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Overview

The review committee visited the Environmental Science (ENVS) Program at Weber State
University (WSU) on February 2, 2026. Prior to the site visit, the committee reviewed the full and
executive summaries of the department’s five-year self-study, as well as information that
summarized the responsibilities of the committee, the review process, and WSU’s self-study
format and standards guidelines. During the visit, the committee met informally for breakfast with
several faculty who teach courses in the major or who were instrumental in developing the major
as well as the Interim College of Science Dean, Laine Berghout. Following breakfast, the review
team had ~30-minute, one-on-one meetings with staff and faculty from the Earth and
Environmental Sciences (EES) department (Sara Summers, Caty Tems, Carie Frantz); faculty from
the Chemistry and Biochemistry department (Demetris Pagonis); faculty from the Zoology
department (Chris Hoagstrom); ENVS program graduates (Kaylee Anderson, Kenley Stanger, and
Allison Stanley); faculty from the Microbiology department (Lisa Wiltbank); faculty from
Geography (Maria Groves); faculty and staff from the Botany and Plant Ecology department
(Heather Root and Sonya Welsh); Director of ENVS (John Mull) and Interim College of Science
Dean (Laine Berghout); an hour lunch followed by a tour of the ENVS majors room with current
ENVS students (Nikki Hayes and Breezy Newman); and an hour with department chairs from
Botany and Plant Ecology (Jim Cohen), Chemistry and Biochemistry (Brandon Burnett), EES
(Marek Matjasik), Mathematics (Matt Ondrus), and Physics and Astronomy (Michelle Arnold).
The committee also toured the departmental labs run by EES and Botany and Plant Ecology,
guided by their respective lab managers, Sara Summers and Sonya Welsh. Team members met for
a brief 30 minutes at the end of the day to review, summarize, and interpret their observations from
the day. Members of the committee also attended an informal dinner with the ENVS Director and
several faculty members involved with the teaching of core courses, high demand upper-division
elective courses, and faculty who have directly supervised ENVS majors for directed research
projects.

During the site visit meetings and supporting departmental lab tours, the committee asked many
questions related to the review and received candid, informative answers. The committee believes
that the documentation and site visit provided valuable information from which to conduct the
review.

Overall, the program has a thoughtful curriculum that is truly interdisciplinary. The students who
come through the major have a much broader worldview which contributes to the richness of
discussions in upper-level elective courses in the departments that serve the ENVS students. The
program is made possible by the collaboration of highly engaged faculty from several departments



across the College of Science, in the College of Social and Behavioral Sciences, and in the School
of Business and Economics. These departments teach the courses required for the major, some of
which overlap with their departmental major requirements and other courses that were created
solely to support the ENVS program.

Changes in state funding created a scenario in which the university administration chose to allow
ENVS majors to go uncounted. As a result, teaching, advising, and research efforts from
departments that supported ENVS majors were systematically excluded from the university’s
rankings of departments. This decision artificially lowered the measured value of two smaller
departments which teach a disproportionate share of the ENVS major courses. Based on these
decisions, faculty lines and programs from these departments were cut, representing devastating
losses to these small departments who contribute significant student credit hours (SCH) of classes
taught to ENV'S majors. This reduction in faculty is a deeply problematic outcome of the current
funding and accounting framework.

The ENVS program lacks a “home”; it is not housed in any department which creates confusion
for students and leads to a lack of resources, specifically research funds and scholarships for
students. This lack of a departmental home, along with the new allocation formula and decision to
not count the ENVS majors threatens the long-term viability of the ENVS program. Determined
leadership of university administrators and continued collaboration between the departments that
created this interdisciplinary program can fix these problems and ensure the continued success of
the program.

Standard A-Mission Statement:

a. The expected outcomes of the program are outlined.

b. Student accomplishments are assessed by affiliated faculty who “donate” their time,
institutionalized mechanisms are needed to formalize this process.

c. Theeducational program is clearly defined and enables students to achieve the mission.

d. The program mission statement aligns with the mission statements of the College of
Science and Weber State University.

e. There is no description of the role that program-level strategic planning plays in the
review of the ENVS mission statement.

Strengths: The mission statement of the ENV'S program is broad and defines the interdisciplinary
nature of the major. It clearly attracts students to the program and was described by several faculty
and department chairs as giving students more breadth than depth, and keying into a student
population who would not fit as well into any single department but instead thrive in the
interdisciplinary courses the major requires.

