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PART I: Publicly Available Program Performance and Candidate Achievement Data 
 
1.​ Overview and Context 
This overview describes the mission and context of the educator preparation provider and the programs included in its AAQEP 
review. 

Mission: Weber State University provides transformative educational experiences for all students through meaningful personal 
connections with faculty and staff in and out of the classroom. The university promotes student achievement, equity and inclusion, 
and vibrant community relationships through multiple credentials and degree pathways, experiential learning, research, civic 
engagement, and stewardship. 
 
Vision: Weber State University will be a leader in transforming lives by meeting all students where they are, challenging and 
guiding them to achieve their academic and life goals. 
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Weber State University (WSU) is a comprehensive public institution serving the educational needs of people in Northern Utah as 
well as other areas in Utah, all 50 states, and 64 foreign countries. In Fall 2024, a total of 32,701 students were enrolled in over 
225 degree programs, including 20 graduate degree programs and the Doctor of Nursing Practice on two campuses and six 
outreach centers. Hispanic and Latino students represented 13.2% of the students in fall 2024, making strides toward WSU’s goal 
of 15% to become an emerging Hispanic-Serving Institution. See more institutional data in the WSU Annual Report.  
 
Moyes College of Education 
 
Mission: The Moyes College of Education prepares professionals for excellence in serving individuals and communities through 
meaningful relationships, inclusive culture, immersive learning opportunities, and creative advancement of knowledge.  
 
Vision: We aspire to prepare transformative professionals who positively impact society.  
 
The mission and vision statements emerged from the college's strategic planning. Four strategic goals were identified. ​​  

1.​ Justice & Equity Foundation - We commit to policies and practices that provide a foundation of justice and equity for all 
students, faculty, and staff.  

2.​ Personal Connections & Academic Excellence Ecosystem - We engage in intentional practices that foster personal 
connections among students, faculty, and staff, and support an environment that promotes academic excellence and 
collaboration.  

3.​ Community - University - Workforce Innovation Ecosystem - We leverage the Moyes College of Education as a site for 
innovation, a regional resource, and a facilitator for a more just society. ​ ​  

4.​ Recruitment, Retention, & Completion Outcome - We strategically optimize recruitment opportunities and promote 
retention and completion initiatives.   

 
Teacher Education  
From the institution's inception over 125 years ago, teacher preparation has been a key focus at Weber State University. Students 
today are prepared to pursue Utah educator licenses in Elementary Education, Special Education, Early Childhood Education, 
and Secondary Education through multiple degrees, certifications, and endorsement programs. 
 
The Mission of the Weber State University Educator Preparation Program is to work within our communities to prepare caring, 
competent educators. 
 

●​ Community: We recognize that effective educator preparation is a cooperative endeavor involving faculty and staff 
members within the Teacher Education Department, the Moyes School of Education*, and Weber State University. Our 
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community also includes school districts, administrators, and teachers, as well as professional organizations. Our success 
depends on effective and consistent collaboration between all groups. 
 

●​ Caring, Competent Educators: Our primary goal is to ensure that teacher candidates develop the necessary skills and 
dispositions outlined in the Utah Effective Teaching Standards. We also acknowledge that it is of indispensable importance 
for each teacher to develop an enduring ethic of care — the propensity and ability to meet the educational needs of each 
student. 
 

●​ Transformative Education Practices: We believe that processes and institutions of teaching and learning can and should 
promote the well-being of all students, with special emphasis on underserved populations. To that end, we are committed, 
where necessary, to transforming the attitudes and beliefs of teacher candidates and to extending our research and 
professional outreach in shaping general educational practice and policy. 

 
*Note: the “Moyes College of Education” is now called the “Moyes School of Education” starting in the 2025-2026 academic year, 
and is housed in the College of Social Science and Education. This change is reflected in the website links. 

 
Public Posting URL 

Part I of this report is posted at the following web address (accredited members filing this report must post at least Part I):  

https://weber.edu/teachered/Teacher_Education_Assessments.html 

 
2.​ Enrollment and Completion Data 

Table 1 shows current enrollment and recent completion data, disaggregated by program and license/certificate, for each program 
included in the AAQEP review. 

