
 
 

May 20, 2025 

 
Dr. Sheila Anderson 

Weber State University 

1301 Edvalson Street 

Dept 1301 

Ogden UT 84408 

 
Dear Dr. Anderson: 

 
Congratulations! We are pleased to inform you that the A.A.S. Early Childhood, B.S. Early Childhood, and B.S Early 

Childhood Education degree programs at Weber State University are among the nearly 200 early childhood education 

degree programs nationally to be accredited by the NAEYC Commission on the Accreditation of Early Childhood Higher 

Education Programs, demonstrating commitment on the part of the programs and the institution to high quality and 

continuous improvement, benefiting candidates, the profession, and young children. And congratulations on being among 

some of the first programs to earn accreditation under the newest accreditation standards, demonstrating your program’s 

commitment to leading the way for the profession and willingness to pilot new materials and processes in service of the 

accreditation system’s continuous growth and improvement. 

 

The A.A.S. Early Childhood, B.S. Early Childhood, and B.S Early Childhood Education programs at Weber State University have 

earned Accreditation from the NAEYC Commission on the Accreditation of Early Childhood Higher Education Programs based 

on the Commission review of the Self-Study Reports, Peer Review Reports, and Written Responses. The Commission 

evaluates the patterns of evidence indicating ability to support positive candidate outcomes in relation to the accreditation 

standards and offers feedback on program strengths and areas for consideration. Special attention is given to the use of 

candidate assessments and performance data to increase program effectiveness, capacity and innovation. 

 
The programs are accredited for seven years (see accreditation certificate for exact term). Accreditation is maintained through 

submission of Interim Reports in years 2 and 4 and renewal Self-Study Reports in year 6 (see end of decision report for reporting 

deadlines), as well as an Annual Fee which is due March 31 each year. Current fees are posted on the NAEYC website and report 

templates can be found in the Accreditation Resource Library (password: highered). 

 
We host semi-annual webinars for faculty preparing Interim Reports and have developed additional resources in the 

Accreditation Resource Library. As always, we encourage faculty to continue to use the resource library to maintain compliance 

with the accreditation standards, prepare Interim Reports, and sustain a culture of evidence-based quality improvement. 

 
Please contact Pamela Ehrenberg, Director of Accreditation Services (pehrenberg@naeyc.org), if you have any questions 

or if we can be of assistance as you prepare your Interim Reports. We are very pleased to continue to include Weber 

State University in the growing community of institutions sponsoring programs that have earned NAEYC Accreditation of 

Early Childhood Higher Education Programs. 

 
Sincerely,   

             
Mary Harrill                Tiffany Hunter  
Senior Director                Commission Chair  
Higher Education Accreditation & Program Support  
 
cc: Dr. Cass Morgan, Interim Dean, Moyes College of Education 
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Accreditation Decision Report 

 
 

This report presents the decision of the NAEYC Commission on the Accreditation of Early Childhood Higher Education 

Programs. 

 
 

Institution Name: Weber State University State: Utah 

Dates of Site Visit: October 20-23, 2024 

Degree program(s): A.A.S. Early Childhood, B.S. Early Childhood, B.S Early Childhood Education 

Date of Decision: February 2025 

 
Decision: Accredited 

 
Rationale for Findings: 

 
An Accredited decision indicates that the program has demonstrated the following: 

● It provides adequate opportunities for candidates to learn and practice the competencies reflected in each of the 

Professional Standards and Competencies for Early Childhood Educators (1-6). 

● Key Assessments appear adequate to provide an accurate picture of candidates’ growth and competence in relation 

to each professional standard (1-6). 

● The program is collecting data that provide evidence of candidate performance in relation to Professional Standards 1-
6. 

● The program uses this evidence to improve the program in response to candidate needs or has specific plans to use 

this evidence. 

● The program meets the requirements of Accreditation Standards A-F. 

● The program meets each of the Accreditation Eligibility Requirements (staff review the program for this). 

 
 
 
 
 

Interim Reporting Date: March 

First Report Due: March 31, 2027 

http://www.naeyc.org/
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Accreditation Decision Report 

  
Accredited programs must substantially meet the Accreditation Standards through evidence provided in the Self-Study 
Report and Peer Review Team site visit. The accreditation decision is based on evidence that the program meets the 
Accreditation Standards, as well as the Professional Standards and Competencies as addressed through four indicators: 
documented learning opportunities, key assessments, data on candidate performance on key assessments, and use of that 
data to improve the program in relation to the professional standards.  
  

  
Program Feedback in relation to Accreditation Standards A, B, C, and/or F  

  
Notable Strengths:  
  
Weber State University enjoys a collaborative, dedicated faculty who are committed to continuous improvement. Faculty 
consistently use data from key assessments across all six standards to refine and enhance the program. 
 
The programs have developed multiple pathways to build an early childhood education pipeline, benefiting both the local 
community and the state. These pathways include high school Career & Technical Education (CTE) dual enrollment, an 
online A.A.S., and opportunities for graduates to pursue an M.Ed. in Inclusive Early Childhood Education & Care. 
 