The program does not have a departmental home rather the program is primarily in the College of
Sciences with additional required coursework in the College of Social and Behavioral Sciences.
This ENVS program mission statement aligns well with the College of Science and WSU mission
statements, with an emphasis on interdisciplinary education and applied learning.



Areas for Improvement & Recommendations: The ENVS program is intentionally broad and
interdisciplinary, however there is some tension and ambiguity between what graduates are
qualified for (career pathways) when compared to licensure-aligned pathways.

The ENVS program is new and although it has experienced success with attracting and retaining
students, the program lacks a departmental home. A faculty advisory committee supports the
program; however, the program depends on individual directors and affiliated faculty to donate
their time to the support of the program. Institutionalized mechanisms are necessary to ensure that
graduates are surveyed through exit interviews and that their contact information is retained for
tracking graduates and building the alumni community.

Standard B- Curriculum:
a. There is evidence of thoughtful curriculum planning and review.
b. The curriculum accurately reflects the ENVS program’s mission.
c. Additional resources are needed to support the program.
d. Most core courses are offered in a timely manner; some elective courses are not taught
regularly. Course scheduling conflicts and waivers for prerequisites frequently occur.

Strengths: The ENVS curriculum is the result of years of discussion and planning. The broad
interdisciplinary approach demonstrates a genuine collegiality between the departments and
schools which support the major. These partnerships across departments create a unique major
which draws students in and anecdotally has drawn students to WSU from out of state as well.

The faculty who deliver the curriculum are outstanding and students consistently mentioned the
high-quality instruction and mentoring they received. Several faculty were hired with explicit
responsibility for the ENVS coursework and they have delivered relevant courses which draw
students into the program.

Areas for Improvement: The review team heard from both faculty and students that the courses
required for the major (as well as electives) often conflict with one another, especially the lab
courses. Individual departments schedule courses without (understandably) consulting with other
departments however, this leads to scheduling conflicts between courses that students need to take
to complete the major as well as bottlenecks for students, by stacking lab courses at the end of
their degree program. Students described taking any courses that would work for the major
including substitutions rather than following the curriculum or elective path they were most
interested in. The ENVS program self-study described students “stacking” social science courses
to complete the major and revised the curriculum to ensure students were taking more science
focused electives. Students and program faculty reported that social science course “stacking”
occurred because the science labs conflicted with one another and the social science courses were
the only ones that fit into their schedules, keeping them on track for graduation. Because ENVS
does not have a departmental home, the program relies on the scheduling priorities of several other
departments to service their course needs. If departmental priorities do not align with ENVS needs,
it is possible that these courses may be offered even less often, impacting the ability of ENVS
majors to complete their degree. The program was designed around specific faculty teaching
specific courses in several different departments. These courses are often the last ones added to
the schedules creating conflicts and bottlenecks.



In addition to frequent course conflicts, faculty, staff, and students shared that many upper-level
courses have prerequisites requirements that ENVS students do not meet. ENVS students must
contact the instructor or the administrative assistant to get a waiver each time they do not meet the
prerequisite. While faculty were very supportive and willing to work with the students, this system
sets up inequities with a hidden curriculum and will disproportionately impact first generation and/
or marginalized students who are not aware that a waiver is an option.

Several faculty from EES identified that nearly all jobs available to ENVS graduates that are
beyond entry level (e.g. environmental consultant, environmental quality & remediation) require
a professional geologist (PG) license. Graduates need additional coursework to qualify to take the
PG exam. Both current students and alumni of the ENVS program all remarked that they wished
they had taken advanced statistics or had more statistics in the program. At least one graduate said
they used statistics daily in their current role. The graduates also wanted more coding (such as R)
and found that it was more important in their careers than Excel. They also wished for more data
analysis throughout the curriculum.

