I1A.2 and Section 1V further identify
initiatives addressing the broader issues seeking to support first-year students' engagement and
sense of belonging at Weber State.

STUDENT SUCCESS AND PERSISTENCE - POST FIRST-YEAR Indicator L2.2: Post
first-year rates of student persistence will show continued improvement for all cohorts of
interest.
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Rationale for Indicator L2.2: The persistence of retained students in years 3 and 4 is
important for their timely completion of bachelor's degrees. The indicator assesses the
enrollment of students in years 3 and 4 in order to explore their persistence in seeking a
degree. The university has created initiatives to encourage and support students enrolling
each semester as they pursue a bachelor's degree, including offering four-year
scholarships, certificates, and associate degrees that stack to bachelor's degrees. The latter
initiative promotes students “upskilling” as they pursue a bachelor's degree. In addition,
advisors support students’ negotiation of stackable credentials as they work towards
completion. The thresholds for the indicator are aspirational, proposing increases in
student persistence over time overall and for each cohort of interest.

STUDENT SUCCESS AND PERSISTENCE - POST FIRST-YEAR Threshold L2.2a:
Students will demonstrate improvements in third and fourth-year persistence rates.

Analysis of Threshold L2.2a: The percentages of students from the original first-year fall cohort
who graduated or enrolled in fall years 3 and 4 in fall 2015 to 2021 were identified. These
students were selected from those who were initially full-time, bachelor-seeking (IPEDs cohort).
For the purpose of the analysis, we set the fall first-year full-time bachelor-seeking cohort at
100%. The average persistence of students to year 3 was 56.3%, and to year 4 was 45.5%.
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Figure L2.2a: The Percentage of Bachelor-Seeking Students from the Initial Cohort
who Graduated or Enrolled in Years 3 and 4 in 2015-2021

The change over time in persistence rates was positive and statistically significant (see Figure
L2.1a). There were positive correlation coefficients for year 3 with persistence rates over 7 years
(r=.97, p <.01) and over six years for year 4 persistence rates (r = .94, p <.01). The positive
correlation coefficients meet the threshold for this indicator.
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STUDENT SUCCESS AND PERSISTENCE - POST-FIRST YEAR Threshold L2.2b:
There will be continuous improvement in cohorts of interest third and fourth-year persistence
rates, closing the gaps with the broader cohort.

Analysis of Threshold L2.2b: The percentages of students in cohorts of interest from the original
first-year fall cohort who graduated or enrolled in fall years 3 and 4 in fall 2015 to 2021 were
identified. These students were selected from those who were initially full-time, bachelor-
seeking (IPEDs cohort) to address any unique barriers they may face in realizing their intent to
earn a bachelor's degree.

For fall year 3 persistence (See Figure F2.2bi), all cohorts of interest showed increases from AY
2015 to 2021, except 25+ students whose negative trend was not significant (r = -.64, p >.05).
First generation (r =. 9, p <.01), low-income (r = .90, p <.01), minority (r =.92, p <.05), and
Dev-Dev Placed (r = .77, p < 05) students showed significant positive increases. All cohorts of
interest also decreased the gap over time between their persistence rate and the overall average
for all students, except for the 25+ whose gap widened. Removing the 25+ students, the sum of
the difference in the 3rd-year persistence rate overall and for each cohort of interest decreased
from 27.2 % to 13.8%.
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Figure L2.2bi: The Percentage of Bachelor-Seeking Students from the Initial
Cohort who Graduated or Enrolled in Year 3 from 2015 to 2021, Overall and by
Cohort of Interest

For fall year 4 persistence, again, all cohorts of interest showed increases from 2015-2020,
except 25+ students whose negative trend over time was significant (r = -.75, p <.01). Only the
persistence rates of minority students (r = .84, p < .05) were statistically significant. First
generation (r = .38, p >.05), dev-dev placed (r = .66, p > .05) and low-income (r = .28, p > .05)
students showed positive but not statistically significant increases. Students in most cohorts
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decreased the persistence gap with the overall average, except for low-income students who
showed a moderate increase in the gap and 25+ students who significantly widened their
persistence gap.

Again, removing the 25+ students, the sum of the differences in the 4th-year persistence
rate overall and for each cohort of interest decreased from 22% to 13.8%.
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Figure L2.2bii: The Percentage of Bachelor-Seeking Students who Persisted to Year
4 from 2015 to 2021, Overall and by Cohort of Interest

Except for the 25+ students, all cohorts of interest show increases in their third and fourth-
year persistence rates, some significantly so. The data for the 25+ students may reflect instability
due to a small sample size. The number of 25+ students in each yearly cohort averaged 61
students. In comparison, other cohorts of interest had substantially more students initially
enrolled in yearly cohorts. Despite their numbers, results for 25+ students who begin at WSU as
first-time students are not being retained and not persisting at expected levels.

Not to minimize the challenges the institution faces supporting 25+ students, the other
cohorts of interest are clearly participating in the increases in persistence rates, suggesting the
data substantially meets the threshold.

OBJECTIVE L3. WSU will demonstrate increased efficiencies to graduation.

WSU is committed to supporting students' degree completion as efficiently as possible,
minimizing extra time and costs associated with unavailable required courses or enrollment in
unproductive courses. The university has initiatives designed to increase student efficiencies to
graduation, including stackable credentials supporting their degree attainment, monitoring
completion rates of 90+ credit students, financial support for those close to graduation, and
analysis of curriculum complexity (see Section 11B and [11C). Thresholds associated with this
indicator include monitoring median credit hours at completion, assessing completion rates of
90+ credit students, and tracking graduation rates for undergraduates and graduate students.
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INCREASED EFFICIENCIES TO GRADUATION Indicator L3.1: Median credit hours at
graduation for bachelor degree-seeking students.

Rationale for Indicator L3.1: The focus on credit hours earned at graduation addresses
the efficiency of student degree completion, which can save them time and money.

INCREASED EFFICIENCIES TO GRADUATION Threshold L3.1a: A decrease in median
credit hours at graduation for bachelor degree-seeking students.

Analysis of Threshold L3.1a: The median credit hours earned by 21,690 students awarded a
bachelor's degree between 2017 and 2023 were averaged by academic year. The average median
credit hours students earned in completing bachelor degrees are presented in Figure L3.1a and
show a relatively small decrease of approximately three credits over time. The decrease in
median credit hours over time was significant (r = -.76, p <.05), a result that was replicated with
mean credit hours earned (r = -.88, p < .05). The significant negative trend meets the threshold.
The institution will continue to monitor bachelor student credit hours earned working with the
colleges and programs that are above average.
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Figure L3.1a: Median Credit Hours Earned by Students Graduating with a
bachelor’s degree from 2015-2023

INCREASED EFFICIENCY TO GRADUATION Indicator L3.2: WSU students will
complete their bachelor’s degrees within one to two years of completion of 90 credit hours
(trended comparisons)
Rationale for Indicator L3.2: For the past several years, the institution has been
monitoring students' bachelor's degree completion rates after reaching 90 credit hours.
Increasing the graduation rates of these students is a strategic goal, and there are
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initiatives designed to support that outcome, including advisors reaching out to them if
they do not enroll.

INCREASED EFFICIENCIES TO GRADUATION Threshold L3.2a: An increased
percentage of 90+ credit students will complete their programs within two years

Analysis of Threshold L3.2a: Students’ bachelor-degree completion in the two years after the
semester they earned the 90 credits were coded from 2019-2021. As presented in Figure L3.2a,
there was a positive increase in the percentage of graduating students across all colleges by 1.1%
from 62.7% to 63.8%.

Colleges varied widely in their completion rates, with notable improvements over the three
years in two of the three colleges with low overall completion rates -- College of Health
Professions (3.4%) and College of Engineering, Applied Science & Technology (4.0%). In
contrast, Colleges of Education (-6.4%) and Business & Economics (-2.8%) showed decreases,
despite being colleges with higher overall completion rates. The College of Social & Behavioral
Science had a 5.5% increase, adding to their overall 77% completion rate, the highest in the
university. Colleges of Arts & Humanities (-.4) and Science (-.2) remained relatively flat. When
contacted, students mention leaving higher education after completing 90 credits because they
find jobs, need a break, or face financial challenges. However, the timeframe for this analysis
was the pandemic, and its impact on future completion rate remains unclear. It is a testament to
faculty and staff that despite the pandemic, they could engage seniors and encourage their
completion at increasingly higher rates overall, meeting the threshold.
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Figure L3.2a: Two-year Completion Rate of Bachelor Degree-seeking Students after
Completing 90+ Credit Hours by College and Overall.

INCREASED EFFICIENCY TO GRADUATION Indicator L3.3: Students will complete
their degrees in a timely manner.

Rationale for Indicator L3.3: Earning a degree at a USHE institution has a direct
positive impact on student income, economic stability, and life quality?*. The indicator
reflects the importance of bachelor's degree completion rate as a strategic goal,
particularly within eight years, which is a basis for state performance funding. Thresholds
for this indicator include peer comparisons and disaggregation for bachelor's student
completion rates and a review of graduation rates of graduate students.

