Q' naeyc

Accreditation

Early Childhood Higher Education Programs
Written Response to Peer Review Report

The purpose of the Written Response is to correct any inaccuracies in the Peer Review Report or to provide
clarifying information related to the team’s findings. Please check the report carefully as you complete this
response. Check report cover letter for due date.

X Yes, the name of our institution is spelled correctly on the cover page

0O No, the correct name of our institution is:

Name of Institution

O Yes, each degree program(s) submitted for accreditation is listed correctly on the cover page

X No, the correct degree program name(s) are:

A.A.S. Early Childhood

Name of degree program (e.g. A.A.T. Early Childhood Education)

B.S. Early Childhood (This program is missing on the cover page of the Peer Review Report.)

Name of degree program (e.g. A.S. Early Childhood)

B.S. Early Childhood Education

Name of degree program (e.g. B.S. Child Development)

X We would like to correct the following inaccuracies in the Peer Review Report or provide clarifying
information related to the team’s findings. (Continue with additional pages if needed. Your response
must reference page numbers of the Peer Review Report. Reference page numbers of your
Self-Study Report or other evidence to support your corrections as appropriate.)

O No corrections

Sheila Anderson

Name of Primary Contact

Signature of Primary Contact Date

Please return as a PDF to: highered@naeyc.org
Or fax to: 202-350-8799 Attention: Higher Education Accreditation
Or mail to: NAEYC Higher Education Accreditation, 1401 H Street, NW, Suite 600, Washington, DC 20005-4101
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Early Childhood (AAS)

Standards A, B, and C

Peer Review Finding

Response

Overall program context (PPR_AAS, p. 4)
e Lower retention rates
e Low number of students completing
key assessment
See also A2a & A2b (PPR_AAS, p 7).

B3a & B3b: Class sizes capped campus
wide (PPR_AAS, p.14)

C4a-d: Academic Advising (PPR_AAS, p.
21)

Correct, but director interview also explained for the AAS
program in summer 2024 a curricular complexity (e.g.
prerequisites sequence & course requirements) that was a
barrier to BS degree students completing AAS (2 + 2).
Curriculum proposals to address this were submitted in
December.

In 2020-2021 and 2022-2023, part-time students were
above 60% (SSR_AAS, p. 99)

Clarification, no campus-wide mandates on course size, a
philosophy for smaller course sizes. Generally, online
courses in our program are typically capped at 25 unless
instructor gives permission to add more seats.

There was an issue with the Teach Education Advising that
missed sending a communication to the B.S. ECE licensure
students, not the AAS program.

Standard D

Peer Review Finding

Response

It was noted that in Key Assessment 1, EC
Educator Professional Commitments, and
Key Assessment 5, Webbing Observation,
Key Competencies 1b and 1c are not clearly
defined in the directions & rubrics
(PPR_AAS, p. 28).

We believe KA 1 is aligned with key competency 1b only.
The alignment was clearly defined in the directions (SSR, p.
106).

KA 1 is not intended to be aligned with 1c - see KA
Alignment Table (SSR_AAS, p. 100).

KA 3 rubric does not capture the connection
between the Utah Standard and the key
competency, and the limited instructions may
not capture all aspects of the competency
related to Key Competencies 5b and 5c.
(PPR_AAS, p. 47)

The feedback about the Utah standards for children being
connected to key competencies is unclear, but we agree the
directions and rubric could be strengthened.

We acknowledge that the feedback regarding 5b and 5c is
accurate and will work to correct this.
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Standard F

Peer Review Finding

Response

While the program makes every effort to
ensure all candidates practice with two age
groups in two settings, it was noted that
there may be limited situations in which this
is not possible (director interview).
(PPR_AAS, p. 57)

Clarification of director interview - Most students fulfill this
requirement through practicing in programs. However, we
recognize that this indicator can be fulfilled through practice
and observation. In exceptional and rare circumstances,
such as transferring students with limited remaining
coursework or those relocating due to military commitments,
we work closely with students to identify opportunities for
observation and practice that allow them to meet the
necessary criteria.

Early Childhood (BS) & Early Childhood Education (BS)

Brief Summary of Overall Areas for Commission Consideration

Peer Review Finding

Response

Degree Program Reviewed: B.S. Early Childhood
Education (PRR_BS, p.B1).

It should be two baccalaureate programs: B.S. Early
Childhood, and B.S. Early Childhood Education.

The peer review team learned in our interviews
with the program director and administrators that
there is currently a hiring freeze or “pause” until
college-wide budgets and potential cuts are
determined. This freeze impacts open positions in
the Early Childhood Education Program
(PPR_BS, p. B4).