Table 1. Program Specification: Enrollment and Completers for Academic Year 2024-2025 

Degree or Program offered by the 
institution/organization 

Certificate, License, 
Endorsement, or Other 
Credential granted by the state 

Number of 
Candidates Enrolled​
in the most recently 
completed academic 
year (12 months ending 
05/25) 

Number of 
Completers​
in the most recently 
completed academic 
year (12 months 
ending 05/25) 

© Association for Advancing Quality in Educator Preparation – 2025​ 3 

https://weber.edu/teachered/Teacher_Education_Assessments.html


Programs that lead to initial teaching credentials 

Early Childhood Education, BS License 112 10 

Elementary Education, BS, Post-bacc certificate License 370 86 

Secondary Education, BS, Post-bacc certificate License 369 64 

Special Education, BS, Post-bacc certificate License 77 17 

Total for programs that lead to initial credentials 928 177 

Programs that lead to additional or advanced credentials for already-licensed educators  

Educational Leadership, MEd, Post-master’s Certificate  29 10 

ESL Endorsement  41 8 

Total for programs that lead to additional/advanced credentials 70 18 

Programs that lead to P-12 leader credentials 

  n/a n/a 

Total for programs that lead to P-12 leader credentials n/a n/a 

Programs that lead to credentials for specialized professionals or to no specific credential 

  n/a n/a 

Total for programs that lead to specialized professional or no specific credentials n/a n/a 

TOTAL enrollment and productivity for all programs 998 195 

Unduplicated total of all program candidates and completers 998 195 

Added or Discontinued Programs 
Any programs within the AAQEP review that have been added or discontinued within the past year are listed below. (This list is 
required only from providers with accredited programs.) 

No additions or discontinuations were made during the 2024-2025 period. 
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However, a Substantive Change has been submitted for the addition of an Elementary/Special Educatio dual license program in 
2025-2026. 
 

 

3.​ Program Performance Indicators 

The program performance information in Table 2 applies to the academic year indicated in Table 1. 

Table 2. Program Performance Indicators 

A. Total enrollment in the educator preparation programs shown in Table 1. This figure is an unduplicated count, i.e., individuals 
earning more than one credential may be counted in more than one line above, but only once here. 

928 initial licenses; 29 advanced ed leadership licenses; 41 endorsements 
B. Total number of unique completers (across all programs) included in Table 1. This figure is an unduplicated count, i.e., 

individuals who earned more than one credential may be counted in more than one line above, but only once here. 
177 initial, 10 advanced ed leadership licenses = 187 unique completers 
C. Number of recommendations for certificate, license, or endorsement included in Table 1. 
177 initial, 10 advanced ed leadership licenses, 8 endorsements = 195 unique recommendations 
D. Cohort completion rates for candidates who completed the various programs within their respective program’s expected 

timeframe and in 1.5 times the expected timeframe. 
We create cohorts once students in teacher preparation programs have reached a 90-credit-hour threshold toward their degree. 
From the 90-credit hour threshold, we consider 3 years as within 1.5 times of the expected time to degree for our program, 
assuming that students have had a total of 6 years to complete a 4-year degree. 
 
For the 2021-2022 cohort, 61 out of 62 (98.4%) program completers completed within three years after being assigned to a 
cohort, based on reaching the 90-credit completion threshold.  
 
Among those, 0 (0%) completed within 1 year, 44 (70.9%) completed within 2 years, and 17 (27.4%) completed within 3 years. Of 
those who began in the 2021/2022 cohort but have not completed one of the teacher preparation programs (n = 25), 2 (8%) 
graduated from the institution in another non-teacher preparation program, 4 (16%) have not graduated but are still actively 
enrolled our teacher preparation programs, 1 (4%) is actively enrolled in another non-teacher preparation program and has not 
graduated, and 18 (72%) are not enrolled and have not graduated. 
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We still have not addressed a major limitation of the way these data are collected, as the analysis above does not currently 
include secondary education program students. We continue our conversations with institutional data team members to resolve 
this for next year. 
E. Summary of state license examination results, including teacher performance assessments, and specification of any 

examinations on which the pass rate (cumulative at time of reporting) was below 80%. 