INCREASED EFFICIENCY TO GRADUATION Threshold L3.3a: First-time, full-time
bachelor-seeking students will complete a bachelor’s degree within 200% of expected
completion compared to peers [average or above].

Analysis of Threshold L3.3a: The WSU peer comparison institutions, reviewed in Section 11,
were examined for their first-time, full-time bachelor-seeking students’ 8-year completion rate
from AY 2017-2022. The competition rates are presented in Figure L3.3a. The overall 5-year
average of the 13 institutions was 42.8% (sd = 7.2%), which was 1.5% lower than the WSU
average (44.3%). Based on the 5-year retention average and standard deviation, the WSU Z score
was .21 (p = .81), no different from the average of the peer institutions, meeting the threshold.

21 Beagley, M. & Brandley, A. T. (February 2024). Policy Brief: The Value of Higher Education.
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Figure L3.3a: 8-Year Completion Rates of Weber State and its Peers 2017-2022

INCREASED EFFICIENCY TO GRADUATION Threshold L3.3b: The 200% bachelor’s
degree completion rate will show no systematic difference for cohorts of interest compared to the
broader cohort, which could reflect potential institutional barriers.

Analysis of Threshold L3.3b: The cohorts of interest identified by the institution are detailed in
Section II. Overall, the percentage of the 15,274 students enrolled in each fall from 2010 to 2015
who completed any credential (certificate, associate, degree, or bachelor degree) was 49.7%. For
those in at least one cohort, the average completion rate was 45.8%, which is lower than the
64.3% average for those in no cohort of interest (Control). As the completion rate of those in a
cohort of interest was 3.9% lower than the sample rate and 18.5% lower than those in no cohort
of interest, the threshold of no systematic difference based on the 80% rate?? was met.

To analyze the data more deeply, a generalized linear model (GLM) was run using membership
in each cohort of interest as a variable predicting the completion rate overall and over time.
Overall, each cohort was statistically significant in predicting completion rate at 95%, Figure
L3.3b presents the standardized beta weights of each covariate in the regression, which shows
the strength of group membership in predicting completion rate compared to others not in the
groups. Standardized beta weights above 0 reflect that cohort members are statistically more
likely to complete than those not in the cohort, and those below 0 indicate that cohort members
are statistically less likely to complete than those not in the cohort.

22 5ee footnote 5
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Figure L3.3b: Standardized Beta Weights for cohorts of interest and Control
Groups who are more (positive) or less (negative) Likely to Earn a Credential
Compared to Others not in the Group

Summarizing the results, the Control group was 57% more likely to earn a credential in eight
years than those in a cohort of interest. Older students (25+) were 20% more likely to complete
with a credential compared to more traditionally aged students. Finally, Well Prepare students
were four times more likely to complete compared to those not in that group. However, both the
25+ and well-prepared students were significantly more likely to complete in only two or three
of the six years of analyses, suggesting that the impact of membership in these cohorts on
completion may not be robust.

Controlling for all other variables, dev-dev placed (73%), low-income (26%), first-generation
(17%), and Minority (19%) students were less likely to graduate with a credential in 8 years
compared to those not in the cohorts. Minority and First-Generation students were significant in
predicting completion in only two of the six years, suggesting a less robust impact. In contrast,
the effects of Dev-Dev Placed and Low-Income students were more robust, being significant
each year.

It is notable that most cohorts of interest showed an increase in completion rates over the
time period and a decrease in the complete rate gap between those cohorts and the overall rate
for all students. The success of the 25+ cohort may reflect the impact of including transfer
students in this analysis, who generally are older and complete at a higher rate. It also reflects
new initiatives in support of all student completion rates (see Section |IC).

INCREASED EFFICIENCY TO GRADUATION Threshold L3.3c: The completion rate of
master’s degree-seeking students will be consistently high [85%].
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Analysis of Threshold L3.3c: To examine the threshold, the 150% completion rates of 10
graduate programs were calculated and compared to the median completion rates from AY 2019
to AY 2023. The calculations and comparisons were based on semesters to completion because
graduate programs varied in the expected length of completion. Figure L3.2c presents, for each
graduate program, the 150% semester completion threshold and the average median semester
completion rate. The overall average median semester completion rate was 5.33, which was
below the overall average 150% threshold for completion. Notably, nine out of the 11 programs
were below the 150% semester threshold, substantially meeting the threshold. We will expand
the programs assessed by this measure in collaboration with the new Office of Graduate Studies.

10
9
8 W 150% in
7 Semesters
6
5
4
3 W Average
2 Median
1 Completion
0

< X <
& & '\OQ \(’Q, 2 & S <& OC\ ) \(\Qo & >
8 3 BN S 3 > F < \© <
S & I S O A R
vg}g (_, Q& . \(\\ (\’b\ é\(/ \'(\\‘—) @0(\ (’O f—,Q & > ,b\\v‘
& Q Q& 12 <
& & SRS 5 N S ® Q& N4 Q" &
& & A A N & @ £ & o
S < < 9 QO N 2 2 oS S X2
2 < . N O 2 \ O
A AR R T S R - P
X B 2 %b & & o & <@ o
& J K o & ¢ S &
$ & &0 & 8 S
¢ & &g & & S
N R\ o
NS

Figure L3.3c: Average Median Completion Rates in Graduate Programs by
semesters and the 150% Graduate Rate of the Program
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SUMMARY OF LEARNING: OBJECTIVES, INDICATORS, THRESHOLDS AND

ACHIEVEMENTS
MISSION
OBJECTIVES INDICATORS THRESHOLDS FULEILLMENT
L1. Students L1.1 Academic L1.1a A culminating measure (board exam, ePortfolio
will be programs will review, or other capstone experience) that demonstrates Meets
prepared for provide measures of | that 90% of students achieve program outcomes at a level Threshold
careers or student progress of 80% or higher.
graduate school | toward and mastery | L1.1b 70% of students will identify meaningful learning Meets
by achieving of program outcomes achieved through their program of study. Threshold
proficiency in outcomes.
general L1.2 Students will L1.2a Overall, 70% of students will achieve GE area Meets
education and demonstrate learning outcomes at a level of 80% or higher. Threshold
identified proficiency in L1.2b Signature assignment assessments will demonstrate Meets
program General Education developing mastery of GELOs. Threshold
learning outcomes L1.2c 70% of students will identify meaningful learning Meets
outcomes outcomes achieved through general education. Threshold
L2.1 First year — L2.1a Increase in the percentage of all fall first-year Meets
Students will be students with a first-term GPA of 2.2 or above and their Th
. . Lo reshold
successful in their retention in the subsequent fall semester
first year as L2.1b There will be continuous improvement in cohorts Meets
reflected by first- of interest first-term GPA, closing the gap with the Threshold
term GPA and first- | broader cohort.
vIT/iZIlI %t;udents year retention. L2.1c First-time, full-time (FTFT) student retention will Meets
. be no different from the average of peer institutions. Threshold
successful in - : -
their courses L2.1d Re_tenyon rates of cohorts of interest will shpw no Meets
. systematic difference from the broader cohort, which
and persist in . . Threshold
©| their programs _ could reflect pote_ntlal |nst|tut|on§I barriers. _
zZ L2.2 Post-first year | L2.2a Students will demonstrate improvements in third- Meets
z — Rates of student and fourth-year persistence rates. Threshold
EE persistence will L2.2b There will be continuous improvement in cohorts Substantiall
I-_IIJ show continued of interest third- and fourth-year persistence rates, closing Meets y
improvement for all | the gaps with the broader cohort. Threshold
cohorts of interest.
L3.1 Median credit | L3.1a A decrease in median credit hours at graduation for
hours at graduation | bachelor degree-seeking students. Meets
for bachelor degree- Threshold
seeking students.
L3.2 WSU students | L3.2a An increased percentage of 90+ credit students will
will complete their complete their programs within two years.
bachelor’s degrees
within one to two Meets
. years of completion Threshold
L3. WSU will of 90 credit hours
plemonstrate (trended
w}:;:_rgase(_j comparisons).
Sr;?jlﬁgfilgri to L3.3 Students will L3.3a First-time, full-time bachelor-seeking students will Meets
complete their complete a bachelor’s degree within 200% of expected Th
; - : reshold
degrees in a timely completion compared to peers [average or above].
manner. L3.3b The 200% bachelor degree completion rate will
show no systematic difference for cohorts of interest Meets
compared to the broader cohort, which could reflect Threshold
potential institutional barriers.
L3.3c The completion rate of master’s degree-seeking Substantially
students will be consistently high [85%)]. Meets
Threshold
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CORE THEME INTERSECTION: ACCESS AND LEARNING

OBJECTIVE AL1: Multiple forms of financial aid will be available and distributed to first-
time and returning students.

Ensuring students have access to financial aid and scholarships is central to their success. New
initiatives to provide financial support include a new eight-semester scholarship model, new
software for students to explore scholarships (Scholarship Universe), a website explaining how
to pay for college, and coordination of the Money Management Center with the Financial Aid
and Scholarships Office. This objective includes indicators that monitor whether students apply
and are awarded such funds, whether the service impacts their success, and whether they are
satisfied with it.