This is accurate at the time of the site visit. In January
2025, the Interim Dean of the College of Education
secured funding for a shared instructor position with the
Teacher Education Department. This position would
teach 15 credits a year for the ECE program.

In reviewing the Self-Study Report, the peer
review team noted that retention rates for the
ECE program were lower than those of the
college as a whole. During the program director
interview, the peer review team learned that the
research for the Self-Study Report identified a
contextual issue regarding the change of state
Grade Point Average (GPA) for licensure. Once
this occurred, the program saw numerous
candidates switching from the non-licensure to
the licensure program, which had an impact on
retention. (PPR_BS, p. B4)

This was specifically referring to the retention rates for
the non-licensure program (B.S. Early Childhood), not
the licensure program (B.S. Early Childhood
Education). In addition, that is part of the historical
trend, the directed cited recent legislative changes to
the licensing structure resulting in the Teacher
Education Department eliminating early childhood
courses as part of the elementary education degree
and pulling out of the interdepartmental agreement for
the double major Elementary Education/Early
Childhood Education. So students early in their
program of study then selected only one program.
Students who selected Elementary Education may still
choose a specialization in Early Childhood Education.
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Standard A

Peer Review Finding

Feedback

“The Early EdU and TEACH partnerships provide
funding and soft entry for professionals currently
employed in the field” (Self-Study Report, p. 15).
Faculty are currently looking at ways to support
retention of these candidates. It was noted that
retention rates for the ECE program were lower
than that of the college as a whole. During the
director interview, the peer review team learned of
changes to the state GPA for licensure. Once this
occurred, the program saw many candidates
switching from the non-licensure to the licensure
program which had an impact on retention.
Furthermore, some candidates are impacted by
military moves (PPR_BS, p. 7).

Correction - Retention rates were lower for the
non-licensure Early Childhood (B.S.) program &
part time students (SSR_BS, p. 101).

The retention rates for full time students in the B.S.
Early Childhood Education K-3rd program are on
par with 60% target for the University (SSR_BS,
p.101).

Standard C

Peer Review Finding

Response

Candidates shared concerns about non-faculty
advising. They expressed concerns about
miscommunication and lack of communication
around changes in the program which resulted in
taking unnecessary classes and studies extended
for a semester or the entire year. It is the team’s
understanding that the advisor these candidates
were working with is no longer with the university
(candidate interview) (PPR_BS, B21)

As noted in other sections of this report, “several
challenges have also appeared as the degree
program continues to adjust requirements for
candidates. This has contributed to some
confusion and frustration among all stakeholders”
(PPR_BS, B22).

A longstanding advisor retired in June and we are
onboarding a new advisor this year.

These student comments may reflect curricular
changes due to legislative licensing changes in
2022-2023 & again in 2023-2024 for the ECE B.S.
program. This caused graduation plan revisions for
one cohort of students two years in a row, and was
extremely frustrating for students.

Some students interpreted this situation as an
advising issue, as it resulted in assisting each
student individually to adjust grad plans to ensure
no additional time to graduation.
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Standard D

Peer Review Finding

Response

Key Assessments 2 and 3 appear to have
candidates focus only on preschool age children.
(PPR_BS, p. B28)

Correction: KA 2 allows students to plan for children
from birth - third grade. This is noted in the planning

document directions. Ages of children: “age or grade
level (K-3rd)”, and Standards section: Prek or K-3rd

state standards (SSR_BS, p. 116-117).

KA 3 is a student teaching experience. Placements
could be with infants through pre-k. We can add this
to the assignment directions.

Key assessment 6 is listed as addressing Key
Competency 1a. However, in looking at Key
Assessment 6, Key Competency 1a was not
listed in either the directions or rubric. (PPR_BS,
p. B28)

We intended to remove 1a in Key Assessment 6 from
the KA alignment table. This was a proofing error.

During the faculty interview, faculty reported that
they are consistent in how they administer the
key assessments. Every candidate takes every
key assessment as they are in all required
courses. Candidates who transfer into Weber are
required to demonstrate proficiency on the key
assessment before they can claim transfer credit.
The challenge of data reporting for the program
is the low number of candidates who completed
the key assessments over the reporting period. It
is challenging to aggregate data and engage in
analysis to improve outcomes when there may
only be 3 candidates in a class.(PPR_BS, p. B30
& other standards)

Additionally, our current data system does not
account for students who participate in a
remediation practicum that extends student teaching
hours and then receive the key assessment a second
time in which they meet expectations. This is an
issue we are addressing.
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