Throughout the day, the team learned that in the implementation of a budget reallocation initiated
by the state, the data team at WSU and the administrators decided that interdisciplinary majors
would not count towards the metrics used by the university to determine if individual departments
were successful in their teaching outcomes. Two of the smaller departments that teach courses in
the ENVS major contribute over half of their departmental SCH each year to teaching ENVS
courses. This new metric led to each department losing a full-time faculty line. For small
departments, the loss of a full-time colleague is devastating and the review team saw morale was
low in both of those departments. If this new funding formula continues and ENVS majors
continue to disappear in the “dashboard”, these departments will continue to shrink. The loss of
additional full-time faculty lines will quickly lead to these departments being unable to teach the
courses which they contribute to the ENVS major. The university is creating a disincentive for
individual faculty and the departments that support the ENVS major to invest in this program. The
decision by the university to not count interdisciplinary workload and interdisciplinary majors
is the single greatest risk to this program.

Recommendations: The ENVS program needs additional support to coordinate the scheduling of
ENVS major classes. This includes creating a regular and predictable schedule for courses that
may only be taught once a year so students can plan accordingly and stay on track for graduation.
Scheduling conflicts need to be minimized and communicated clearly and often with students
before registration.

Students need more frequent advising to help them plan their course progress and deal with
scheduling conflicts. Additional advising will support students who do not know they can have
course prerequisites waived. Supporting departments need to examine the prerequisites on their
upper-level courses. If students from the ENVS major are successful in completing these courses
without the prerequisites then the departments need to reconsider if the prerequisites should exist.
If the prerequisites are simply there to keep departmental majors from taking the class too early
(i.e. out of sequence) then the departments need to examine their advising strategies to help their
students understand and navigate the curriculum. Requiring ENVS students to constantly ask for
prerequisite waivers for upper-level courses will increase inequities and reinforce a hidden



curriculum which will be a significant barrier to many students, excluding them from the ENVS
program.

EES should consider adding a certificate for the professional geologist licensing credentials.
Students in the ENVS major will take several of the courses in that credential and can be advised
to the benefit of completing the certificate along with their major depending on their career goals.
A class that covers the permitting processes and local/ state/ federal environmental regulations
would also be beneficial for those students.

The university must develop a system to count the ENVS majors. Another year of the data
dashboard not counting interdisciplinary majors will result in additional losses for the smaller
departments that contribute a disproportionate share of the SCH. In short, there will not be enough
faculty left to teach the courses required by the ENV'S curriculum and will result in the loss of the
program. One possible solution for this is to review and revise the ENVS curriculum at the upper-
level electives. Instead of students taking courses from all the upper-division elective pools,
consider creating tracks for students to specialize in a focus area. ENVS majors can be assigned to
departments and counted based on their area of focus. As the university makes decisions on how
to count ENVS students, they should look at peer institutions to inform best practices as they
move forward.

Standard C- Student Learning Outcomes and Assessment
I. Clearly defined outcomes
a. Program learning outcomes (PLOs) align with the ENVS mission and curriculum.
b. PLOs support the goals of the program.
c. PLOs are mapped into the ENVS major curriculum explicitly showing which PLOs are
introduced, supported, emphasized, and the focus of the course.
Il. Effectiveness of assessments

a. The ENVS program has developed an assessment strategy for the PLOs; however, it has
not yet been consistently applied.

b. Each PLO will be formally assessed once throughout the curriculum (starting 2025-26
catalog year).

c. ENVS is a new program and has not gone through the assessment process yet. PLOs
assessments will be aggregated into an ePortfolio and reviewed by the program director
before graduation.

d. The PLO assessment strategy is new and is being implemented starting with the 2025-
26 catalog year.

e. Program change is driven by thoughtful review between the program director in
consultation with the faculty advisory committee.

Strengths: The program learning outcomes clearly articulate what the ENVS graduates will be able
to demonstrate upon graduation. These PLOs include laboratory skills, analytical skills, teamwork,
interpersonal skills, and the ability to connect environmental problems to their interdisciplinary
background. These skills will serve the diverse needs of the ENVS student population setting them
up for success in entry level environmental careers, sustainability careers, and graduate education.
The extensive mapping of PLOs to the core courses demonstrates that nearly all the core courses
have elements of most of the six PLOs.



The ENVS program has created an assessment plan in which each of the six PLOs will be assessed
in one course by one or more assignments (e.g. specific exam, project, paper, etc.) which are
focused on that outcome. Students will build an ePortfolio of these PLO assessments and will add
a reflective essay to their ePortfolio when they take their capstone course ENVS 4999. Students in
ENVS 4999 will have their ePortfolios assessed by the ENV'S program director prior to graduation.