A focus on support for candidate well-being came through clear and strong. This fall, both B.S. degrees are being offered 
fully online to support the needs of all candidates. The courses will also be translated into Spanish after a two-year 
evaluation period. The Peer Review Team observed a collaborative faculty who described multiple instances of meaningful 
collaboration toward program improvement during both the interview with the Program Director and in the Faculty 
Interview. 
 
The program’s newly renovated building and Lab School space were sources of excitement and pride, as noted by faculty 
and administrators. The Lab School serves as a powerful community engagement tool, where children, families, and Weber 
State candidates interact in a dynamic learning environment. This shared space fosters collaboration among faculty, with 
anticipation for future growth and closer collaboration once the building is fully operational. The enthusiasm surrounding 
this development underscores the program's ongoing commitment to high-quality education and community engagement. 
 
Suggested Areas for Consideration:  
 
In the Self-Study Reports, the programs self-identified that the current number of full-time faculty “is not sufficient to meet 
programs’ needs. Every faculty is overloaded with high service demands and teaching loads. As we continue to support our 
multiple degree programs, on-campus child development lab, and community outreach, we are hiring adjunct faculty to 
cover some teaching tasks and part-time coaches to support coaching needs in online courses.” The peer review team 
learned that there is currently a hiring freeze until college-wide budgets and potential cuts are determined. This freeze 
impacts open positions in the Early Childhood Education programs (Peer Review Report, p. 14). 
 
In candidate interviews, candidates shared concerns about non-faculty advising. They expressed concerns about 
miscommunication and lack of communication around changes in the program which resulted in taking unnecessary classes 
and studies extended for a semester or the entire year. It is the team’s understanding that the advisor these candidates 
were working with is no longer with the university (Peer Review Report, p. B21). 

 
Program Feedback in relation to Accreditation Standards D and E  

 

Notable Strengths:   
The programs provide candidates with strong learning opportunities that are aligned with all six competency-based 
standards. In particular, there were experiences reflected in the learning opportunities for candidates to apply their 
learning across the standards. The peer review team noted this particularly in the A.A.S. program’s Play Checklist, Social 

http://www.naeyc.org/
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Media Post, and the Child Guided Learning Experience. Regarding the A.A.S. key assessments, Key Assessments 2, 5, and 6 
were strongly aligned to Standards 2, 3, 4, and 6. 
 
The faculty described a collaborative process for reviewing courses, curriculum, key assessments, and data. Specifically, 
they indicated that modifications are made each semester based on clear notes taken by faculty. The team learned of 
several new courses and program modifications to improve candidate performance in key areas, for example, Inclusive 
Curriculum and Assessing and Observing Children in Context. 
 
The peer review team noted in reviewing A.A.S. candidate work samples that they demonstrated an understanding and 
value of children as unique individuals, an aspect of Standard 1; that they understood how to use observation and 
assessment in curriculum planning, an aspect of Standard 3; and were engaged in reflective and intentional practice, an 
aspect of Standard 6 that was evident in the Weekly Planning Reflection Feedback sheet. 
 
The programs administered and collected data for key assessments across all six standards with most candidates meeting 
the majority of the key competencies and faculty report consistent use of these data to make program improvements. It is 
also noted every candidate takes every key assessment as they are all in required courses. 
 
Suggested Areas for Consideration:  
  
For the A.A.S. program, in Key Assessment 5 related to Key Competency 1c, the program may wish to consider adding 
language to the student instructions that aligns more closely with what is included in the rubric. The student instruction 
language is, “How effective were the learning experiences planned today in meeting this child's needs/areas for growth and 
interests? (Key Competency 1c; SSR p. 145), while the rubric language is “Using information from this observation 
assessment, the candidate explains the effectiveness of each child chosen learning experience in meeting this child's: 1. 
needs/areas for growth, 2. interests, 3. strengths, 4. family context” (SRR p. 147). 
 
As the program is aware, the small number of candidates in the A.A.S. program impacts the data for the key assessments, 
and the program acknowledges “there is work to be done with recruitment for the A.A.S. program.” In the case of Standard 
3, there was one application with four candidates, but others had three, two, or even one candidate. In one case, that 
candidate did not meet Key Competency 3b, so for that application 100% did not meet. In other cases, the standard was 
met and partially met, which always dropped the “met” data below 80% for those key competencies. 
 
For the B.S. programs, some considerations related to the program’s Learning Opportunities and Key Assessments include 
Key Assessments 4 and 6. The peer review team noted some discrepancies where some key competencies were not 
included in the identified rubrics and misalignment was present between rubrics and assignment directions. 
 
Some considerations for the B.S. programs’ data collection, analysis and use of data to improve programs include Key 
Competency 5c, for which the commission confirmed peer review team finding (Peer Review Report p. B25) that 5c was not 
fully aligned with Key Assessments 3 and 5. In addition, Key Assessments 3 and 5 had a large number of candidates who 
only partially met the standard. In Key Assessment 1, the rubric language does not match the 6e competency language, 
making it difficult to see how it would be scored (Self-Study Report, p. 112) 
 
 
Report Due Dates:   
 

Report  Due Date  

Year 2 Interim Report  March 31, 2027  

Year 4 Interim Report  March 31, 2029 

Renewal Self-Study Report  May 31, 2031 

 

http://www.naeyc.org/