AVAILABILITY AND DISTRIBUTION OF FINANCIAL AID AND SCHOLARSHIPS
Indicator AL1.1: Financial aid and scholarships will be leveraged by more students.

Rationale for Indicator AL1.1: Having students request financial aid and scholarships for
which they are eligible is a challenge. Students may lack knowledge about how to apply
or be (or their parents) reluctant to apply. Initiatives are in place statewide, at local high
schools (e.g., Farmington High School), and institutionally (Money Management Center
and Financial Aid and Scholarships) to support student improvement in completion rate.

AVAILABILITY AND DISTRIBUTION OF FINANCIAL AID AND SCHOLARSHIPS
Threshold AL1.1a: Increase in FAFSA completion rate.

Analysis of Threshold AL1.1a: The FAFSA completion rate was calculated as a percentage of
matriculated degree-seeking undergraduate students submitting a FAFSA to the total number of
matriculated degree-seeking undergraduate students enrolled, and this rate was analyzed over
time. The rate varies in a narrow range from 61% to 64% over time and shows a negative but
insignificant trend line (r = -19, ns). Although insignificant, the negative trend line is below the
threshold. These data serve as a baseline, and we expect increases in the completion rate as
initiatives are implemented.
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Figure AL1.1a Percent of FAFSA Applications per Total Undergraduate
Enrollments from AY 2017-2024

AVAILABILITY AND DISTRIBUTION OF FINANCIAL AID AND SCHOLARSHIPS
Threshold AL1.1b: Increase in financial aid and scholarship awardees

Analysis of Threshold AL1.1b: The awardee rate was calculated as a percentage of all
matriculated degree-seeking undergraduate students and analyzed over time. The data show a
significant positive trend line over time (r = .91, p <.05) meeting the threshold.
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Figure AL1.1b Percentage of FAFSA Awardees per Total Undergraduate
Enrollment from AY 2017-2024

AVAILABILITY AND DISTRIBUTION OF FINANCIAL AID AND SCHOLARSHIPS
Threshold AL1.1c: There will be continuous improvement in cohorts of interest award of financial aid
and scholarships, closing the gaps with the broader cohort.

Analysis of Threshold AL1.1c: The cohorts of interest identified by the institution are detailed in
Section Il. This analysis does not include well-prepared students, as they are often offered
scholarships, although these students are included in the overall awardee rate.

The percentage of matriculated, degree-seeking undergraduate students in each cohort of
interest receiving federal financial aid or scholarships from AY 2017 to AY 2023 was identified.
Given the overall percentage of recipients increased (see AL1.1b), it is no surprise that most
showed an increase over time, except for First-Generation students, who remained flat. As
documented in Figure AL1.1c, students in all cohorts of interest except students 25 or older were
awarded financial aid or scholarships at a higher rate than students overall. There are several
reasons for the lower award rate for the 25+ students. They were below average in FAFSA
(56%) completion, perhaps Pell-ineligible because of their financial status, and/or are unable to
accept certain financial aid awards (e.g., work-study) because of their existing higher-paying
jobs.

The higher average award rates for most cohorts of interest than the average overall rate
suggest no systemic difference in students’ access to financial aid and scholarships,
substantially meeting the threshold.
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Figure AL1.1c Averaged Percentage of FAFSA Awardees Overall and by Cohort of
Interest from AY 2017-2023
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AVAILABILITY AND DISTRIBUTION OF FINANCIAL AID AND SCHOLARSHIPS
Indicator AL1.2: Evidence of the impact of financial aid

Rationale for Indicator AL1.2: The institution appreciates the importance of financial aid
and scholarships on student success. To ensure that the institution is responsive to student
financial needs and concerns, the indicator explores student satisfaction with applying for
financial aid and scholarships, which should be relatively easy. More than that, it should
impact their academic success.

IMPACT OF FINANCIAL AID AND SCHOLARSHIPS Threshold AL1.2a: Evidence of the
significant impact of financial aid on persistence using a regression analysis

Analysis of Threshold AL1.2a: A multivariable machine learning regression was used to predict
retention from AY 2016 to AY 2020. The analysis included 16 variables, including Gift Aid,
which identifies students who received any form of financial assistance provided by the
institution, state, or federal government that does not have to be paid back. The average retention
rate over time was 56.1%, with Gift Aid in the top third of variables positively associated with
predicting retention (see Figure AL.2a), with an impact factor of .14, representing a small but
significant impact on retention, meeting the threshold. The regression analysis that feeds the
dashboard will be updated to extend the analysis to more recent years.

The predicted chance of persisting for each of the following categories is...

<2.20 <20 Yes <6E6% No <19 NoenW Yes Female 18t0 25 Yes Yes Yes FullTome Yes

79.3%

The number of students represented by each category is...
4,040 1,33 4,49 4,695 3937 1052 16,824 10,3

The percent of students represented by each category is...

Figure AL1.2a: The Impact of Each of the 16 Variables in the Multivariable
Machine Learning Regression Predicting Retention

IMPACT OF FINANCIAL AID AND SCHOLARSHIPS Threshold AL1.2b: Evidence of a
significant impact of financial aid and scholarships on graduation using a regression analysis

Data for this threshold is pending. As a result, this threshold was not tested.

IMPACT OF FINANCIAL AID AND SCHOLARSHIPS Threshold AL1.2c: Increased
satisfaction of student experience with financial aid and scholarships in qualitative analyses
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IMPACT OF FINANCIAL AID AND SCHOLARSHIPS Analysis of Threshold AL1.2c: The
analysis focused on the results from three questions about financial aid and scholarships from the
past three distributions of the Noel-Levitz Student Satisfaction survey. Students responded to
each question on a 1 (not satisfied) to 7 (very satisfied) scale, which was averaged for each of the
three distributions. All responses averaged and are in the “satisfied” range, and most are above 5,
except for 2024, where “Adequate Financial Aid is Available to Most Students, which was rated
as 4.94. Indeed, the 2024 average satisfaction rating was lower than any other year due to the
FAFSA challenges experienced nationwide. The overall average from 2018-2024 survey results
was negative, which is below threshold.
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Overall Average
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Financial aid counselors are helpful

5.16 m 2018
Financial aid awards are announced to students in 5.09
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Adequate financial aid is available for most students
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Figure AL1.2c: Average Responses on Noel-Levitz Survey of Student Satisfaction for Three
Financial Aid and Scholarship Questions and Their Responses Overall

OBJECTIVE AL2. Career support will be available and used by students.

Career support is important for students’ academic and next-step success, ensuring they
understand the connection between their academic and career preparation. To promote their
success, career support is optimally accessed early on by all students. This objective includes
indicators that address access to career students by first-year students and all cohorts of interest.

CAREER SUPPORT Indicator AL2.1: First-year students utilizing career services

- Weber State University NWCCU Mid-Cycle Report, 2024



Part | Mission Fulfillment

Rationale for Indicator AL2.1: Supporting first-year students’ career aspirations is
important for their academic decision-making and persistence.?® Weber State has
organizationally combined academic advising and career services to better support
student career aspirations both in major and career exploration and in learning more
about occupations (salary, skills, etc.) aligned to major programs. Section 3C describes in
more detail the goals of this organizational realignment, but for this indicator, the
relevant changes include frontloading access to career services as more matriculating
students identify themselves as either “exploring” majors (now allowed for the first time)
or as majoring in the generic “General Studies” associate degree program.

CAREER SUPPORT Threshold AL2.1a: Increasing number of first-year students utilizing
career services

Analysis of Threshold AL2.1a: The percentage of matriculated first-year, degree-seeking
students who engage with the Career Services office each fall semester from 2021 to 2023 was
pulled from the Student Engagement Data dashboard. These engagements could have occurred in
different ways offered by Career Services, including making appointments with career
counselors, enrolling in EDUC 2900 (a career planning and exploration class), registering for the
Major Exploration and Career Design Program, using available career resources, logging into the
Career Services Handshake application, attending classroom presentations and going to career
events/seminars/workshops/fairs, and related activities. Figure AL2.1 displays the percentage of
first-year students engaging with career services, which shows the targeted increase over time,
meeting expectations.

30%
25%
20%
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10%
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0%
Fall 2021 Fall 2022 Fall 2023

Figure AL2.1a: The Percentage of Matriculated, Degree-Seeking, First-Year
Students who Engaged with Career Services from Fall 2021 to Fall 2023

CAREER SUPPORT Indicator AL2.2: Access of cohorts of interest to career services

23 Cuseo, J. (2005). Decided, undecided, and in transition: Implications for academic advisement, career counseling,
and student retention. In R. S. Feldman (Ed.), Improving the first year of college: Research and practice (pp. 27—
48). Mahwah, NJ: Lawrence Erlbaum.
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Rationale for Indicator AL2.2: Supporting all students’ career aspirations is important
for academic and career success, which are outcomes that align with strategic goals for
retention, completion, and engagement. New initiatives in career support include adding
career options and salaries for each major (see Chemistry), creating a closer
organizational relationship with General Studies advising, and supporting the needs of
first-year exploratory students. As a result, we examined the engagements with Career
Services of matriculated degree-seeking undergraduate students and cohorts of interest.