Areas for Improvement & Recommendations: Program Learning Outcomes (PLOs) are distributed
across the curriculum with formal PLO assessments occurring in five courses. There is concern
from the review team that having two PLOs assessed in one course places a heavier burden on that
faculty and may become an issue in the future if there are personnel changes. The ENVS faculty
advisory board should consider moving PLO 5 into another core course (such as MICR 2054).

The ENVS program underwent a tumultuous period of instability with leadership due to lack of
institutional support. As a result, no graduates were surveyed in fall 2023, spring 2024, and spring
2025. The review team recommends the ENVS director along with the WSU office of institutional
research design an exit survey for graduating students that can be administered as part of the
capstone class (ENVS 4999). It is imperative that the survey include collecting student contact
info that will allow the ENVS program to formalize their alumni network.

Standard D- Academic Advising and Student Engagement

a. The ENVS program advises students when they first declare the major and again in their
final semester for the graduation evaluation.

b. Students receive substantial support from faculty to navigate course requirements,
substitutions, and prerequisite structures across departments. This model relies on an
informal network of dedicated faculty donating their time to advising duties.

c. Faculty are engaged in providing guidance to students with respect to career decisions and
the pursuit of graduate school.

d. The retention strategy of the ENVS program is informal and centers on committed faculty,
flexible curriculum, and faculty mentorship. This strategy relies on faculty in the
departments which support the ENVS program with teaching and mentoring ENVS
students. If ENVS students continue to go uncounted in the “dashboard”, ENVS courses
and students may be deprioritized toward other majors that are counted, causing this system
to collapse.

Strengths: Advising for the ENVS program students is done formally by the ENVS program
director and informally by affiliated faculty- many of whom have served in one capacity or another
as an ENVS advisor in the past. Advising is individualized and responsive to student needs.
Students report that the advising quality is consistently high and highly valued. Students receive
substantial support from faculty as they navigate the requirements and prerequisites across
departments. A concerted effort has been made in advising by the ENVS program to create
intentional advising opportunities.

Students are engaged with faculty through research and mentorship. Both students and faculty
highlighted work done as directed research projects. Students emphasized the benefit of this
guidance and time spent with faculty mentors. Faculty mentors discussed their enjoyment of



having ENVS students with a broader view of environmental issues due to their interdisciplinary
curriculum.

Areas for Improvement: The review team observed that successful graduates and students in the
program needed to be independent and able to self-advocate. Students navigate substantial
obstacles moving through the curriculum which require them to know who to contact and when.
The lack of more frequent and systemic advising again creates a hidden curriculum that will
disproportionately impact first generation/ minoritized populations. The current required advising
schedule is not sufficient and students would benefit from more intentional advising. Given the
high quality of existing advising, this effort can only strengthen the program.

Several faculty members from departments that support ENVS discussed the lack of research
funding for ENVS students. When ENVS students approach faculty to do directed research, the
only opportunity for student funding comes from the Office of Undergraduate Research (OUR).
ENVS students are less competitive for OUR funding because they do not have matching
departmental funding. Based on the number of majors in the ENVS program, the EES departmental
lab manager estimated as much as 20% of ENVS majors do research in the EES department. EES
department funds are used to support research in the department labs and to send these students to
conferences, providing valuable opportunities for them to showcase their research to a broader
audience.

With HB265 and the reallocation of funding, some faculty in the departments that support ENVS
have said that they can no longer support ENVS students in these directed research experiences.
Faculty were visibly distressed when they said this, they want to work with ENVS students but
they cannot if the ENVS students are un-resourced and uncounted by the university. The review
team heard from at least one faculty member who commented that they never even considered
advertising research opportunities to ENVS students, they simply limit the opportunities to their
department students when advertising in core course (in which ENVS students are present). This
is creating a two-tiered structure in which ENVS students are “less than”.

Recommendations: The review team recommends the ENVS program creates and advertises drop-
in advising hours concentrated around registration times. Another approach would be holding info
sessions for groups of students at the different levels in their academic journey (e.g. 1°t year, 2™
year, etc). Adding an advising hold on student registration would motivate students to come in and
review their students course plans. The decisions for increasing advising must be made with the
ENVS director such that increases to their students’ advisement load fits within the scope of time
that their course release covers for managing the program.