Initial Teacher Licensure 

During the most recent reporting cycle, the State of Utah implemented a significant change to its licensure assessment system. 
Beginning in Summer 2024, Utah launched the Student Teaching Evaluation Rubric (STER), which replaced the previous state 
licensure examinations. The STER consists of 37 competencies that teacher candidates practice throughout the program and 
demonstrate all during the student teaching semester. Candidates are evaluated on a 0–3 scale and must earn a minimum score 
of “2” on each general competency to be recommended for licensure. 

​
The Weber State University (WSU) Teacher Education program reports a 99% STER pass rate, exceeding the 80% threshold. 

In addition to the STER, candidates seeking K–8 Elementary licensure or K–12 Special Education licensure are required to pass 
the Utah Foundations of Reading Assessment (UFORA) with a minimum student score of 80%. The state requires the university 
to achieve a 75% overall pass rate for all students completing UFORA. The WSU Teacher Education program reports an overall 
89% UFORA pass rate, which exceeds the state’s required 75% threshold. 

Initial License Recommendation: During the 2024–2025 academic year, Weber State University recommended 224 completers for 
licensure. This number exceeds the 195 program completers reported for the same academic year. The difference reflects the 
timing of licensure recommendations rather than an increase in program completion. Some candidates complete program 
requirements but delay submitting required documentation, including UFORA scores, to the university’s designated licensure 
advisor. As a result, these candidates may be recommended for licensure in the academic year following program completion. 
Currently, candidates may graduate from the program prior to completing the UFORA, which can also contribute to delayed 
licensure recommendations. 

School Leadership (Advanced Licensure) 

Candidates seeking advanced licensure in school leadership are required to pass the Praxis Exam 5412: Educational Leadership: 
Administration and Supervision. For the reporting period, WSU candidates earned a mean score of 175, exceeding both the 
national median score of 168 and Utah’s cut score of 146. The lowest score earned by a WSU candidate was 155, which remains 
well above the state-required cut score.  
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F. Explanation of evidence available from program completers, with a characterization of findings.  
Initial License: An alumni survey was sent to alumni who graduated in 2024-2025 and those who have been employed for two 
years, asking graduates to self-reflect on their performance in accordance with the Utah Effective Teaching Standards (UETS) (n 
= 22). We asked graduates to reflect on how well our teacher preparation program equipped them for their current teaching 
experiences. Areas of strength, where at least 72% (n = 16) of graduates rated themselves as being well or very well prepared, 
included 1) strengthen and support classroom norms that encourage positive teacher-student and student-student relationships, 
2) communicate clear expectations and procedures that include positive behavior interventions to prompt student ownership of 
behavior, 3) demonstrate an understanding of Utah Core Standards, 4) encourage students to think, engage, and access content 
in creative ways, and 5) promote a classroom environment in which students will respect and value differences. Conversely, only 
36.3% (n = 8) of our graduates felt they were well or very well prepared to provide instruction that uses language acquisition 
strategies to meet the needs of multilingual language learners, and only 40.9% (n = 9) felt they were well or very well prepared to 
participate in meetings with student’s parents/guardians (e.g., IEP, 504, behavior, attendance, parent teacher conferences) to help 
assess and plan needed student support. Two other areas of focus for improvement of our teacher preparation programs include 
preparing graduates to 1) allow students multiple opportunities and means for demonstration of competency and 2) create a 
learning climate that is sensitive to multiple experiences and backgrounds, including trauma-informed practices and restorative 
practices, both of which only 50% (n = 11) of students expressed feeling well or very well prepared based on their experiences in 
our programs. 
 
In a focus group organized for prior students from the Weber State Educational Leadership program, alumni expressed a high 
degree of satisfaction with how the program’s hands-on internship requirements prepared them for the complexities of school 
administration, specifically noting that the real-world exposure to both elementary and secondary levels was more impactful than 
classroom theory alone. They appreciated the continuity and support of the faculty, which fostered a sense of comfort and 
professional readiness as they transitioned into roles such as Assistant Principal and Administrative Intern. Regarding areas for 
improvement, the discussion touched on the inherent limitations of academic preparation when facing the unpredictable 
"day-to-day" challenges of student behavior, as well as the difficulty of quantifying "school feel" through the heavy data metrics 
emphasized in leadership standards. The participants suggested that while the program provides a solid foundation, there is a 
constant need to bridge the gap between standardized data analysis and the nuanced, relationship-based work required to 
support diverse learners and foster a sense of belonging in a school community. 
 