CAREER SUPPORT Threshold AL2.2a: There will be continuous improvement in cohorts of
interest access to career support, closing the gaps with the broader cohort.

Analysis of Threshold AL2.2a: The relatively new dashboard provides data on all students
(Overall) but can only disaggregate students in Minority and 25+ cohorts. As a result, only
students in these cohorts are included in the analysis. Future versions of the dashboard will allow
access to all cohorts of interest described in Section I1.

The percentage of matriculated degree-seeking undergraduate students in each cohort of
interest who engage with the Career Services office each fall semester from 2021 to 2023 was
pulled from the Student Engagement Data dashboard. Again, these engagements could have
occurred in different ways described above.

Figure AL2.2a shows a positive trend line over time for each of the two cohorts of interest
and overall. However, compared to the overall average (18%), Minority students have a higher
rate of engagement (20%), and 25+ students have a lower rate (17%). The results partially meet
expectations, awaiting further analysis with all relevant cohorts of interest.

30%

25% = Overall

N / Minority
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Figure AL2.2a: The Percentage of Matriculated, Degree-Seeking Students by

cohorts of interest (Minority and 25+) and Overall who Engaged with Career

Services from Fall 2021 to Fall 2023
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OBJECTIVE AL3: Academic support will be leveraged by students

The institution fully recognizes the importance of academic support for student success in
the classroom and out. The services, programs, and courses comprising academic support
help students manage the academic demands of college and engage with, connect to, and
navigate the university and all of its resources. However, the supports are only as good as
they are leveraged. This objective includes indicators addressing student access to
academic support services through first-year programs, learning support (including
tutoring, coaching, and related services), and advising. Recent innovations have tried to
better “meet students where they are,” offering more tailored advising, greater options in
first-year programs, and new learning support options, including embedded peer support.

LEVERAGING ACADEMIC SUPPORT Indicator AL3.1: Enrollments in first-year programs

Rationale for Indicator AL3.1: The institution has committed to growing programs
designated for first-year students as a strategy to support their academic success and
retention. This initiative builds on the very successful First Year Experience course and
TRIO Student Support Services program. Added to these programs are new initiatives to
provide embedded peer support (Learning Assistants) in gateway co-requisite math and
English classes, Learning Communities for students who need additional support in math
and English (Wildcat Scholars), interested in particular majors (Meta/Major Learning
Communities), or following their intellectual interests (Themed Learning Communities).

LEVERAGING ACADEMIC SUPPORT Threshold for AL3.1a: The percentage of first-year
students enrolled in first-year programs will increase

Analysis of AL3.1a: The analysis focused on the number and percentage of first-year students
who enrolled in five first-year programs from 2018-2022.

The FYE course (FYE 1105)

The TRIO programs (SSS and SSS-STEM)
The Wildcat Scholars

Learning Assistants?*

Learning Communities

Figure AL3.1a presents the growth in the number and the percentage of all first-year students
enrolled in any of these programs. The trends for both are positive, meeting the threshold. Work
on expanding the courses and programs available to first-year students is continuing.

24 The LA program used to be called FAST (First-year Academic Support and Transition) Start program but is now
operating as a form Learning Support, offered by the Academic Support Centers and Programs.
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Figure AL3.1a: The Number and Percentage of First-Year Students enrolled in
First-Year Programs.

LEVERAGING ACADEMIC SUPPORT Indicator AL3.2: Student academic support services
are being utilized by all students and by COls.

Rationale for Indicator AL3.2: Academic support services include a wide range of
services focused on tutoring, coaching, and other related supports, mostly offered by
Academic Support Centers and Programs. These programs are critical for student
success, particularly in gateway Composition and Quantitative Literacy courses, which
have high DFWI rates compared to other classes. Additional centers outside ASCP also
offer tutoring, including Veterans Services and the Gear-Up programs.

LEVERAGING ACADEMIC SUPPORT Threshold for AL3.2a: Increase in the use of
support programs.

Analysis of Threshold for AL3.2a: Student engagements of tutoring offered by ASCP and
related centers for programs were pulled from the Student Engagement dashboard and presented
as a percentage of all degree-seeking undergraduate students. The trend was positive, meeting
the threshold.
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Figure AL3.2a: The Percentage of Matriculated Degree-seeking Undergraduate
Students who Engaged with Academic Support

LEVERAGING ACADEMIC SUPPORT Threshold for AL3.2b: There will be continuous
improvement in cohorts of interest access to academic support, closing the gaps with the broader cohort.

Analysis of Threshold for AL3.2b: The relatively new Student Engagement dashboard filters
only students in Minority and 25+ cohorts, so only students in these cohorts are included in the
analysis. Future dashboard versions will allow access to data for all cohorts of interest.

The percentage of matriculated degree-seeking undergraduate students in each cohort of
interest and overall who engage with an Academic Support service each fall semester from 2021
to 2023 was pulled from the Student Engagement dashboard. Again, these engagements were
forms of academic tutoring and coaching that could have occurred in different programs but
typically through Academic Support Centers and Programs.

Figure AL3.2b shows the academic support engagements of the two cohorts of interest, and
overall, with positive trends overall and for 25+ students. The Minority students showed a
negative trend. However, compared to the overall average (17%), Minority students had a higher
rate of Academic Support engagement (24%), and 25+ students had a lower rate (16%). The
results partially meet expectations but await further analyses with all relevant cohorts of
interest.
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Figure AL3.2b: The Percentage of Students Accessing Academic Support Overall and by
Cohort of Interest each Fall from 2021 to 2023

LEVERAGING ACADEMIC SUPPORT Indicator AL3.3: Student/advisor ratios will align
with NACADA standards

Rationale for Indicator AL3.3: Advising is a form of Academic Support central to
student success. The National Institution of Student Success (NISS) report (see Section
1B3) called out WSUF's high student-to-advisor ratios (reported to be 618 to 1) as a
challenge in promoting student success. It was recommended that advising reform at
Weber entails increased advising staff, to better align to the NACADA recommended
standard for four-year public institutions, at 300-tol1. While there are a number of other
changes in Advising (Documented in Section 3C) over the past 3 years, there is a clear
focus on the need to improve the advising ratio.

LEVERAGING ACADEMIC SUPPORT Threshold for AL3.3a: The student-to-advisor ratio
will improve over time to 300:1 to align with NACADA standards.

Analysis of Threshold AL3.3a: The student-to-advisor ratio was calculated based on dividing the
number of degree-seeking, undergraduate students by the number of professional academic
advisors listed on the WSU "Find My Advisor™ webpage. This does not account for ratios of
advisors within specific majors or advisors' FTE and includes some faculty advisors listed as
professional advisors. It also does not account for advising prospective students, students making
multiple appointments or students in double majors. Nonetheless, the ratio was seen as fair and
consistent.

The data show a significant drop in the ratio from 2017 to 2022. Although not yet aligned
with the ACCADA standard of 300:1, the results meet the threshold.
e 2017:19,990 Undergrads / 27 Advisors = 666 students per advisors.
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e 2022: 16,383 Undergraduates / 38 Advisors = 431 students per advisor

The advisors hired have taken new roles, including the following (for more details, see

Section 3C). The result has been an increase in matriculated degree-seeking students meeting
with advisors from fall 2021 (11%) to fall 2023 (24%)
Retention Advisors (2017)
Dual Enroliment Advisors (2020)
College Advisors (2022)
Exploratory Advisors (2022)
Transition (2022)

SUMMARY OF ACCESS AND LEARNING: OBJECTIVES, INDICATORS,
THRESHOLDS ANDACHIEVEMENTS

OBJECTIVES INDICATORS THRESHOLDS FUII_VII:IISLSLI“O/I’ENT
AL1.1 Financial AL1.1a Increase in FAFSA completion rate Below Threshold
aid and AL1.1b Increase in financial aid and scholarshi
scholarships will | o vardees P Meets Threshold
be leveraged by ["A) 1 1¢ There will be continuous improvement in

ALL. Multiple more students. cohorts of interest award of financial aid and Substantially Meets
forms of scholarships, closing the gaps with the broader Threshold

financial aid will
be available and
distributed to

cohort.

AL1.2 Evidence
of the impact of

AL1.2a Evidence of a significant impact of
financial aid and scholarships on persistence using

Meets Threshold

AL3. Academic
support will be
leveraged by
students.

academic support
services are being
utilized by all
students and by
COls.

first-time and financial aid a regression analysis
returning AL1.2b Evidence of a significant impact of
students. financial aid and scholarships on graduation using a Not Tested
regression analysis
O] AL1.2c Increased satisfaction of student experience
Z with financial aid and scholarships in qualitative Below Threshold
§ analyses
é AL2.1 First-year | AL2.1a Increasing number of first-year students Partially Meets
AL2. Career students utilizing | utilizing career services Threshold
% support will be career services
< | available and AL2.2 Access of | AL2.2a There will be continuous improvement in Partially Meets
& | used by students. | cohorts of interest | cohorts of interest access to career support, closing Th yh d
Ll to career services | the gaps with the broader cohort. resho
Q
2 AL3.1 AL3.1a Percentage of first-year students enrolled in
Enrollments in first-year programs will increase. Meets Threshold
irst-year
programs
AL3.2 Student AL3.2a Increase in the use of support programs Meets Threshold

AL3.2b There will be continuous improvement in
cohorts of interest access to academic support,
closing the gaps with the broader cohort.