The review team recommends that funds are allocated specifically for ENVS students who wish
to do directed research. These funds can be allocated as per student, per semester to follow the
students as they pursue directed research with faculty in the departments that support ENVS.



Standard E- Faculty

a. Faculty size, composition, and qualifications align well with the interdisciplinary mission
of the ENVS program.

b. The program relies heavily on a core of dedicated, load-bearing faculty whose
contributions far exceed formal workload recognition.

c. Adjunct/ contract faculty come from within individual departments that comprised ENVS
and their qualifications are ensured through departmental governance.

d. The ENVS program faculty are comprised of a wide range of disciplinary perspectives and
professional backgrounds.

e. ENVS is not a department and thus does not have dedicated faculty. The program relies on
supporting departments to provide faculty orientation.

f. The ENVS program relies on the goodwill of supporting faculty and informal arrangements
for teaching core and elective courses. This informal system creates discrepancies in
workload and has created heavy, uncompensated advising in the past.

g. Teaching effectiveness is monitored through departmental and institution review
processes. ENVS students and graduates report outstanding instructional experiences.

h. Formal, periodic review processes do not exist for ENVS; however, these processes do
exist and support junior faculty teaching in the departments which support the ENVS
program.

i. The Faculty Advisory Committee engages faculty from the core departments teaching
ENVS courses to plan for the ENVS major. Students note faculty accessibility and the
supportive, positive learning environments they create.

Strengths: There are no dedicated ENVS faculty, however there are several faculty in the
supporting departments who regularly teach both core courses and upper-level courses. Several
faculty were recruited explicitly to create and teach core courses for their discipline that would
serve the ENVS program. The faculty teaching in the ENVS program were frequently mentioned
by name by students and graduates of the program. These faculty provide individual advising and
research mentorship alongside outstanding teaching. Students in the program consistently identify
the ENVS faculty as central to their academic success and sense of belonging at WSU. The ENVS
program relies on a Faculty Advisory Committee with one representative from each of the seven
departments in the College of Science and the ENVS director. This group engages the faculty
teaching courses in the ENVS major and their work creating and supporting the major is a strength
of the program.

Areas for Improvement & Recommendations: The ENVS program largely relies on informal
arrangements and the generosity of the departments that support it with teaching the core courses
and upper-level electives. This has worked well for the ENVS major as it has built up, however
with the new budget allocation formula being used by the state and the university’s decision not
to credit departments for interdisciplinary teaching, this arrangement is no longer viable. Relying
on the goodwill of individual faculty has led to discrepancies in faculty workloads including a
heavy, uncompensated advising load for a former co-director of ENVS. The advising component
has improved, but the damage to overloaded faculty in the program cannot be undone. The review
committee believes that this situation can be stabilized by finding a departmental home for ENVS
with additional resources for the program along with formalized agreements between the



departments providing large SCH in service of the ENVS major. Counting ENVS students for the
university dashboard will further incentivize the support of this program.

With the ENVS program lacking a departmental home, and the Faculty Advisory Committee
having only one representative from each department, additional highly engaged faculty are not
included in many conversations steering the program. This means that when a student is struggling
or needs help, it happens without the input of faculty who care, who may know the student in
question well, and who may have creative solutions but they just aren’t included in the
conversation. Inviting any faculty who wants to be involved to serve on the advisory committee
instead of liming it to one representative per department would help mitigate this and improve
communication between the departments that support the ENVS program.

Standard F- Program Support

a. The program benefits from a highly capable and caring, 50% program administrator as well
as the dedication of lab managers from the supporting departments (EES & Botany).

b. Leadership changes and loss of highly capable support staff have caused periods of
inadequate support in the past. Although this has improved, it remains a risk for the
program.

c. ENVS students have access to laboratories, GIS facilities, departmental equipment and
library resources. All these resources (except library) are maintained by their home
departments and their use, upkeep, supervision, and support for ENVS students is donated
to the ENVS program by the home departments.

Strengths: The ENVS program has benefited tremendously in the past (and the present) from a
highly capable, caring, dedicated program administrator who truly understands and cares for the
students. They are critical to the success of the ENVS program from helping students navigate
curriculum and waive prerequisites to ensuring that the majors room is fully stocked with bags of
non-perishable food items from the campus food pantry. This person is shared with another
program and supports ENVS at 50%.