In the focus group organized for prior students from the Elementary, Special, and Secondary Education programs, alumni 
expressed strong appreciation for the intentional Practicum placements and the supportive, high-quality relationships they 
developed with their professors, noting that the program’s practical field experiences were vital to their development. They also 
spoke highly of the strategies they learned for creating positive classroom environments and high behavioral standards, which 
helped them build trust with vulnerable students. However, the group identified several critical areas for improvement, particularly 
the need for more practical training in parent communication and in-person preparation for navigating difficult parent-teacher 
conferences. They also highlighted a desire for more robust training in behavior management for "extreme" situations outside of 

© Association for Advancing Quality in Educator Preparation – 2025​ 7 



special education, as well as more guidance on adapting existing curricula rather than just lesson planning. They emphasized a 
significant need for AI literacy and technology training to keep pace with modern classroom tools. 
G. Explanation of evidence available from employers of program completers, with a characterization of findings.  
A survey was sent to employers to assess our graduates' performance as teachers, which is aligned with the Utah Effective 
Teaching Standards (UETS). At the time of writing this annual report, we received 13 responses from employers. Based on their 
survey responses, 85% (n = 10) of our graduates were rated well or very well by their employers in their ability to demonstrate an 
understanding of Utah Core Standards, design learning experiences aligned to learning intentions and success criteria, promote a 
classroom environment in which students will respect and value differences, and secure student data and respect confidentiality 
related to student data. There were only two competencies where less than 70% of our graduates were rated as well or very well, 
which included providing instruction that uses language acquisition strategies to meet the needs of multilingual learners (53.9%, n 
= 7) and modeling and maintaining routines and procedures to encourage a predictable and functional classroom (62%, n = 8). 
We have identified these areas as key focus points for continuous improvement in our programs. 
H. Explanation of how the program investigates employment rates for program completers, with a characterization of findings. 

This section may also indicate rates of completers’ ongoing education, e.g., graduate study. 
The CACTUS database, maintained by the Utah State Board of Education, provided employment status data for 2024–2025 
program completers. Of the 195 completers, 118 (61%) were employed within the Utah public education system prior to August 1, 
2025. The program does not track employment in private schools or in schools outside the state of Utah. 
The WSU Education Preparation Program includes employees of Hill Air Force Base, and some completers may be stationed 
outside of Utah. Employment for these individuals cannot be verified through state reporting systems. 
 
Over the past year, 12 candidates from the PBCT certificate program have entered the MEd program. We had four post-master’s 
certificate students in Educational Leadership accepted into the program.   
I.  Explanation of how the staffing capacity for program delivery and administration, and quality assurance system monitoring 

have changed during the reporting year, if at all, and how capacity matches the current size of the program. 
During the 2024–2025 academic year, the Teacher Education program experienced notable changes in staffing capacity. The year 
began with 21 faculty members; by the year’s end, six faculty members had departed due to retirement, death, or changes in 
position. Because of financial and structural constraints, the program was only approved to hire one full-time faculty member and 
one half-time instructor, resulting in a net loss of 4.5 faculty positions entering the 2025–2026 academic year. Despite reducing 
staffing, the program continued to meet the instructional and supervisory needs of nearly 1,000 candidates. However, workload 
demands on the remaining faculty increased, limiting flexibility for quality assurance activities.  
For the 2024-2025 academic year, as reported in this document, the department maintained program delivery by relying on a 
combination of adjunct faculty and faculty overloads. In Fall 2024, 13 adjuncts were employed, with 13 faculty members teaching 
overloads and 2 sections canceled. In Spring 2025, adjunct use decreased to 7, with 10 faculty members teaching overloads and 
2 sections canceled. During Summer 2024, when all faculty teaching is considered overload, 11 faculty taught on overload, 
supported by 3 adjuncts, with 2 canceled sections. 
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4.​ Candidate Academic Performance Indicators 

Tables 3 and 4 report on select measures (3 to 5 measures for each standard) of candidate/completer performance related to 
AAQEP Standards 1 and 2, including the program’s expectations for performance (criteria for success) and indicators of the degree 
to which those expectations are met.  