Partially Meets
Threshold

AL3.3
Student/advisor
ratios will align
with NACADA
standards.

AL3.3a The student-to-advisor ratio will improve
over time to 300:1 to align with NACADA
standards.

Meets Threshold
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CORE THEME: COMMUNITY

OBJECTIVE C1 - Literacy: WSU will impact citizens with general non-credit-bearing
offerings that support their knowledge and skills to meaningfully engage in the community.
As part of its community mission, WSU offers non-credit opportunities for members of the
regional community to learn knowledge and skills relevant to their lives and the community.

LITERACY Indicator C1.1: Quantitative measurement of opportunities for community
members to engage in each of six identified literacies, informed by Partnerships for 21 Century
Skills, 20009.

Rationale for Indicator C1.1: As part of its responsibility to the broader community,
WSU provides opportunities to learn about and develop scientific literacy, financial,
economic, and business literacy, interpersonal awareness literacy, civic literacy, health
literacy, and environmental literacy.

LITERACY Threshold C1.1a: WSU will provide numerous opportunities for members of the
local community to participate in events supporting the above-named literacies.

Analysis of Threshold C1.1a: Data collection during this first year of analysis focused on four of
the six literacies: scientific, environmental, civic, and interpersonal.

e Scientific literacy encourages understanding of basic scientific processes while supporting
access to scientific findings. The Science in the Parks program supported the development of
this literacy, reaching over 400 children and parents over three weeks during the summer of
2023.

e Environmental literacy supports understanding the environment and the circumstances and
conditions affecting it, particularly as it relates to air, climate, land, food, energy, water, and
ecosystems. Primary support for environmental literacy was through the Intermountain
Sustainability Summit, offered in March of 2023. The two-day event brought together over
400 participants and over 40 speakers.

e Civic literacy focuses on learning to participate effectively in civic life by knowing how to
stay informed and understanding governmental processes. The Olene S. Walker Institute of
Politics & Public Service cultivates civic dispositions within the student population and the
community through its programming. Twenty-two events throughout the academic year
(2023-24) were attended by 2,800 students, WSU community members, and local community
members.

e Interpersonal literacy supports participants in developing respect towards individuals who
may hold national, cultural, religious, and lifestyle commitments that differ from their own.
The Beverly Taylor Sorenson (BTS) Arts Learning Program engages young members of the
local community by placing arts specialists in 400 elementary schools throughout Utah and
introducing those students to a wide range of cultural experiences and activities. In the WSU
service area (Ogden, Weber, and Davis school districts, along with several charter schools)
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22 BTS Arts educators and three instructional coaches visited 84 schools during the 2022-23
school year.

These data suggest that WSU is partially meeting this threshold, pending new data for other
literacies. Additional details about these community engagements are available in this document.
Data collection will continue in the 2024-25 academic year with a focus on the health and
financial, economic, and business literacies.

LITERACY Indicator C1.2: Qualitative analyses of stakeholders will be positive and show a
demonstrable impact.

Rationale for Indicator C1.2: While providing opportunities for local members of the
community to engage in WSU-sponsored, literacy-related offerings is important, it is just
as important to demonstrate the positive impact of those offerings. This is being done
through the analysis of qualitative data that are collected via focus groups, surveys, and
interviews with event participants.

LITERACY Threshold C1.2a: Feedback will be positive, and participants will be able to
articulate the impact of the events in which they participated.

Analysis of Threshold C1.2a: Qualitative data were gathered for the scientific, interpersonal,
and environmental literacies.

Parent participants in Science in the Parks were asked if they noticed any differences in
their children’s scientific interests or curiosity since attending Science in the Parks. They
were also asked if they had noticed any differences in their own scientific interests since
attending. Of the 62.5% of parents who had previously attended Science in the Parks,
84% indicated there were differences in their children’s scientific interests and curiosity,
with more than one-third of those parents providing detailed responses about those
changes.

Perceived professional growth of arts educators and coaches was the initial qualitative
measure taken for interpersonal literacy. All of the respondents (14 total) indicated
professional growth due to the support of the Beverly Taylor Sorenson Arts Learning
Program. Examples included improved communication, consistency in teaching, and
improved support of autonomy of the children served. While it would be nice to
determine the impact of the children served by this program, getting permission to do so
is difficult.

A survey taken by participants at the 2024 Annual Intermountain Sustainability Summit
included the question, Please describe how Weber State’s sustainability practices and
programming impact your personal sustainability efforts. Of the 55 completed responses,
19 (34%) included indications of and statements of positive impact.

Additional details of the qualitative feedback are available in this document. These data suggest
that WSU is partially meeting this threshold. Work will continue on collecting and analyzing
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data around all six literacies to ensure WSU is offering relevant, impactful community-focused
events.

OBJECTIVE C2. Regional Economic and Workforce Development: WSU will impact the
regional economy through high-demand workforce development and research.

The institution’s focus on the regional economy is central to its USHE role and mission as a
comprehensive university (R312) that contributes to the region's economic and workforce
development. The institution also embraces its mission to provide transformative educational
experiences to students by supporting their occupational success. Indicators used to meet the
objective include ensuring programs fill the need for high-wage and high-demand jobs in the
local workforce and assessing the impact of WSU faculty and staff offering expert economic
advice and stewardship for the region.

ECONOMIC DEVELOPMENT Indicator C2.1: WSU offers various support for local
entrepreneurs to innovate and grow the entrepreneurial ecosystem.

Rationale for Indicator C2.1: The indicator focuses on the work of the Small Business
Development Center (SBDC), which partners with the Utah SBDC and third-party small
business experts to provide the community with useful information to start a business or
improve and expand current business and management practices. The indicator was used
previously to assess this objective but now focuses on the value and impact of the SBDC
on its clients. The indicator affirms the institution’s commitment to supporting small
businesses in the local area.

ECONOMIC DEVELOPMENT Threshold for C2.1a: Reports of impact/satisfaction from
surveys and focus groups of managers and stakeholders will be positive and with a demonstrable
impact.

Analysis of Threshold C2.1a: The WSU SBDC partners with the Utah SBDC network to assess
client satisfaction and provide individual case stories. One case study of Mountain Dairy is from
the Weber SBDC in collaboration with the Wildcat Microfund. More quantitatively, we focus on
two “impact” questions from the satisfaction survey that were scored on a 5-point scale (from
Strongly Agree to Strongly Disagree):

e | would recommend SBDC assistance to another person.

e The SBDC advisor provided excellent assistance to me.

Data were collected in full, from 2019- 2021 and partially for 2022. The percentage of Strongly
Agree or Agree was 85% or higher for each question, for each year, and overall, meeting the
threshold.
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Figure C2.1a: Responses to SBDC Impact Survey Questions from 2019-2022

WORKFORCE DEVELOPMENT Indicator C2.2: Workforce Development: WSU offers
programs of studies to fulfill local and regional workforce needs.

Rationale for Indicator C2.2: One way the institution promotes workforce development
IS to ensure students graduate in programs leading to high-wage, high-demand (HW-HD)
jobs. The Utah Department of Workforce Services has identified academic program CIP
codes associated with such jobs. Graduating students in those identified programs is also
a basis for state performance funding. The threshold for the indicator, as it has been in
previous accreditation cycles, assesses whether the majority of students graduate in
programs leading to HW-HD jobs.

WORKFORCE DEVELOPMENT Threshold for C2.2a: Most students overall and in cohorts
of interest will graduate in programs with CIP codes aligned with the Department of Workforce
Services (DWS) defined high-wage, high-demand jobs.

Analysis of Threshold C2.2a: The CIP codes that DWS defines as aligned with high-wage, high-
demand (HW-HD) jobs from AY 2019-2023 were identified. The percentage of students overall
and in each cohort of interest who graduated in programs aligned with HW-HD CIP codes were
calculated and presented in Figure C2.2a. The majority of students graduate in programs
associated with HW-HD jobs, and the same was true for most cohorts of interest. Only in AY
2020 did the percentage of Dev-Dev placed students dip below 50%. However, the mean
percentage of graduates overall and in each cohort of interest who complete a HW-HD-
designated program is above 50%, meeting the threshold.
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Figure C2.2a: Students Graduating in High-wage, ngh-demand Jobs

WORKFORCE DEVELOPMENT Threshold for C2.2b: Graduating Bachelor's degree
students, cohorts of interest, and master’s students employed in the state in their first year will
earn 80% of the median Utah salary of students with such credentials.