ENVS students have access to well-stocked laboratories, GIS facilities, and equipment housed in
the supporting departments. They have library resources supported by the university. An ENVS
majors room was created and students find this space to be highly valuable. Lab managers in EES
and Botany provide support for instructional labs, directed research, and mentor ENVS students
when they interact with those departments.

Areas for Improvement & Recommendations: The 50% program administrator appointment is
typically adequate except it highly depends on the individual in the position. In the past, a highly
capable person was moved from the ENVS program to the Provost’s office and the replacement
only last a few months. The current support staff is again well qualified, incredibly efficient, and
demonstrates genuine care towards the faculty and students in the program. More coordination is
needed across the departments who support ENVS with teaching the core and upper-level elective
courses to help with scheduling. It would benefit the program to have a support staff who can assist
with these duties at a higher than 50% appointment.



With the addition of the ENVS students being served by the Botany department, there has been a
significant increase in the prep time for the lab manager. At this point, the lab manager needs an
additional person to run the greenhouse as they can no longer do this alongside their
responsibilities prepping the labs, managing the collection, and supervising work study students.
They report that their time is allocated as 50% for the greenhouse, 50% for lab prep, and 50% for
student mentorship, advising, and training along with administrative duties and ordering supplies.
Lab managers are a key component of support staff as they interact directly with ENVS students.
Currently, the lab managers in EES and Botany are supporting ENVS students without their
departments receiving any financial support or credit in counting those students.

Additionally, it was reported that the university is moving to cut lab fees. This will increase course
accessibility for students but must be done in a way that those monies are distributed to the
departments to adequately support their labs. Otherwise, the smaller departments who are currently
subsidizing the ENVS program will no longer be able to afford to do so. A similar concern was
shared with field trip costs- departments rent university vans for class field trips but when the class
is made up of 50% ENVS students, the departments will not be able to pay for their non-majors.

In the past, programmatic leadership changes have resulted in delays in course implementation. A
dedicated administrative support staff member would help when future leadership changes occur
and provide continuity for students as well.

As mentioned above, the ENVS students have access to laboratories in EES, Botany, Zoology, and
GIS facilities. These laboratories provide outstanding opportunities for the ENVS students to
conduct hands-on research projects which are high impact practices. The area of concern is that
these resources are all coming from individual departments that do not get direct benefit from
supporting ENVS students. They do not get funding for these students and the mentoring effort of
faculty in these departments is not counted in the university dashboard. With the new reallocation
formula, faculty are shifting their focus away from the ENVS students and onto students in their
majors, creating a void of research opportunities for current and future ENVS students.

The review team feels strongly that the university must find a way to “count” the ENVS majors,
give credit to the faculty who supervise them in directed research, and create a fund to support
ENVS students research above and beyond the OUR funding.

Standard G- Relationships with External Communities
a. Faculty maintain individual relationships with external communities of interest that support
the program.
b. Such relationships are clearly defined- Not applicable
c. Program has external advisory committee- Not applicable.

Strengths: Individual faculty in the supporting departments maintain relationships with external
communities of interest. These relationships are leveraged into a compelling series of seminar
speakers for the capstone course GEO 4990.

Areas for Improvement & Recommendations: The relationships with external communities are
informal and rely on the individual faculty to maintain them. They could be easily lost if there was



a personnel change. As the ENVS program matures, it would be beneficial to maintain a more
organized roster of folks who work in the public and private sectors that relate to the ENVS major.
These relationships could be leveraged for career days for current students and may also lead to
the creation of a formal external advisory committee in the future as the ENVS program grows.

Standard H- Program Summary
a. This is the first program review for ENVS.

Strengths: This is the first program review for the ENVS program. Based on the ENVS self-study,
it is clear that ENVS program leadership alongside the Faculty Advisory Committee are dedicated
to the success of the program and the best possible outcomes for the students. The program has no
budget other than course release time for the director and a 50% appointment of an administrative
specialist, yet it has grown dramatically in five years. This growth is a testament to the dedication
of individual faculty members from the departments supporting and believing in the mission. It
also speaks to the needs of the students and their desire to pursue meaningful careers.