Table 3. Expectations and Performance on Standard 1: Candidate and Completer Performance 

Provider-selected measures  
(name and description) 

Criteria for success Level or extent of success in meeting 
the expectation 

GPA:  
Grade Point Average (GPA) is used as 
an indicator of candidate's academic 
performance and mastery of content 
knowledge throughout the teacher 
preparation program. GPA provides a 
quantitative measure of candidates’ 
achievement in coursework aligned with 
professional and state standards, 
reflecting their readiness to progress 
through the program and enter the 
teaching profession. 

Candidates must maintain a 3.0 GPA 
after admission. 

The mean GPA of 3.79 for undergraduate 
students and the mean GPA of 3.82 for 
post-baccalaureate certificate in teaching 
students both exceed the required GPA of 
3.0. 

Student Teaching Evaluation Rubric 
(STER):  

The STER is a rubric based on the Utah 
Effective Teaching Standards (UETS), 
which outline 37 competencies that 
teacher candidates must meet by the end 
of their student teaching.  
 
The state prescribed that a passing score 
of at least “2”  (“demonstrates 
competency at expected level”) on a 
scale of 0-3  on every rubric item. 
Achieving “3” exceeds the expected level 
and is not required for success; “2” is 
considered sufficient. 
 

During the 2024/2025 academic year, 
99% of our completers passed the STER 
with a 2 or higher on each of the 37 
items.  
 

© Association for Advancing Quality in Educator Preparation – 2025​ 9 



The Utah State Student Teaching 
Evaluation Rubric (STER) is a 
standardized tool used to assess the 
performance of teacher candidates 
during their student teaching placements. 
It evaluates candidates’ competencies 
across domains aligned with the Utah 
Effective Teaching Standards (UETS), 
including planning and instruction, 
classroom environment, assessment, 
professionalism, and collaboration. STER 
ratings are completed by mentor 
teachers and university supervisors, 
providing evidence of candidates’ 
readiness for independent teaching. 
Utah Foundations of Reading 
Assessment (UFORA): 
The UFORA is a Utah State Board of 
Education (USBE)-mandated reading 
assessment required for all teacher 
candidates to obtain K-8 and SPED 
licensure in Utah. The UFORA is 
administered by Pearson Assessment at 
testing sites throughout Utah.  

The Utah State Board of Education 
(USBE) requires a 75% passage rate for 
each USHE institution to remain in good 
standing to grant teaching licenses. The 
reporting period for each year is from 
September 1 to August 31. The first 
reporting period for required passage 
rates was September 1, 2024, to August 
31, 2025.  

During the reporting period from 
September 1, 2024, to August 31, 2025, 
Weber State University students achieved 
a 89% passing rate, exceeding the USBE 
requirement.  

   

Measures for Educational Leadership 

Provider-Selected Measures Explanation of Performance 
Expectation 

Level or Extent of Success in Meeting 
the Expectation 

Praxis Educational Leadership: 
Administration and Supervision Exam 
5412:  

100% pass exam as per Utah cut score 
(146) 

100% of candidates passed with a score 
above the cut score. 

© Association for Advancing Quality in Educator Preparation – 2025​ 10 



The Praxis Educational Leadership: 
Administration and Supervision Exam 
(5412) is a standardized assessment 
used to measure candidates’ knowledge 
and skills in educational leadership. The 
exam evaluates competencies in school 
management, instructional leadership, 
and administrative practices, ensuring 
candidates demonstrate readiness to 
serve effectively as school leaders in 
alignment with state and professional 
standards. 
 