Analysis of Threshold C2.2b: This analysis addresses only graduating bachelor’s students and
cohorts of interests. The data for master's degree students is not yet ready. Information from all
of our bachelor-degree graduates was submitted to the Utah Department of Workforce Services
(DWS) data to collect their first- and fifth-year post-graduation salaries. The analysis of the next
step success assessed first-year salaries overall and for each cohort of interest over time (AY
2017-2021) and compared it to 80% of Utah’s median bachelor’s degree workforce earnings
based on census data. The findings were exceptionally clear, with increases in wages one year
after graduation overall and for all cohorts of interest and decreases in gaps for each Cohort
compared to the overall median salary. Also, by 2021, students overall and in each cohort earned
80% of Utah’s median earnings for all those in the workforce with bachelor’s degrees. The data
partially meets the threshold, pending master’s degree students’ salary data.
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Figure C2.2b: Percentage of Graduating Students Earning 80% of the Median Utah Salary
in Their First Year

WORKFORCE DEVELOPMENT Threshold for C2.2c: All new academic programs will be
developed based on documented employer needs, informed by assessments (e.g., Lightcast).

Analysis of Threshold C2.2c: All new undergraduate and graduate program proposals, including
for new certificates, minors, degree emphases, and degrees (associates, bachelor, master, and
doctoral), now get routed through OIE for review and a Lightcast analysis of market demand.
Previously, program proposers used various means to gauge market demand. Lightcast has the
advantage of standardizing such analyses, focusing on regional and not just state or national
demand. The analysis is the basis for justifying the proposal to constituencies whose approval is
required, including the Faculty Senate, the President’s Council, the Board of Trustees, the Office
of the Commissioner, and the Utah Board of Higher Education. For example, the Lightcast
analysis prepared for the recently accepted proposal for the new emphasis, Psychiatric Mental
Health Nurse Practitioners Doctor of Nursing Practice (DNP). The practice of reviewing all new
program proposals with Lightcast for market demand meets the threshold.

FINANCIAL COMMUNITY IMPACT Indicator C2.3: Weber State will have a positive
financial impact on the local community.

Rationale for Indicator C2.3: WSU is a member of the Collation of Urban and
Metropolitan Universities’ Anchor Learning Network (ALN), committed to using
institutional resources to improve the collective well-being of the community. The
strategic plan sets as a broad “Anchor Mission” initiative to “intentionally apply
intellectual assets, economic influence, and financial and human resources in partnership
with regional communities.” The indicator is designed to capture the financial aspects of
the goal.
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FINANCIAL COMMUNITY IMPACT Threshold for C2.3a: The priorities identified as part
of the community anchor mission initiatives will have an impact.

Analysis of Threshold C2.3a: One of the broader strategic goals of changing business practices
(see Changing Business Practices, pp. 3, 8-12) is to increase impact purchasing. These are
purchases that support diverse, locally-owned vendors and increase the use of green-certified
products and services. Eight metrics address the increase in these goals over the time period from
2019-2023, where data are available. These metrics assessed the percentage and dollar amount of
organization procurement to women-owned, minority-owned, and locally-owned, and green-
certified businesses and services. Increases in three metrics were achieved, and five were not.
We consider the threshold as not met, with continued work being done to improve the outcomes.

OBJECTIVE C3: Cultural/Social Development: WSU will impact the community by
supporting community health, education, safety, and well-being through research,
volunteer, and coordinated social actions.

WSU is committed to serving the community and does so in various ways. This objective
includes indicators and thresholds assessing initiatives from various offices designed to impact
the community. These offices include the Center for Community Engaged Learning (CCEL),
Ogden Civic Action Network (OgdenCan), Division of Online and Continuing Education
(DOCE), the Energy and Sustainability Office (ESO), and the Sustainability Practices and
Research Center (SPARC).

CULTURAL/SOCIAL DEVELOPMENT Indicator C3.1: Community partners will value the
service and community-based research work provided by WSU students [whether volunteering
or earning credit], faculty, and staff.

Rationale for Indicator C3.1: CCEL not only organizes and assesses the impact of
students' community engagement (as documented in LC1.1a) but also cultivates
community partners and assesses the impact of having student volunteers on them. When
community organizations register as partners, they can access various resources and
successfully recruit volunteers, among other services.

CULTURAL/SOCIAL DEVELOPMENT Threshold for C3.1a: Surveys and interviews of
community partners will characterize the impact of the volunteer service and research as positive
and provide examples of the impact.

Analysis of Threshold C3.1a: As part of their 2022-2023 survey, CCEL also assessed partners’
evaluation of the quality of the partnership between faculty/students and community partners, as
well as how satisfied community partners were with CCEL. The survey was prepared and sent to
83 community partners in Spring 2022. The response rate was 35%, with a completion rate of
93%. We highlight responses to two open-ended questions assessing the partner’s perceptions of
the value and impact of CCEL volunteers.
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Figure C3.1a: Community Partners’ Responses on Two Survey Questions Assessing the
Impact of the Partnership on Their Organization

Generated new produc!

The community partners were generally satisfied with the CCEL Program, with 64% indicating
being extremely or moderately satisfied, 28% were neither satisfied nor dissatisfied, and 8%
were moderately or extremely dissatisfied. However, all partners would continue working with
CCEL, suggesting the threshold was met.

CULTURAL/SOCIAL DEVELOPMENT Indicator C3.2: OgdenCAN sponsors projects
[funds grants, offers training programs] in support of the community.

Rationale for Indicator C3.2: The Ogden Civic Action Network (OgdenCAN) is a
consortium of seven anchor institutions, eleven partners, and many allies focused on the
health and well-being of the 14,600 people who live in the East Central section of Ogden,
Utah, which is a diverse and relatively low-income neighborhood (see demographics).
The consortium, convened by Weber State University, funds pilot projects, which can
then be scaled up with other funding sources if justified. These interventions address
health, education, built environment, economic stability, and social fabric. This is a new
indicator which highlights the work of the consortium

CULTURAL/SOCIAL DEVELOPMENT Threshold for C3.2a: Assessments of the impact of
OgdenCAN will be positive.

Analysis of Threshold C3.2a: The 2023 OgdenCAN Annual Report summarizes the Social
Return on Investment on completed and implemented interventions. The focus of SROI is to
measure the impact of an investment on the humans involved. Examples of the programs, costs,
and assessments taken from the annual report are summarized below:

e Completed (Health) Produce RX ($18,000): A collaboration between the Utah Department
of Health and OgdenCAN was created to provide Produce RX vouchers redeemable at
participating retailers for fresh produce. Produce RX vouchers were prescribed by five
medical clinics in the Ogden area. A total of 960 vouchers were prescribed over a two-year
period. It is estimated that 300 Ogden families benefited from the program.
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e Implemented (Education) Academic Interns ($79,540): The project addresses the lack of
academic tutoring support for underserved junior high students, including multilingual
learners and first-generation college-bound students. The project focuses on the education of
underserved students while promoting career pathways. Ogden School District 11" and 121
grade students work as academic interns at junior high schools through a work-based
learning program.

Given the descriptions and assessments, we consider the threshold met.

CULTURAL/SOCIAL DEVELOPMENT Indicator C3.3: Valuable non-credit educational
programs are offered.

Rationale for Indicator C3.3: Weber State University supports the community through
non-credit course offerings that support both community and professional development.

CULTURAL/SOCIAL DEVELOPMENT Threshold for C3.3a: Surveys of students in non-
credit community and professional education offerings will demonstrate the value of the courses.

Analysis of Threshold C3.3a: Inadequate data are available for analysis.

SUSTAINABILITY PRACTICES Indicator C3.4: WSU provides internal and external
sustainability opportunities.

Rationale for Indicator C3.4: Weber State University is committed to environmental,
social, and economic sustainability.

SUSTAINABILITY PRACTICES - COMMUNITY Threshold for C3.4a: Weber State
continues to provide opportunities to support community members’ sustainability practices.

Analysis of Threshold C3.4a: Through collaboration between multiple offices and committees,
including the Sustainability Practices and Research Center (SPARC), the Energy &
Sustainability Office, the Environmental Initiatives Committee (a committee of the Faculty
Senate), faculty, staff, and students are able to engage the broader community through outreach
initiatives. In recent years, outreach to the community has included:
e The distribution of 500 LED bulbs to the community.
e Free or reduced-cost Nest E Thermostats were distributed to 223 households.
e Small electronics recycling event
e Host of the annual Intermountain Sustainability Conference. This conference has been in
place for 15 years and each year attracts a large number of guests from the local and
broader communities to share ideas and practices.
e Recently received a grant from the Department of Energy to create an Industrial
Assessment Center that provides small-to-medium commercial and manufacturing
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facilities with free energy audits. This is supported by WSU student interns and
Engineering faculty.

These data indicate WSU is meeting the threshold for sustainability practices.

SUSTAINABILITY PRACTICES - INTERNAL Threshold for C3.4b: Weber State
provides opportunities for faculty, staff, and students to assist with carbon neutrality
efforts through internal practices.

Analysis of Threshold C3.4b: Through a variety of programs faculty, staff, and students at WSU
can participate in practices that support carbon neutrality.

Green Teams — departments are encouraged to participate in the Green Department program,
which promotes and incentivizes sustainability-minded practices. These practices include
efforts such as demonstrating that at least 90% of the general office paper purchased contains
30% post-consumer recycled content, ensuring lights are only turned on when needed,
eliminated unnecessary equipment such as small refrigerators, extra printers, etc.