Areas for Improvement: With HB265 university administrators made the indefensible and
detrimental decision to not count any of the interdisciplinary ENVS majors because they did not
belong to a single department. As a result, the final dashboard ranking in Spring 2025 was
artificially low in two of the departments that are heavily invested in the ENVS program. These
two departments each lost a faculty line, creating perverse incentives for supporting departments
to recruit majors away from ENVS and into their home departments.

The decision to count students enrolled in interdisciplinary programs as contributing zero
enrollment to the participating academic units is not a neutral choice, it is a substantive
policy decision with predictable and severe consequences for program viability, resource
allocation, and strategic planning. These policies led to a data dashboard where ENVS
students do not benefit supporting departments and are now influencing hiring decisions.
The ENVS program is incentivized to modify or weaken its interdisciplinary structure- not
due to declining student interest, poor outcomes, or academic deficiencies, but solely to
survive this new process to count students, faculty effort, and receive funding. This is a
perverse incentive that actively undermines innovation and student-centered program
design. It is particularly troubling that this policy exists alongside repeated institutional
messaging that celebrates interdisciplinarity as a core value. Under the current rules,
departments are effectively punished for doing precisely what the university claims to value.
This contradiction erodes trust, discourages innovation, and sends a clear signal that strategic
priorities are rhetorical rather than real.

Recommendations: The review committee feels strongly that the ENVS program takes steps to
protect itself from the risks created by the deeply flawed dashboard accounting and administrative
mismanagement. These steps will strengthen the ENVS program and provide additional support
for students while preserving the interdisciplinary nature of the major.

1. The program needs an academic home within a department or across multiple departments.
There are several ways this could be achieved such as creating tracks in the upper-level
electives where students choose a path and are counted as majors within the departments



that support those paths. Alternatively, the major could be absorbed into an existing
department that already supports many of the courses in the major. If this path was pursued,
it is imperative that a memorandum of understanding (MOU) is created with the other
departments that support the major such that some fraction of ENVS students proportional
to the departmental teaching load are counted for those departments.

2. The program needs to secure funding and support for labs, undergraduate research, and
field work. Funding currently comes from faculty with external grants or with the
willingness to use their department funding to support the ENVS students. Faculty and
staff are effectively donating their time and resources to the ENVS program which is no
longer a solution.

3. The final recommendation is minor but no less important. The ENVS program needs to
improve the tracking of their graduates’ outcomes with exit surveys and reliable contact
information. These students are forming the basis of an incredible alumni network which
the ENVS program will be able to leverage in the future to help students secure internships,
mentorships, and jobs.

Standard I- Career outcomes; ongoing program demand and career advising

a. Evidence from enrollment, student interviews, and faculty interviews suggests there is
continued interest in the degree and labor market demand. The self-study did not include
formal labor market analysis.

b. Career advising is effective and highly valued by the students due to strong faculty
engagement.

c. The ENVS program does not systemically collect career outcomes from completing
students.

Strengths: The ENVS program growth demonstrates a strong interest by students. Students
specifically cited the interdisciplinary nature of the program as what drew them in and gave them
tremendous breadth. Graduates of the program who spoke with the review team had varying career
trajectories with one preparing for graduate school. No formal labor market data was provided but
global climate change, population shifts, and water issues in the western US ensure job security
for future graduates of the program.

Career advising for students was reported as individualized to the students and highly valued.
Students were met with prompt responses when they reached out to faculty and those who had an
interest were encouraged to pursue graduate school (both while in their undergraduate studies and
after graduation).

Areas for Improvement & Recommendations: Individual faculty spend many hours doing informal
advising with an unbalanced workload that is not always compensated. It would be beneficial for
the ENVS program to start leaning on a network of alumni and create alumni events to help guide
current students into careers in environmental science and sustainability. Students mentioned
SPARC as a space where they found community and guidance for careers; the ENVS program
should coordinate with SPARC for these alumni events and efforts. Currently, ENVS does not
track graduates with exit surveys or collect career outcomes- this is an area to work on.



In several conversations licensure for professional geologist (PG) was mentioned as an important/
critical credential for certain environmental career pathways (environmental technician or
environmental remediation). This warrants further examination although it is not clear that all
ENVS students need to take the courses required to secure this PG license. The ENVS program
along with the supporting department should explore creating targeted pathways for the major and
optional certificates that support licensure while maintaining the interdisciplinary breadth that
defines the program.