 

Internship Evaluation: The Internship 
Evaluation is a performance-based 
assessment used to measure 
candidates’ application of leadership 
knowledge and skills in real school 
settings. Supervisors and university 
faculty rate candidates on key leadership 
competencies—such as instructional 
leadership, management, ethics, and 
collaboration—aligned with state and 
national standards. The evaluation 
provides evidence of candidates’ 
readiness for administrative 
responsibilities and their ability to apply 
program learning in authentic contexts. 
 

93% of candidates were rated meeting 
expectations on all seven strands of the 
elementary and secondary placements 

93% of candidates met expectations. 

Table 4. Expectations and Performance on Standard 2: Completer Professional Competence and Growth 

Provider-selected measures  
(name and description) 

Criteria for success Level or extent of success in meeting 
the expectation 
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Student Teaching Evaluation Rubric 
(STER):  
The Utah State Student Teaching 
Evaluation Rubric (STER) is a 
standardized tool used to assess the 
performance of teacher candidates 
during their student teaching placements. 
It evaluates candidates’ competencies 
across domains aligned with the Utah 
Effective Teaching Standards (UETS), 
including planning and instruction, 
classroom environment, assessment, 
professionalism, and collaboration. STER 
ratings are completed by mentor teachers 
and university supervisors, providing 
evidence of candidates’ readiness for 
independent teaching. 
 

The STER is a rubric based on the Utah 
Effective Teaching Standards (UETS), 
which outline 37 competencies that 
teacher candidates must meet by the end 
of their student teaching.  
 
The state prescribed that a passing score 
by at least “2”  (“demonstrates 
competency at expected level”) ona scale 
of 0-3  on every rubric item. 
Achieving “3” exceeds the expected level 
and is not required for success; “2” is 
considered sufficient. 
 

During the 2024/2025 academic year, 
99% of our completers passed the STER 
with a 2 or higher on each of the 37 
items.  
 

Employers Survey: 
The employer survey is administered 
annually to gather feedback from school 
administrators who employ Weber State 
University teacher preparation program 
completers who have been employed in 
Utah schools for two years. The survey 
asks employers to evaluate graduates’ 
performance on competencies aligned 
with the Utah Effective Teaching 
Standards (UETS), providing an external, 
practice-based perspective on 
completers’ readiness, professional 
competence, and effectiveness in 
classroom and school settings. 

 
The program established a benchmark 
that at least 70% of employer 
respondents should rate graduates as 
“well prepared” or “very well prepared” on 
survey items aligned with the Utah 
Effective Teaching Standards. This 
benchmark indicates that program 
completers are meeting expectations for 
early-career teacher performance and are 
effectively applying their preparation in 
real instructional and professional 
contexts. 

Employer survey results (n = 13) 
demonstrate that the program met or 
exceeded its benchmark in most 
evaluated areas of Standard 2. 
Employers rated 85% (n = 10) of our 
graduates as well or very well prepared in 
several key competencies, including:​
 – Demonstrating an understanding of 
Utah Core Standards​
 – Designing learning experiences 
aligned to learning intentions and 
success criteria​
 – Promoting a classroom environment in 
which students respect and value 
differences​
 – Securing student data and maintaining 
confidentiality 
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These results indicate strong employer 
confidence in graduates’ instructional 
planning, classroom environment 
practices, and professionalism. 

Two areas, however, fell below the 70% 
benchmark. Only 53.9% (n = 7) of 
employers rated graduates as well or 
very well prepared to provide instruction 
that uses language acquisition strategies 
to meet the needs of multilingual 
learners, and 62% (n = 8) rated 
graduates highly in modeling and 
maintaining routines and procedures that 
promote a predictable and functional 
classroom. These competencies have 
been identified as priority areas for 
program improvement. 

The employer survey results indicate that 
the program successfully meets 
expectations in most key areas of 
graduate performance, while also 
highlighting two targeted areas for 
ongoing enhancement in preparing 
teachers for diverse classroom needs. 