Faculty Sustainability Research Awards — these awards support both traditional and applied
scholarship that address sustainability concepts, advances shared understanding about the
interdependence of ecological, social, and economic systems, or focuses on a major
sustainability challenge.

Faculty can teach sustainability across the curriculum by adopting the SUS attribute to a
course. These courses enable students to recognize their own position of power and equip
them with the necessary skills and understanding to address the sustainability challenges
faced at home and in the global arena. Enrollments in SUS courses has increased quickly in
the five years the attribute has been available:
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Figure C3.4b: Enrollments in courses carrying the SUS attribute

These data indicate WSU is meeting the threshold for sustainability practices.
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SUMMARY OF COMMUNITY: OBJECTIVES, INDICATORS, THRESHOLDS AND

COMMUNITY

ACHIEVEMENTS
C1.1 Document opportunities C1.1a There are opportunities for community Partially
Cl. Literacy: measured quantitatively access for each of six literacies (such as delivery Meets
WSU will modality, location, and marketing) that are Threshold
impact informed by Partnership for 21st Century
citizens with Skills. 2009.
general non-
credit-bearing
offerings that
support their
knowledge
and skills to
meaningfull
engage ?n thﬁ C1.2 Document impact C1.2a Qualitative analyses of stakeholders on the Partially
community. measured qualitatively impact of each literacy (assessed on a rotating Meets
cycle) are positive. Threshold
C2.1 Economic Development: C2.1a Reports of impact/satisfaction from Meets
WSU offers various support for | surveys and focus groups of managers and Threshold
local entrepreneurs to innovate | stakeholders will be positive and with a
and grow the entrepreneurial demonstrable impact.
C2. Regional ecosystem
Economic and | C2.2 Workforce Development: | C2.2a Most students overall and in cohorts of Meets
Workforce WSU offers programs of interest will graduate in programs with CIP Threshold
Development: | studies to fulfill local and codes aligned with DWS-defined high-wage,
WSU will regional workforce needs. high-demand (HW-HD) jobs.
impact the C2.2b Graduating Bachelor’s students, cohorts Partially
regional of interest, and master’s students employed in Meets
economy the state in their first year will earn 80% of the Threshold
through high- median Utah salary of students with such
demand credentials.
workforce C2.2c All new academic programs will be Meets
development developed based on documented employer Threshold
and research. needs, informed by assessments (e.g., Lightcast).
C2.3 Weber State will have a C2.3a Priorities identified as part of the Below
positive financial impact on the | community anchor mission initiatives will be Threshold
local community. impactful.
C3.1 Community partners will C3.1a Surveys and interviews of community Meets
value the service and partners will characterize the impact of the Threshold
C3._Cu|tural/ community-based research volunteer service and research as positive,
Social | work provided by WSU providing examples of the impact.
Development: | g,dents [whether volunteering
WSU will or earning credit], faculty, and
impact the staff.
Comm“r."ty by C3.2 OgdenCAN sponsors C3.2a Assessments of the impact of OgdenCAN Meets
supportlng projects [funds grants, offers will be positive. Threshold
community training programs] in support
hgalth,_ of the community
:afueigtlgr?(lj C3.3 \{aluable non-credit C3.3a Su'rveys of studer_lts in non-crgdit _ Not
Well-b’eing educational programs are cqmmunlty and professional education offerings Tested
through offered. will demonstrate the value of the courses.
research C3.4 WSU provid_es in_t(_ernal C3.4a W(_et_)er State continues to p_rovide Meets
voluntee;’ and and exter_nfil sustainability opportunities to support community members’ Threshold
coordinat’ed opportunities. sustainability practices.
social actions. C3.4b Weber State provides opportunities for Meets
faculty, staff, and students to assist with carbon Threshold

neutrality efforts with internal practices.
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CORE THEME INTERSECTION: ACCESS AND COMMUNITY

OBJECTIVE AC1: WSU will recruit and retain faculty, staff, and administrators who
increasingly reflect the diversity of the community.

As the city of Ogden and the surrounding catchment area see an increase in minority populations
(Ogden is 39.6% non-white as of 2020, according to the US Census Bureau, an increase from
36.5% in 2010), the diversity of WSU's faculty, staff, and administration should begin to reflect
the community more closely.

RECRUIT AND RETAIN Indicator AC1.1: Recruit and retain diverse faculty, staff, and
administration as defined by HR.

Rationale for Indicator AC1.1: It is important that students see themselves in the faculty,
staff, and administrators with whom they associate during their academic careers.
Students will likely see faculty who look like them as role models or mentors.?® This can
increase students’ sense of belonging to the institution, which supports higher success
and completion rates.

RECRUIT AND RETAIN Threshold for AC1.1a: Increase of faculty candidate pool and hiring
diversity compared to baseline and maintain or improve retention of diverse faculty.

Analysis of Threshold AC1.1a: This metric includes three components: the percentage of diverse
candidates in hiring pools, the percentage of diverse faculty hires, and finally, the retention of
diverse faculty.

Hiring pool data have only been available for the last three years. These data indicate an increase
in the diversity of candidate pools for faculty hires. This is an important measure because the low
representation of diverse candidates in hiring pools makes it less likely that diverse candidates
will be ultimately hired.

% Stout, R., Archie, C., Cross, D., & Carman, C. A. (2018). The relationship between faculty diversity and
graduation rates in higher education. Intercultural Education, 29(3), 399-417.
https://doi.org/10.1080/14675986.2018.1437997.
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Figure AC1.1a: Percentage of Faculty Candidates from Underrepresented Groups

Looking at five years of faculty hires, WSU is seeing a healthy increase in the hiring of faculty
from underrepresented groups:
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Figure AC1.1ai: Percentage of New Faculty Hires from Underrepresented Groups

Faculty retention is an indicator of good fit; fit with the department, with the institution, and with
the community in which the faculty live. Over the past five years retention of all faculty has
averaged 93.64%. Retention of underrepresented faculty is slightly higher at 93.83% than
retention of white faculty at 93.60%:

Faculty Retention | White UnderRep Total Difference
2019 95.46% 90.14% 94.81% -5.32%
2020 94.03% 94.29% 93.90% 0.26%
2021 92.91% 90.79% 92.67% -2.12%
2022 92.34% 97.40% 93.05% 5.07%
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2023 93.28% 96.51% 93.79% 3.23%
5-Year Average 93.60% 93.83% 93.64% 0.22%
Table AC1.1aii: Faculty Retention (2019-2023)

These data suggest WSU is meeting the threshold for recruiting and retaining underrepresented
faculty. It is important that work continues to attract a diverse pool of strong faculty candidates
and help new faculty develop a sense of belonging and community so they are more likely to be
retained.

RECRUIT AND RETAIN Threshold for AC1.1b: Increase of staff candidate pool and hiring
diversity compared to baseline and maintain or improve retention of diverse staff

Analysis of Threshold AC1.1b: This metric includes three components: the percentage of diverse
candidates in hiring pools, the percentage of diverse staff hires, and finally, the retention of
diverse staff.

Again, hiring pool data have only been available for the last three years. While these data
indicate an overall increase in the diversity of candidate hiring pools, the overall percentage of
diverse candidates is lower for staff than for faculty:
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12.50%
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Figure AC1.1b: Percentage of Staff Candidates from Underrepresented Groups

However, the overall percentage of diverse staff hires is greater for staff than faculty:
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Figure ACL1.1bi: Percentage of New Staff Hires from Underrepresented Groups

Retention of staff is a measure of good fit: fit with the job, with the department, the institution,
and the community. In general, staff tend to come from the local area and have established
community connections. Over the past five years, overall retention of staff has averaged 88.25%,
with underrepresented staff showing slightly lower average retention rates of 86.04% than that of
white staff at 88.51%:

Staff
Retention White | UnderRep Total Difference
2019 87.67% 88.37% 87.78% 0.71%

2020 91.85% 88.20% 91.27% -3.65%
2021 90.72% 87.64% 90.24% -3.08%
2022 86.39% 85.35% 86.16% -1.04%
2023 85.94% 85.12% 85.81% -0.83%

5-Year
Average 88.51% 86.94% 88.25% -1.58%

Table AC1.1bii: Staff Retention (2019-2023)

These data suggest WSU is substantially meeting the threshold for the recruitment and retention
of underrepresented staff.

RECRUIT AND RETAIN Threshold for AC1.1c: Increase of administration candidate pool
and hiring diversity compared to baseline and maintain or improve retention of diverse
administrators
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Analysis of Threshold AC1.1c: Due to low n-sizes (and no administrative hires in one year), this
metric was not tested.

OBJECTIVE AC2: WSU will recruit students who increasingly reflect the diversity of the
community.

As a community steward, the institution aspires to have the student body reflect the diversity of
our regional community. That outcome begins with recruitment! Although the aspiration
includes recruiting students of all backgrounds and ethnicities, the strategic plan focuses on two
groups that define the indicators of this objective: Hispanic/Latino and older (25+) students.