Alumni Survey: 
The alumni survey is an annual measure 
used to assess program completers’ 
perceptions of their professional 
competence and preparedness as 
aligned with the Utah Effective Teaching 
Standards (UETS). The survey is sent to 
graduates who completed the program in 
2024–2025 and those who completed in 
2022-2023 and have been employed as 

 
The program established the following 
criteria for success: at least 70% of 
program completers should report feeling 
“well prepared” or “very well prepared” on 
survey items aligned with the Utah 
Effective Teaching Standards (UETS). 
These indicators reflect graduates’ 
perceptions of their professional 
competence, instructional readiness, and 

Alumni survey results from 2024–2025 
program completers (n = 22) indicate that 
the program met expectations in several 
key areas aligned with Standard 2. 
Graduates reported strong perceived 
readiness in five areas, with at least 72% 
(n = 16) of respondents rating themselves 
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teachers for two years. Respondents rate 
how well the teacher preparation program 
equipped them for key aspects of 
classroom practice, instructional 
decision-making, and professional 
responsibilities. This measure provides 
direct feedback from recent graduates 
who are actively applying their 
preparation in real teaching contexts, 
offering essential insights into program 
strengths and areas for improvement. 

ability to support P–12 learners. Meeting 
this benchmark demonstrates that the 
teacher preparation program effectively 
equips candidates with the knowledge, 
skills, and dispositions expected of 
beginning teachers. 

as well or very well prepared in each 
area. These strengths include: 

1.​ Supporting classroom norms that 
encourage positive 
teacher–student and 
student–student relationships​
 

2.​ Communicating clear 
expectations and procedures, 
including positive behavior 
interventions​
 

3.​ Demonstrating understanding of 
Utah Core Standards​
 

4.​ Encouraging student thinking, 
engagement, and creative access 
to content​
 

5.​ Promoting classroom 
environments where students 
respect and value differences​
 

However, results also point to important 
opportunities for improvement. Only 
36.3% (n = 8) of graduates felt well or 
very well prepared to use language 
acquisition strategies to meet the needs 
of multilingual learners, and only 40.9% 
(n = 9) felt adequately prepared to 
participate in parent/guardian meetings 
such as IEP, 504, or behavior-planning 
meetings. There are two other areas that 
reached only 50% (n = 11) of graduates 
reporting strong preparedness:​

© Association for Advancing Quality in Educator Preparation – 2025​ 14 



 – Providing multiple opportunities and 
means for students to demonstrate 
competency​
 – Creating a learning climate sensitive to 
diverse experiences and backgrounds, 
including trauma-informed and restorative 
practices 

The program met the established criteria 
in several core instructional and 
classroom-environment domains, while 
falling short of the 70% benchmark in 
areas related to multilingual learner 
support, family collaboration, 
competency-based assessment, and 
trauma-informed classroom practices. 
These results will guide targeted program 
improvements for the upcoming cycle. 

   
 

5.​ Notes on Progress, Accomplishment, and Innovation 

This section describes program accomplishments, efforts, and innovations (strengths and outcomes) to address challenges and 
priorities over the past year.  

The USBE Requirement for teacher-candidate passage of the UFORA in order to qualify for a K-8 or K-12 SPED license was a 
driving force in changes to educator preparation for reading courses and exam preparation. The course instructors carefully 
evaluated course assignments and made changes to improve student outcomes in the evaluation of hypothetical student progress 
and assessments. In addition, the Science of Reading faculty member developed a one-page graphic organizer that teacher 
candidates could create in the testing center to simplify their evaluations for the open-ended response questions in real-time 
during the UFORA assessment. The Science of Reading faculty member held eight 3-hour review sessions throughout the 
reporting period for teacher candidates preparing for the UFORA.   
 
Weber State University’s Moyes School of Education is proud to announce the receipt of the 2024-2025 USBE Award for 
Excellence in Science of Reading. This official commendation from the Utah State Board of Education recognizes the exceptional 
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performance of our Early Childhood, Elementary, and Special Education licensure programs, which achieved a pass rate of 75% 
or higher on the Utah Foundations of Reading Assessment (UFORA). This achievement is a direct result of our high-fidelity 
implementation of Science of Reading (SoR) principles and the dedicated efforts of faculty in preparing our students for 
professional success. Recognized by the USBE as a model for educator preparation in Utah, this honor underscores our 
institution’s leadership in advancing evidence-based literacy instruction and our commitment to preparing high-quality educators 
for the state’s classrooms. 
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