RECRUIT STUDENTS WHO REFLECT THE COMMUNITY AC2.1: Recruit Hispanic/
Latino and other minority students.

Rationale for Indicator AC2.1: As part of its Strategic Plan, the institution aims to
become an emerging Hispanic-Serving Institution by 2025. This will require increasing
the percentage of students who identify as Hispanic or Latino descent to 15%. The
recruiting strategy is to increase applications from all minority groups by more
aggressively marketing and outreach to the more diverse schools and communities in our
catchment areas.

RECRUIT STUDENTS WHO REFLECT THE COMMUNITY Threshold for AC2.1a:
Increase in the number of applications from Hispanic/Latino and other minorities

Analysis of Threshold AC2.1a: Applications for undergraduate enrollment from Hispanic/Latino
students and other minorities were taken from the Admissions & Enrollment Monitoring
Dashboard. The data are presented in Figure AC2.1a. Applications from both groups are
increasing over time, meeting the threshold.
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Figure AC2.1a: Applications for enrollments
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RECRUIT Indicator AC2.2: Recruit 25+ students

Rationale for Indicator AC2.2: The university has committed itself as part of its strategic
plan (see goal 6 in Marketing and Branding) to grow enrollments of non-traditional
students. Monitoring applications from this population is a new threshold.

RECRUIT Threshold for AC2.2a: Increase in the number of applications from 25+ students

Analysis of Threshold AC2.2a: The number of undergraduate applications from 25+ first-time
and transfer students was collected. Although the trend line is slightly negative (r = .08, ns), it is
notable that 2023-2024 shows a slight increase in applications. We consider the partially met,

pending future data to see if a trend will increase.
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Figure AC2.2a: Undergraduate Applications from 25+ Students Overtime

SUMMARY OF ACCESS AND COMMUNITY: OBJECTIVES, INDICATORS,
THRESHOLDS AND ACHIEVEMENTS

AC1.1 Recruit and AC1.1a Increase of faculty candidate pool Meets
. retain diverse faculty, and hiring diversity compared to baseline and Threshold
ACL. .WSU will staff, and maintain or improve retention of diverse
recr_unfandl administration as faculty.
E ;f;?f'nanag” by, defined by HR. A'C'l.lb'lncrt_aase of staff candidate_ pool and Substantially
= administrators hiring diversity compared to baseline and Meets
2 - : maintain or improve retention of diverse Threshold
é who increasingly staff.
8 Ei(ie\f/I::;i:S%f the ACl.1c In(_:r_ease _of ad_ministration candidate Not
3 community pool and hiring diversity compared to Tested
= ' baseline and maintain or improve retention of
g diverse administrators.
@ AC2. WSU will AC2.1 Reqruit _ AC2'.1a'Increase in @he nqmber'of Meets
O recrﬁit students stuqlents Hispanic/ appllc_at_lons from Hispanic/Latino and other Threshold
2 . : Latino and other minorities
erllo Tct:;easmgly minority students.
g?v::sity %f the AC2.2 Recruit 25+ AC2.2a Increase in the number of Partially
. students. applications from 25+ students Mets
community. Threshold
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CORE THEME INTERSECTION: LEARNING AND COMMUNITY

OBJECTIVE LC1: WSU offers opportunities for community-based experiential learning
for students to gain workforce-related and other skills.

Community-based experiential learning is incorporated into the university's mission as a valued
and impactful experience for students and as a source of community support and service to the
community. The Center for Community Engaged Learning (CCEL) provides curricular and co-
curricular community engagement opportunities for campus constituents in partnership with
local community organizations.

VALUE AND IMPACT OF COMMUNITY ENGAGED LEARNING: Indicator LC1.1:
WSU students will value and be impacted by learning opportunities gained in community
settings.

Rationale for Indicator LC1.1: The indicator addresses the value and impact of the
activity for students. The indicator is new and includes students engaged in non-credit
volunteer opportunities, credit-based activities as part of course requirements in
designated course sections, and activities for religiously affiliated organizations, among
others.

VALUE AND IMPACT OF COMMUNITY-ENGAGED LEARNING: Threshold for
LC1.1a: Surveys and interviews demonstrate the perceived value and impact on students for their
community-based learning.

VALUE AND IMPACT OF COMMUNITY-ENGAGED LEARNING: Analysis of
Threshold LC1.1a: As part of the CCEL’s 2022-2023 Annual Report, they report an assessment
of students using the Civic-Minded Graduate scale (Steinberg et al., 2011) that sample four
domains: knowledge, skills, dispositions, and behavioral intentions and a 5-point response scale
(Strongly Disagree to Strongly Agree) with higher scores reflecting a more positive response. A
sample statement from the skills domains is: “I have developed the ability to respond to others
with empathy regardless of their background.” Notably, the skills domain questions align with
NACE's 2024 career readiness sKills.

The questionnaire was completed by 153 students who completed one or more CCEL activities
and 38 students who did not complete any CCEL activities (for more information, see the CCEL
Annual Survey Report). The findings comparing the CCEL-engaged and non-CCEL-engaged
students are listed in Table AC1.1a. Scores on each scale and overall scores were significantly
higher among community-engaged students than non-community-engaged students. Further
qualitative responses addressing the impact of community engagement on academics are also
documented in the Annual Survey report. Together, the data meets expectations.

SCALE COMMUNITY ENGAGED | NON-COMMUNITY ENGAGED
Overall Score 3.72 3.36
Knowledge Score 3.48 2.98
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Dispositions Score 3.93 3.56
Skills Score 4.01 3.83
Behavior Intentions Score 3.46 3.05

Table LC1.1a: Scores on the Civic-Minded Graduate Score Overall and for Each
Subscale by Community Engaged and Non-Community Engaged Students

SUMMARY OF LEARNING AND COMMUNITY: OBJECTIVES, INDICATORS,
THRESHOLDS AND ACHIEVEMENTS

a LC1.WSU offers LC1.1 WSU students will value | LC1.1a Surveys and interviews demonstrate | Mets
zZ i opportunities for | and be impacted by learning the perceived value and impact on students | Threshold
g = community-based | opportunities gained in for their community-based learning.
= O | experiential community settings.
= = | learning for
x g students to gain
L_IIJ O | workforce-related
and other skills.

CORE THEME INTERSECTION: ACCESS, LEARNING, AND COMMUNITY

OBJECTIVE ALC1: Students earning degrees at WSU will experience a significant positive
impact.

Many of our students are from the catchment area and stay within its vicinity after graduation.
Fulfilling our mission by providing them access, support, and quality programs will also impact
the community economically. When students have a transformative experience, it similarly
impacts the community in various ways.

ROI COMPARISON ALC1.1: Compare return on investment to peer institutions

Rationale for Indicator ALC1.1: For this objective, a national standard was used as an
indicator to quantify the impact on the community of completing WSU with a credential.
The Georgetown Center on Education and the Workforce dashboard ranks 4,500 colleges
by their return on investment (ROI). The rankings assess the net present value (NPV),
which measures the expected outcome of an investment over a particular timeframe
relative to the initial cost, discounted to calculate the present value of the future
outcomes.

ROI COMPARISON Threshold for ALC1.1a: The average WSU ROI rank is better than or no
different from the average rank of peers.

Analysis of Threshold ALC1.1a: The Georgetown dashboard was used to determine each
institution's overall ROI rank, averaging over the 10, 15, 20, 30, and 40-year NPV timeframe
calculated. A lower ROI ranking indicates a higher ROI, reflecting a better investment. Figure
ALC1.1a presents the ranks of WSU and its peers, showing that WSU has the lower ROI
ranking, meeting the threshold.
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Figure ALC1.1a: Average Net Present Value Rank.

SUMMARY OF ACCESS, LEARNING, AND COMMUNITY: OBJECTIVES,
INDICATORS, THRESHOLDS AND ACHIEVEMENTS

ALC1.1 Compare ROI to peer | ALC1.1a The average WSU ROI Meets

institutions rank is better than or no different Threshold
(https://cew.georgetown.edu | from the average rank of peers.
/cew-reports/roi2022/).

ALCI1. Students
earning degrees at
WSU will experience a
significant positive
impact.

ACCESS,
LEARNING, AND

COMMUNITY

- Weber State University NWCCU Mid-Cycle Report, 2024


https://cew.georgetown.edu/cew-reports/roi2022/
https://cew.georgetown.edu/cew-reports/roi2022/

	Attestation
	PREFACE
	PART I. MISSION FULFILLMENT
	A. Linking Mission to Mission Fulfillment
	B. Institutional Review and Evaluation of Mission Fulfillment

	PART II. STUDENT ACHIEVEMENT
	A. Retention
	B. Persistence
	C. Completion
	D. Next-Step Success


	Part III: REPRESENTATIVE EXAMPLES
	A. Computer Science – Serving a Broad Spectrum of Students
	B. English – Focus on Continuous Improvement
	C. Academic Advising – Data Informed, Intentional Change

	Part IV. MOVING FORWARD
	APPENDIX 1: CORE THEMES, OBJECTIVES, INDICATORS AND THRESHOLDS
	APPENDIX 2: MISSION FULFILLMENT RESULTS

